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FOREWORD

The intent of the "Tutor-Trainers' Resource Handbook" is to provide
guidelines for tutor-trainers, and 'or reading directors, and the community
coordinators who need help in organizing programs for training reading
tutors at the local level.

This publication is one in a series of three handbooks developed for the
Right-To-Read tutor-training program. The others are the "Tutoring
Resource Handbook for Teachers" and the "Tutors' Resource Handbook."
All three were prepated under the supervision of the Right-To-Read staff
of the U. S. Office of Education. They focus on ways to plan and improve
tutoring programs for children who need special help in learning to read
during their first years in school.

The materials in this handbook are in a large part drawn from publica-
tions previously prepared by Leo C. Fay, J. Laffey, and Carl Smith of the
Indiana University Reading program faculty, under a grant from the Office
of Education to the National Reading Center. The adaptations and addi-
tional materials for this publication were undertaken by John E. Helfrich
and Mary Jean LeTendre of the Office's Right-To-Read staff.

Children are our Nation's most precious investment. Your interest in
and support of training programs for reading tutors are indeed noteworthy.
In your role of helping children learn to read, you join the National Right-
To-Read Effort and thereby become a contributor to the achievement of
the Right-To-Read program's goal.

Ruth Love Holloway
Director
Right-To-Read Effort
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INTRODUCTION

This book has been designed to incorporate
three separate, but related, topics under one
cover. They are:

Part A.Reading Directors' Organizational
Guidelines

Part B.Tutor-Trainers' Guidelines
Part C.Teacher-Orientation Guidelines
The local reading director will utilize all of

this information in developing the program at
the local level. Each part has a discrete use.

Part A, "Reading Directors' Organization-
al Guidelines," is intended to give direction nec-
essary to form the support group forthe tutoring
program at the local level.

Part B, "Tutor-Trainers' Guidelines," will
provide information desirable when developing
a training program for tutors.

Part C, "Teacher- Orientation Guidelines,"
gives direction necessary for the trainer and
community coordinator to orient school staffs
to the overall program.
Taken together the three parts provide infor-
mation basic to starting and sustaining the vol-
unteer program in your community.

More specifically Part A, "Reading Directors'
Organizational Guidelines," provides the details
necessary for organizing the program and a
support group composed of interested voluntary
organizations and bureaus, business and indtv
try, and other associations interested in sup-
porting the tutoring concept. Molding the
voluntary organizations and associations into a
viable support system is dealt with in appro-
priate detail. The support group has representa-

tion on the local reading task force and form
the backbone of the program.

Part B, "Tutor-Trainers' Guidelines," outlines
the activities for the recommended 20 hours of
training for the volunteer tutors. It also con-
thins ideas to help the trainers generate an
interesting and pertinent curriculum that uses
seminar and simulation type activities. Of the
20 hours, 6 to 8 hours should be "practice tutor-
ing" under the supervision of the trainer. This
permits an easy transition when the tutors
actually begin working in the school.

Part C, "Teacher-Orientation Guidelines," is
an aid for orienting school faculties to the
tutoring program options and details. This func-
tion is carried out jointly by the tutor-trainer
and the community coordinator before the pro-
gram gets underway in the. school. It provides
an opportunity for the school staff to receive
details concerning the program and respond or
raise questions about points which may need
clarification or modification to fit the constraints
of a particular school operation.

This handbook should be available to each
tutor-trainer and community coordinator who
is involved in the tutoring program. It is not
intended to be the ultimate word, but rather a
starting point which gives ideas to be elaborated
upon, expanded, or modified so that this pro-
gram will become YOUR program suited to
your unique needs and built-in operations. Take
this information and make it work for you.

Finally, it is important to stress the fact that
this entire program is structured in such a way
that the professional teacher is in charge of
who is tutored, where, when, and by whom.

1
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INTRODUCTION

Recent statistics (19G9 -70) from the U.S.
Oflice of Education showed that 3 out of 10
children in grades 1 through 12 have a reading
handicap. This means that some 7 million chil-
dren in the United States have difficulty in
learning how to read. This also means that
unless they receive help before they become
young adults, many will find it difficult to get
and hold a job because they lack the required
reading skills; they will be among the unin-
formed and unable to make a contribution to
society. All children who have reading prob-
lems need help, but some need more than others.
Unfortunately, many teachers in today's class-
rooms have too little time to give these students
the individual attention they need.

To increase the manpower devoted to helping
children acquire basic reading skills, a nation-
wide Volunteer Reading Tutor-Training Pro-
gram has been developed. The aim of this
program to train volunteer reading tutors
who, tender the supervision of a qualified teacher,
will work with elementary school children in
neighborhood schools. Studies indicate that when
teachers work closely with parents, their chil-
dren's reading skills often improve. Some par-
ents, however, are unable or are not always
available to help fill this need. Trained volun-
teers, working with children who need help on
a one-to-one basis, under the direction of a
professional, can provide the individualized help
these children need.

How the Program Works
The State department of education and State

advisory committee, along with statewide
organizations such as the PTA, the American
Library Association, and the Urban League, or
Church Women United, join to plan and con-
duct a tutor-training workshop in the State.

First, planning meetings are held in the State.
The State education agency's (SEA's) reading

director would be the program chairman as well
as one of the trainers and help assemble: (a)
approximately 100 tutor-trainers who, with
local reading directors, have experience
teaching reading at the elementary school level
and the ability to 'communicate skills and relate
to other adults; and (b) about 50 program co-
ordinatorspersons who have a knowledge of
the community and its resources and have ex-
perience in working with public and community
organizations, particularly a parent group such
as the PTA

Next, a 2-day workshop for these trainers
and coordinators is held in a convenient location
in the State. Trainers are taught how to use
the tutor-training materials. Community coor-
dinators are taught how to recruit, organize,
and give various types of support to the volun-
teer service. They are also prepared to return
and teach the volunteer building coordinators
to run the program at the local level.

Every State-level trainer workshop will pre-
pare local education agency (LEA) reading
directors as tutor-trainers. The LEA trainer
then returns to the home community, and, dur-
ing the year, has the capability to train suffi-
cient numbers of volunteer reading tutors to
implement and service the volunteer program in
that community. Accordingly, a full contingent
of tutors can be prepared in a State during 1
year to help elementary school children in read-
ing. In larger communities, the LEA reading
director may also train additional tutor-trainers
to meet the demand for accelerated or ongoing
tutor-training pi ograms.

The locally trained reading tutor should be
interested in children, experienced in relating
to them, dependable and prompt, and have
a flexible, friendly, patient, and optimistic
personality.

In order to provide support for the Volunteer
Reading Tutor-Training Program at the local
level, a local reading task force should be estab-
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lished and undertake the formation and support
functions necessary for a successful program.

Organization of the Local
Right-To-Read Task Force

The Right-To-Read Task Force is brought
together and chaired by the LEA reading direc-
tor. The Right-To-Read Task Force is an inte-
gral part of the local reading program.

The task force should reiterate the commit-
ment to the program's goals, review the concept
of volunteerism with its members, and begin to
assign individual roles.

Right-To-Read Task Force Membership
The local Right-To-Read Task Force gener-

ally should include representatives from the
following groups or organizations:

the school's central administrative staff
teachers' organizations
existing school volunteer programs

local voluntary organizations and bureaus
business and industry
community relations organizations
service clubs
churches and fraternal organizations

program coordinators who were trained in
the 2-day workshop

military organizations involved in commun-
ity programs
agencies and organizations involved in the
basic education of adults

---PTA's, and other interested parents
The local coordinating committee should also

include persons with skills in public relations,
budgeting and fund raising, and recruitment.
Consider public relations as being an essen-
tial component to the volunteer effort in the
community.

The Local Right-To-Read Task
Force's Support Function

The Right-To-Read Task Force will support
the program in four major ways:

( 1) Recruit a community coordinator to
work with the local education agency's
reading director and to attend the state-
wide 2-day workshop.

(2) Estimate the need for, and help recruit,
potential tutors for.training.

(3) Form a liaison between local volunteer
groups who supply tutors and partici-

6

pating schools by coordinating the pro-
vision of resource materials, training
sites. and personnel.

(1) Provide local schools with information
about the volunteer tutor program.

Functions of the Right-To-Read Task
Force in the Volunteer Tutor Program

After the 2-day State training workshop for
the local education agencies' reading directors
and community coordinators, the major role
of the local Right-To-Read Task Force will be
to assist the 'local education agency's reading
director with program implementation at the
local level. The local education agency's Right-
`To-Read Task Force will achieve this goal
through a variety of activities. For example,
the task force would-

1. Conduct a survey of local schools to deter-
mine the number of tutors to be assigned
initially to each school.

2. Set a Recruitment quota of ulunteers for
each participating organization and estab-
lish a schedule for this recruitment. (The
Right-To-Read State-level training work-
shop will prepare local education agencies'
reading directors and community coordi-
nators to help with recruitment at the
local level.)

3. Determine, with the tutor- trainers, a
schedule of training sessions for tutors.

1. Select and secure adequate training sites:
5. Secure the additional tutor-training mate-

rials needed for training volunteers from
the State's Right-To-Read Office and the
U.S. Government Printing Office, or dupli-
cate materials already available.

6. Assist the community coordinators in
recruiting a building coordinator for each
elementary school in the district; plan and
implement a training program for the
building coordinators. (It is desirable that
the designated building coordinator have
experience as a school volunteer or tutor,
a working knowledge of school-parent or-
ganizations, and administrative know-how
in effectively delegating responsibility.)

7. Make provision for scheduling teacher-
orientation sessions, to he led by the local
education agency's reading director and
community coordinator in the participating
schools. (This orientation program agenda

a



%%An be included
workshop.)
Arrange for local publicity 10 inform the
community of the tutor program. (Note:
Four sample job descriptions and a sample
press release are on pages 11-13the last
section of Part A. These -samples may or
may not meet your needs; they will. how-
ever, provide information which can be of
value to you when designing your program.)

Materials To Be Distributed
at State Workshops

At the statewide tutor-trainer workshop the
materials necessary to start and sustain the
volunteer tutoring program at the local level
will be disseminatod. These have been procured
by the State and local education agencies
through the U.S. Government Printing Office.
('heck with your State reading director on how
to order additional materials when needed.

Each coordinator and trainer will receive a
copy of the "Tutor-Trainers' Resource Hand-
book." This publication has three main parts.
Part A."Reading Directors' Organizational
Guidelines," a brief account of the events and
processes which must be accomplished in order
to implement the program; Part 13."Tutor-
Trainers' Guidelines." a suggested curriculum
guide to be used -by the local reading directors
(the tutor-trainers) in devetoping the 20-hour
training workshop for the volunteers; and Part
C."Teacher-Orientation Guidelines," a section
designed to guide trainers and community
coordimitors who are eparing to orient school
staffs to the tutoring program.

An appropriate number of copies of the
"Tutors' Resource Handbook" will also be dis-
tributed. This handbook provides some details
for the tutors to help them become more efficient
in their role. In addition, there are some 60
reading objectives which form the basis for the
training activity and the initial tutoring skills
which will be demonstrated by the tutor. For
each objective there are two assessment exer-
cises which serve as examples of what can be
developed to help assess a student's reading
development. This handbook is intended for the
tutor and serves as a basic guide for lesson
planning.

The third handbook to be handed out at the
workshop is the "Tutoring Resource Handbook

in the State training

tJ

for Teacheis." The information in this book
follows the teacher-orientation information con-
tained in the "Tutor- Trainers' Resource Hand-
book." The handbook for teachers must be
distributed to all participating teachers for use
in developing an effective program for and
relationship with the tutors assigned to them.

When ordering or reordering the materials,
the .following rule of thumb is recommended:

Tutor-T rawer. (the local reading director).
A copy of the "Tutor-Trainers' Resource Hand-
book" is absolutely necessary. For informational
purposes, it would be desirable to have a copy
of the "Tutors' Resource Handbook" and a
copy of the "Tutoring Resource Handbook for
Teachers."

Tutors.Necessary to have a copy of the
"Tutors' Resource handbook" for each tutor.

nachers.'Necessary to have a copy of the
"Tutoring Resource Handbook for Teachers."
It is also desirable to have a few copies of the
"Tutors' Resource !handbook" available for
reference.

The Role of the School in Launching a
Volunteer Tutor Program

The need for a tutor program in your com-
munity must be determined by -appropriate
school personnelthe central school adminis-
tration, school principals, and teachers. This
survey of needs should be made early in the
planning, so that goals may be determined.

Principals would normally be informed of the
program and authorized to participate by the
central school administration. If a principal
expresses interest in the program, he would
then determine his teachers' interest and the
school's need for volunteer tutors. If a teacher
is not initially interested in using volunteers,
this decision must be taken into consideration.
Often, as the program progresses, teachers
observe the success that other teachers have
with volunteers' help and will request tutors for
their students.

Conclusion
At least 75 percent of all Americans can read.

Their job is to help the other 25 percent to get
their fair chance to learn through a Right-To-
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Read program nowin this decade. Citizens, as,
concerned volunteers, must rise to this challenge.
Almost anyone can find 2 or 3 hours a week to
help another American learn to read or to read
better. It can be done. It is being done. Many

8

communities throughout the Nation have insti-
tuted volunteer reading programs, where trained
tutors, working side-by-side with teachers, are
helping to improve the reading skills of school-
age children.
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Sample Job Description

Job Title: Reading Director Tutor-Trainer
Job Objectives: (1) To train tutors, both paid and/or volunteer; (2) to
provide elementary school children with additional assis..ance in learning
to read.
Functions:

Train volunteer reading tutors (according to community need), over
a 12-month period, using Right-To-Read methods and materials.
Conduct 2- or 3-hour teacher-orientation sessions in each participating
school.
Train additional, qualified tutor-trainers, if community size requires
many more than the initial potential of tutors.
Assist teachers, when requested, with inservice refresher training
for tutors when necessary.
Evaluate v id improve quality of training programs.

Qualifications: (If, in addition to the reading director)
Experience in teaching reading at elementary school level.
Ability to communicate skills and relate to other adults.
Prefer that the trainer be a volunteer with adequate time available
for training program.

Training: Complete 2-day statewide tutor-training workshop, or be trained
by a trainer who completed this workshop.
Responsible To: School administration and to the LEA reading director.

11



Sample Job Description

Job Title: Reading Tutor
Job Objectives: To provide reinforcement to a child .;th reading difficulties
through a one-to-one relationship as an instil de ; to improve a
child's self-image; and to expand a child's lear periences.
Place To Work: In school classroom or place designated by principal ; or in
other tutoring site such as a church, community center, or other facility.
Hours: Twice a week. Minimum ; for 1 hour.
Duration of Job: Until end of school year.
Duties: Under the direction and guidance of the teacher, the reading
tutor will:

Help the child to develop a positive self-image and sense of self-worth
through personal concern and reassurance about himself and his
schoolwork.
Help the child develop a positive attitude toward reading.
Help the child overcome deficiencies in specific reading skills.

Qualifications:
Good health ; agree to conform to local health requirements for school
personnel.

A

Dependability and promptness.
Ability to relate to children and understand their needs.
Respect for confidentiality.
Flexibility, friendliness, and patience.
Dress to conform with standards set for school personnel.

Orientation and Training:
Sixteen to 20 hours of training in reading tutoring (including
practicum).
Basic orientation to the -houl, its facilities, policies, and volunteer
program.
Additional inservice training when necessary.

Responible To: The teacher under whose direction the tutor is working.
The reading tutor will also cooperate with the principal, or his appointed
school staff representative, and the building coordinator.

12



Sample Job Description

Job Title: Program Coordinator
Job Objectives: (1) In cooperation with the LEA Task Force and school
administration, to organize, develop, and direct the tutor-training program
on the local level. (2) To recruit and train coordinators to work at the
building level.
Functions:

Serve as ex officio member of LEA Task Force, which establishes
goals and implements the tutor program.
Recruit and train a building coordinator for each school building where
program will be operating.
Assist the LEA Task Force with organization and administration of
tutor program activitiesrecruitment, interviewing, and referral of
volunteers to schools requesting tutors.
Determine schedule with tutor-trainers for training sessions.
Select adequate training sites for each trainer and/or training session.
Secure additional tutor-training materials for training of volunteers,
from State education agency.
Establish schedule for teacher-orientation sessions in conjunction with
reading director trainer.
Assist tutor-trainer in conducting teacher-orientation sessions.

1 Assist building coordinators in recruiting, interviewing, placing, super-
vising, and ()tiler aspects of programing for volunteers.
Maintain records of volunteers' activities.
Work with subcommittees, such as recruitment and public relations,
to develop plans and procedures.
Evaluate, process, and report results to LEA Right-To-Read Task Force.

Qualifications:
Experience in working with public and community organizations,
particularly parent groups such as PTA's.
!:nowledge of community and its resources.
Experience as reading tutor helpful.
Understanding of children.
Mobility to travel to participating schools.
Ability to train and service building coordinators.
Prefer that coordinator be a volunteer, with adequate time to devote to
planning and implementing program, particularly during initial year.
May be staff member of existing school volunteer program.

Training:
Complete 2-day statewide workshop for community coordinators, or
complete course of training given by a community coordinator who

has attended this workshop.
Attended at least one series of tutor-training sessions in kcal com-
munity.

Responsible To: School administration and to LEA Task Force.

13
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Sample Job Description
Job Title: Building Coordinator
Job Objective: To act as liaison between professional staff of school and
the volunteers in the school.
Place of Work: In school building and at home.
Hours: Two hours 3 times a week minimum, for a period of at least 2 years.
(Two hours per schoolday desirable.)
Functions:

Assist in orientation of school staff.
Process teacher requests for volunteer tutors..
Enlist support of neighborhood agencies and publications, coordinating
promotion with tutor program public relations committee.
Help in recruitment of tutors.
Secure (or receive through pipeline) volunteer tutors' applications,
conduct interviews, review tutors' job descriptions, and assign volun-
teers with help or concurrence of principal.
Arrange far training sessions for prospective volunteers.
Provide basic tutor orientation at the building level.
Confer with principal and teachers when necessary.
Maintain resource materials and supplies for volunteers.
Maintain any records felt desirable or established by LEA reading
director.
Arrange for ,ubstitutes when volunteers must be absent.
Plan for ongoing motivation of volunteers.
Maintain regular communication with community coordinator.

Qualifications:
Ability to effectively delegate responsibility, explain "why" of jobs,
make decisions, generate teamwork, and loyalty.
Working knowledge of school-parent organizations; active membership
in such an organization desirable.
Understanding needs and problems of children.
Experience as school volunteer or tutor desirable.

Training:
Training in basics of recruitment, placement, motivation, and evalu-
ation of school volunteers. (The community coordinator usually con-
ducts this course of training.)
Attend at least one complete tutor-training course conducted for
tutors in the community.

Responsible To: School principal and community coordinator.

1.0



Sample News Release

(YOUR ORGANIZATION LETTERHEAD)
(Do press release double-spaced as follows)

For Release: (IMMEDIATE or date) CONTACT: (Name)

For Release: (IMMEDIATE or date) CONTACT: (Phone)

Volunteers Sought To Help Elementary School Children Improve Reading

Skills
A training workshop for volunteer reading tutors will be held in

(place) beginning (date) .

Sponsored by (name of organizations) , the workshop is open

to all those interested in assisting children a few hours regularly each week.

Tutors will work in a local school, under direction of a primary grade

teacher.
The workshop will give 16-20 hours of training over a _

week period. Volunteers will be provided with the "Tutors' Resource Hand-

book" and other aids. Upon completion of the course, reading tutors will

work with children who need their help in neighborhood schools.

The workshop will be conducted by the Local Education Agency (LEA)

Task Force trainers, prepared under the sponsorship of the Right-To-Read

offiCe of the U.S. Office of Education. ,
Volunteers who wish to help elementary school children improve their

reading skills may sign up for the tutor 'raining workshop by contacting

(name, telephone, address).
(Name of State) is one of the States participating in this national

effort to generate thousands of trained reading volunteers by the end of

this year.

15
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INTRODUCTION

Part B of this handbook is designed to help
trainers of tutors who will work with primary
grade children in reading tasks. In a sense it
is a kind of teacher's guide because it provides
an outline of activities to use in training non-
professional tutors to help children with reading.

However, this is not merely an outline of
content and topics. This guide also provides
direction for the tutor-trainer and provides
information upon which the trainer can base
discussions and guide the learning of the pro-
spective tutors. Simulation activities are also
included to help give a sense of reality to the
tutor-training. It is desirable for a learner to
experience in some concrete form the concepts
and skills that are being discussed in the class.

This guide is not meant to restrict a tutor-
trainer, but it does indicate the attitudes and
skills that a tutor should exhibit in order to
assist the classroom teacher and the student.
In a survey conducted by the former National
Reading Center, classroom teachers indicated
which skills they thought the tutor could help
teach. The skills described in these guidelines
are the ones that the teachers identified in the
survey. The trainer will use these materials in
many different creative ways.

It is desirable to develop a series of visual
aids to make the presentation more dynamic.
Tape recordings, charts, overhead transparen-
cies, and slides can be used to motivate and
interest the tutor, thus, giving a demonstration
of what it means to engage a learner in interest-
ing activities.

There are 12 units in this tutor-training pro-
gram (see "Contents," p. v). The tutor-trainer
will find that the material is sufficient to occupy
the prospective tutor for a minimum of 1 hour
per unit. The available time must be allocated
by each tutor-trainer to meet the needs of the
tutors. Planning 1611 guarantee that the infor-

Ati

mation in each unit will be communicated to
the tutors.

On the subject of communicating information,
the tutor-trainer should remember that tutors
usually are not professional educators and there-
fore may not understand some of the language
and concepts in this guide. For that reason, the
tutor-trainer must insure that the presentations
are simple, direct, and prompt. It is hoped that
each tutor-trainer will study the outline when
preparing a new unit, and then present that
outline in such a way that the tutors understand
their role when using the material.

The various parts of each unit are briefly
described here so that the tutor-trainer under-
stands their intent.

1. The "Introduction" provides a brief
commentary on what the tutor-trainer and the
tutor can expect to happen. This is often a para-
graph in expository format, and could even be
read to the tutor, although it is preferable that
the tutor-trainer grasp the heart of the idea
and then communicate that idea in his own way.

2. Each unit will have a statement of
"Objectives ;" that is, the expected competencies
that should be demonstrated by the tutor when
that unit is completed.

3. Each unit contains an "Outline" of the
topic to guide the discussion and to provide some
key words and concepts to help the trainer con-
vey the essential points to the tutor.

4. Each unit will suggest some kind of
"Simulation Activity." In some instances a
body of information will be provided for the
tutor, and he must solve a problem according to

a set of guidelines or rules. Basically, however,
the simulation activity is an attempt to give

the tutor a chance to be involved in a situation
similar to that which will be demonstrated in

tutoring. It is an attempt to make concepts more
concrete. In addition to making the program
more interesting and more fun, it also gives
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the tutor a sense of security in doing the kinds
of things that will be done when tutoring.

5. The "Summary" is a brief statement of
what the lesson contains. Perhaps the tutor-
trainer 1111 want to read it to the group of
tutors he is working with. If he does so, the
conclusion of' the' unit Nvill be quick and to the
point. Brevity is a valuable asset in dealing
with tutors.

6. Discussion questions are provided, al-
though it is not necessary to use them. Should
they prove helpful in the work of the group,
then the study questions included here can be
used as a guide.

7. At the end of many of the instructional
units there is an evaluation instrument which
the tutor-trainer can use to assess tutor's knowl-
edge of the concepts and ability to perform the
tutoring tasks indentified in these units.

Given the preceding breakdown of instruc-
tional units, the tutor-trainer ought to be able
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to guide tutors through a whole set of experi-
ences related to helping poor readers. The
tutors will he alert to the kinds of skills and
attitudes that they can best convey and they
will have specific lesson plan examples on how
those operations can be carried out in the
classroom.

The lesson plans also include an identification
of easily obtainable materialssuch as poster
boards, colored paper, crayons, marking pens,
paste, rulers, and so onto make it as easy as
possible for the tutor-trainer to direct the tutor
to specific and concrete means of carrying out
the lessons.

In conclusion, the tutor-trainer should remem-
ber that this guide is not meant to be a script
to be read verbatim to the tutor. It is a set of
objectives and directions that may be modified
and adjusted to suit the skill, confidence, and
energy level of the tutors.

-,



UNIT I: THE ROLE OF THE TUTOR

Objectives
The tutor's role is to provide the encourage-

ment and support of a friend:
1. The tutor will help the child to develop a

positive self-concept by .complimenting
Art him or her on appearance, thinking, and

schoolwork.
2. The tutor will show acceptance of the

child by listening to what he she has
to say.

3. The tutor will help the child to develop
a positive attitude toward learning (to
think of himself or herself as a person
who can learn) by assigning, in consulta-
tion with the teacher, learning tasks
which the child understands and can do,
and by praising the child when he does
well.

4. The tutor will not berate the child for
mistakes, but will encourage him so
that the child will respond to materials
of ever-increasing difficulty.

Handout:
Simulation Exercise

Introduction
The child with a substantial reading deficit

very often has conceptual and attitudinal prob-
lems as well. Before the tutor can begin teach-
ing specific skills, he must first correct the
child's possibly negative self-image and poor
attitude toward reading and school in general.
These attitudinal changes must be continually
reinforced in all tutoring activias.

Outline of material to be covered

I. The tutor is 'a friend:
A. The tutor helps to develop a positive self-

concept in the child by providing positive feed-
back. Children who have consistently failed
frequently have a negative feeling about them-
selves. They may feel that they are bad, ugly,

and stupid. This may be either the cause or
result of their failure. A tutor can help these
children to understand that they are acceptable
to others through positive comments, For in-
stance, tutors can tell a child that they like
something about, the child's physical appearance.
They can tell the child that his ideas are inter-
esting or that his responses are good, that he
works hard, and that to be in his company is
enjoyable. A child develops hiS self-concept from
the reactions of others toward him. The tutor
can help by reacting favorably and commenting
positively about a child's looks or actions.

B. The tutor helps the child to develop a
positive attitude toward learning by providing
experiences xx luch can be successfully completed.
Poor readers usually think of them,elt es as
persons who cannot succeed, and therefore will
not make a sustained effort to succeed. They
will not learn as long they feel that they milt.
These children first must have many opportun-
ities to experience success before they develop
the attitude that they ran succeed.

The tutor can provide the child with success-
ful learning experiences by assigning tasks that
can be performed successfully. Tell him that his
performance is good. Praise, his efforts and
achievements. and frequently encourage him
when his assignment is difficult. When lie makes
a mistake. say: "That was a good try" or "I'm
glad you tried that even though it was difficult."

It is not a good idea to tell a child "I know
you can do it because it's easy." Tell him instead
that it may be difficult, bt , "I think you can do
it." Then if lie succeeds, h feels he has accom-
plished something. If lie do sn't succeed, he has
saved face--he doesn't feel hat he is stupid (as
he might if he failed at a "easy" task).

C. The tutor is a model with whom the child
can identify. Many poor students have the atti-
tude that it isn't important to do well in school.
This also can be either a cause or a result of
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prior failures. If a child does poorly in school,
his defensive react4on to his failure may be that
he decides education isn't important anyway.
To motivate the child to learn, the tutor must
try to alter the child's attitudes and values con-
cerning education. One way to accomplish this
is to provide the child with a person who is a
model of the values the child needs to adopt.
This person most be someone with whom the
child can identify.

If the tutor has it good relationship with the
child, values that are important to the tutor
may become important to the (ilia Thus. the
child may learn to value being able to read and
doing well in his schoolwork. Liking the tutor
and wanting to please can inspire the child to
1% ork harder to learn to read, although the tutor
must emplia,ize that the (.1111(1 works and learns
for himself, not primarily for the tutor
II. The tutor 1 a personal teacher:

The one-t,", one telationship in a tutoring
situation pro\ ides an opportunity for program
planning suited to an individual child.

A. Pacing: Instruction can proceed as slowly
or as quickly as is needed for a particular child.

B. Intfost: Activities can be planned for the
child that are built around his particular
interests.

C. Attent'on: The child is most likely to be
attentive in a one-to-one situation. He can relate
to a teacher in a 1 to 1 situation much more
easily than in ,a 30 to 1 relationship.

D. An.rietre,;: The child does not have to be
concerned about experiencing failure or com-
peting with his peers. lie is unlikely to be a
disciplinary problem since he does not need to
compensate for failure by "showing off" to
classmates.
III. The tutor is a counselor-friend:

The tutor can sometimes help a child by being
willing to listen to his problems. The child then
has a 'counselor-friend who makes him feel se-
cure and helps relieve anxieties by giving him
a chance to talk about his worries and griev-
ances. However, the tutor should not indulge
in taking sides against a teacher, thereby dam-
aging this relationship.
IV. The tutor is an aid to the teacher:

The tutor ran h(qp the teacher by following
the teacher's suggestions for instruction and

providing her with feedback about the child's
performance.

Handout: Simulation
Directions to the Tutor

It is important for the tutor to realize that
a child who is unsuccessful in reading may have
some very negative attitudes toward it. The
tutor's most significant role will be to help the
child think of himself as someone who knows
that he can learn to read and wants to read.
The child needs a vawiety of activities that are
interesting and that he is able to do. You, the
tutor, will need to give him frequent praise for
his efforts and successes. It will be the tutor's
responsibility, not the child's, to direct the
activities. The child should have some choice in
activities or materials to use, but he should also
understand that time spent with the tutor is
to be used to help him improve his reading
skills. Sometimes the child who fears failure
will protect himself by nQt trying to learn; that
is, he_may try to get the tutor to play ball dur-
ing tutoring time, or he may just refuse to do
whatever his Wor wants him to do.

Jot down some ideas you may have for han-
dling these situations. Then discuss these with
several of your fellow tutors. After your discus-
sion with the tutors read the following ques-
tions and suggestions for some other ideas to
help you in these situations.
Discussion questions (you may wish to role
play these situations):

1. What would be your response if the
child asks you to go to the playground during
the tutoring session to play ball? What will yo;.1
say to the child?,

2. What comments can you make during
the lesson that will indicate you approve of his
work? What would you say if he makes an error?

3. What kinds of general comments can
you make to the child that will make him feel
good about himself?

4. What can you do if the child is unable
or refuses to do the lesson the teacher has pre-
pared for you to do with him?
Suggestions to the tutor concerniny'diseassion
questmns:

1. What would be your response if the
child asks you to go to the playground to play
ball with him?



a. You might suggest to the child that
you could arrange to meet him some-
time after school hours (with permis-
sion from his is parents, of course) to
take him to a ball. game, or to play
ball with him, if you can.

b. During the tutoring time, you might
suggest that the number of right
answers on the exercises he is doing
will he scored as hits and those he
misses will count as flys, and so on.
Perhaps he would en joy writing or
dictating a story about a game when
1,e'finishes the assigned work, reading
or being read to about baseball, or
playing a word game like baseball.
Some easy books about baseball that
he might read include: Renick, Mar-
ion, Boy et Bat; Brewster, Benjamin,
First Book of Thou bq11; Corbett, Scott,
Thy Bas( irk.

2. What comments can you make thatindi-
cate you approve of his work?

a. Tell him things like, "You are doing
a good job, that was a hard one, but
you did very well." "You certainly
are a good worker!" "1 like that
answer. It shows you really thought
about it !"

b. If he makes a mistake, say, "That was
a good try, but not quite what we need.
Try it again." "Your answer was
good, but niiibe there is a better one."
"You are a hard worket, I'm glad you
answered that."

3. What kinds of general comments can
you make to a child that kx ill make him feel
good about himself?

a. "I like your new hairdo." "Is that a
new dress? It's very becoming." "You
look vety pretty today."

b. "I saw you playing baseball. You
throw a good curve hall."

c. "I saw you in the hall today. You cer-
tainly have it lot of friends."

d. "People must like you a lot. You are
so much fun to be with."

e. "1 like your stories. Maybe we can get
together and write them down,
others can enjoy them."

f. "You certainly have a nice smile. It
brightens up my d,iy,"

4. What can you do if a child is unable or
refuses to do the lesson the teacher has prepared
for you to do with him?

a. Have a thorough understanding of
rules with the teacher. Ask her what
she wants you to do in an extreme case.

b. Try to have some alternative activities
in mind that you can use if there
seems to be a good reason that the
child is unable to do what the teacher
has assigned. For example: 1. Read a
story and write a movie about it
(series of pictures with titles). 2. Read
and write some jokes or riddles. 3.
Play a word game or do crossword
puzzles,

c. Try to find out why the child didn't
like the activity planned. Was it too
hard? Just boring? Report this to the
teacher.

so

Summary
To summarize Unit I, the trainer may wish

to lead a group discussion and make sonic clos-
ing remarks concerning the tutor's role.

The following questions are suggested for the
group discussion:

1. Is it possible to be a filiend and it leader
-at the same time?

2. How can you help a child who is disin-
terested in reading and doesn't pay attention?

3. What can you do to help the child feel
that he can be a successful student?

4. What do you think is a tutor's most
important function?

The tutor is in a position to provide a chill
who is failing in school with the security and

3
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support he needs to succeed. He can improve
the child's self-image by telling him about his
many good qualities. As a counselor-friend, the
tutor can assure the child that he is interested in
him; that he cares about him and wants him to
succeed in learning to read well. The tutor can
also help the child to feel that he is a winner in
a learning situation instead of a loser by telling
him how well he is doing.

24
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A tutor can be a valuable support to both the
teacher and the child by helping to maintain the
child's interest, being enthusiastic about what
he and the child do together, and planning with
the teacher a variety of activities geared to the
child's interests.

The tutor may well be the most important
friend a child will have, and will probably make
a lasting impression on his future life.



UNIT II: HUMAN RELATIONS

Objectives
1. The tutor should tie able to list three or

fou'r objectives for the first visit to the
school.

2. The tutor should be able to list at least
three acceptable topics for discussion
with a child.

3. Given a list of statements, the tutor
should be able to select those that might
be helpful to a child and those that
will not.

4. The tutor will be able to select from a list
those behaviors that are suitable for a
tutor and those that are not appropriate.

5. The tutor will choose questions to ask a
child's teacher that will provide some
information concerning the rules of the
school in which the tutoring will take
place.

Handouts:
1. Simulation
2. List of Do's & Don'ts

Introduction

I. Kids are people

A. Developing empathy:
A tutor, meeting a child for the first time,
should remember that the primary objec-
tive for the first meeting is to establish a
friendly relationship with the child. One
way of developing empathy or sensitivity
to the child is to try to "get inside of him."
The tutor might try to understand ow
the child feels about his school work, N.hat
he thinks about his teacher or what e
thinks about a tutor he meets for the first
time. The tutor can develop a sensitivity
to the child's feelings by attempting to see

how the world looks to the child, though
he should not pry into areas mhich are not
his concern.

B. Greet a child as a friend:
As the tutor meets the child, the tutor
should remember that the child will appre-
ciate the same kind of treatment extended
to a neighbor or new church member who is
being greeted for the first time. The child
will appreciate the tutor's interest if he
is asked about his family, friends, pets, or
what he likes to do. He probably ,would
enjoy hearing a little bit about the tutor's
family, too. To put the child at ease, it is
helpful .if one can tell a funny story to
make him laugh.

G, "Do unto kids":
1. Compliments. The tutor should under -,

stand that his first objective in his role
as a tutor is to make the child feel
pleased with himself. A new tutor will
make an immediate hit with a child of
he can say something nice about how
the child looks Or acts; i.e., "I'm cer-
tainly glad I got you to tutoryou have
such a happy face and you must be
pretty sharp, too." .

2. Interests. The tutor can make the child
feel as if he is important by asking the,
child about hobbies and interests. For
example: "What do you do after
school?" "What are your favorite tele-
vision shows?" "What are your fa-
vorite subjects in -school?" These
questions make the child feel that the
questioner is interested and at the same
time provide some insight into the
kinds of activities to pursue, or books
which might be read.

D. How to get along with the school staff:
(Relations with the ,local school system

and the school in which the tutor works are
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crucial to the success of any tutoring pro-
gr,im The tutor should establish friendly
r,hations with the school staff.)
1. Schnor.- l i( s. The tutor, on the first

visit to the school, should ask questions
about the school's rules. For example:
a What equipment may tutors use,

and w hat equipment is not available?
b. Where might the tutor work?
c. Should the tutor escort the child to

and from his room?
d Ilow long is the tutoring period?
o Who should he notified in case of

tutor's illness?
f. fs the tutor permitted to take the

child to the library?
2. The #11N118 rule. The tutor should re-

member that the teacher is the person
responsible for the child's education.
The tutor is an off!, to the teacher and
helps to support her teaching.

non 7-4

A. The tutor should not berate or criticize
the child. Concenti ate on successes. Praise
openly and do eNerything to encourage the
child.

D. The trtor should not engage the child in
criticism of the teacher or principal. Dam-
age to the relationship between a child and
his teacher will help no one and will he
detrimental to the tutoring program.

C. The tutor should not miss tutoring ses-
sions. A child should not be tutored if
sessions cannot be met regularly. If a
tutor doesn't conic, the child feels let
down. Know mg that the tutor is depend-
able and cares nough to come to the tutor-
ing- sessions regularly i. important.

D. The tutor should not begin a tutoring ses-
sion with, "Well, w hat w ould you like to
do today."' The teacher probably has given
the tub:ir an assigned task for the session.
If the ( hull is asked what he would like to
do and responds, he may resent not being
able to do N'N hat he suggests. It is good for
the child to have sonic choi( es sometimes,
but he needs the security provided by
friendly adult leadership. It is good to
pro\ life choice,- of activities %dell can
accomplish, the same objective.

u

Handout: Simulation
Divide the class of tutors into teams of three.

In each team, one person plays the tutor, one
the child and one the observer. Pretend that the
child and tutor are meeting for the first time.
Child:

You are a little bob in the third grade. You
have (; brothers and sisters, a dog named
Rusty and a cat named Putt You collect base-
ball cards and like to tell "knock knock"
jokes. You spent two years in the second
grade because you don't read well and you
hate reading but don't mind math, and love
baseball. You play on the school ball\ Warn,
little league baseball team and are Milking
about entering the soap box derby this year.

Tutor:
You are the tutor. Your task for this session
is to make the child feel comfortable, in fact
good because you came, to make him feel that
he is going to enjoy his relationship with you,
that you are interested in him. Greet the child
as you would if you were meeting someone
new in the neighborhood at the coffee klatsch
perhaps,

Observer:
The observer will listen during the discussion
to see if: (a) the tutor compliments the child
and makes him feel at ease, (b) the tutor does
anything to make the child uncomfortable,
(e) the tutor chooses appropriate questions
and discussion topics. The observer should
try to think of other questions and subjects
for conversation that would make the child
feel at ease.

A guide for review of the unit and summary
for the trainer:

Discussion quest

1. What are some objectives for a tutor's
first visit with a child?

2. What are some things that a tutor might
talk about on his or her first visit with the child?

3. What are some topics to avoid?
. What are some of the things a tutor should

ask a teacher on the first trip to the school?

Possible ansiurs:

1. Objectives of a tutor's first visit:
A. make friends with the child



B. compliment him or in some way make
him feel good about himself

C. fund out what his interests are
2. Some things a tutor might talk about on

first meeting:
A. child's family, pets, hobbies, favorite

TN' shows, jokes or anecdotes
B. things the child does after school
C. the tutor's family and hobbies

3. Topics to avoid:

A tutor
Praises.
Tells the child good things about himself.
Tries to understand how the child feels.
Expresses concern and acts interested
in the child.
Observes school rules.
Is considerate of teachers' time.

Trainer test:

A. criticism of the child, his teacher, the
principal

B. criticism of the child's school work
,I, Things to ask the teacher about:

A. are you allowed to take the child to the
library?

B. are you allowed to use tape recorders
or other equipment?

C. when will conferences be held with
teacher?

Do's and Don'ts

Construct a list of behaviors and have trainees
check those that are acceptable.

Summary
The tutor's support and personal relationship

with the child are the most important aspects
of the tutoring program. The tutor can provide
success experiences for the child in learning
situations in which he has formerly failed. The
tutor should use praise lavishly and spare the

I

1

A tutor does not
Berate or belittle.
Act cold and indifferent.
Criticize the teacher.
Miss any tutoring unless he is ill.
Allow tutoring sessions to run overtime too often,
nor does he allow the child to disturb others.
interrupt teachers' class time unnecessarily.

criticism. Good communication with the child
also involves being an interested listener.

Tutors must present themselves as teachers'
aides who respect the professional judgment of
teachers. They should regard their efforts as
comnlementary to the school's program rather
than competitive. Tutors should never allow
themselves to join in criticism of the school
staff during the tutoring sessions, or outside
of the school. The tutoring program may well
suffer permanent damage because of these
pract:,!es.
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UNIT III: GIVING AN INTEREST INVENTORY

Objectives
1. The tutor should be able to list three

or four reasons for giving an interest
inventory.

2. In his first meeting with the child, the
tutor should be able to administer an inter-
est inventory in a relaxed manner.

3. The tutor can list at least two activities
that she and the teacher could plan from
the results of an interest inventory.

Handouts:
1. Interest inventories
2. Simulation
3. Evaluation of Units I, II, and III

(see p. 34).

Introduction
Suggest' as to the trainer for introductory

remarks
I. Rationale for using an interest inventory

A. Increasing attention span:
Children who need to be tutored are often
the children who are not paying attention
in the classroom. Teachers usually say that
the child has a short "attention span." In
other words, he concentrates, listens or
engages in an activity for a short time,
then begins to attend to something else.
Ile is easily distracted from a task. A child
who is not attending to an instructional
task is not learning. Therefore, we need
to find a means to increase his attention
span; in other words, to increase the time
when the child is involved in looking,
listening, and thinking about the learning
activity. We must find a means to involve a
child for a long enough period of time to
teach him t hose things lie needs to know.

B. Providing a variety of activities that are
interesting to a child:
Sometimes a child who seldom pays atten-
tion in class can be observed playing base-
ball all day or watching television all
morning. His attention span, then, must
depend on what lie is interested in doing,
If we plan activities around his interests
it would seem that his attention span
could be increased. Another way to keep a
child's attention is to ;rive him a variety
of activities; in other xords, do more than
one kind of thing during the time allotted
for instruction. The tutor might plan
three or four activities for one session.
The child who takes a little longer than
average to learn a skill will need to be
kept interested for a longer period of
time. For this child, getting information
about what he likes to do when he is not
in school, and what his interests are, will
be particularly important.

II. What is an interest inventory?
At his first tutoring session, a tutor can
begin to collect information concerning
the child's interests. An interest inventory
is a device that can be helpful to the tutor
in getting that information. The questions
in the inventory are a guide to the kinds
of things that the tutor can ask a child to
get him to talk about the things that he
likes. The tutor can add questions if he
wishes. This is not like a formal test. but
rather is merely a means to get the child
to talk about himself and what sorts of
things appeal to him.

III. How thein about the child's
interest may be used

, A. Selecting books to read:
The information obtained from interest
inventories can be used to select materials
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for his recreational reading. Sometimes
the tutor may be asked to help the child
find books to read for Am. If he likes
animal stories, the tutor can look for
stories about animals for him to read. If
1w likes bugs or baseball, he will look for
stories on these subjects. If the book is
too hard for the child to read, a tutor may
occasionally read to the child, perhaps
having the child read along with him
either orally or silently.

B. Language-experience activities:
Sometimes activities fc,r a reading period
center around having a child write his own
reading material. This method is espe-
cially useful for a child whose dialect is
different from that in the books he is
using. Informal conversation in any dialect
is somewhat different from "book talk."
Consequently, the material a child writes,
which is his own conversation, will be
easier for him to read than the story in a
reader. Therefore, a teacher might ask a
tutor to help a child who isn't able to write
much by acting as his "secretary." For
this kind of activity, it will be very helpful
for the tutor to know the child's interests
should he be asked to suggest things to
%N' ite about. If a child is interested in
science, he might write about plants, or
about his observations of the behavior and
eating habits of animals or fish. If the
child is a camera fan. he might take pic-
tures or use some he already has for a
book or bulletin board display. with word
or sentence captions for each picture. The
child who likes baseball might like to w rite
about a game he saw, or instructions on
how to play the game.

C. Planning instruction:
The information the tutor gets about the
child may he useful to the teacher when
activities for the tutoring session are
planned with the tutor. Skills can some-
times be taught in game form, using card
games and other devices. The tutor and
child might even make games if the child
enjoys craft activities. There are all sorts
of things to make with cardboard, scissors
and paste. Dramatic activities can be used
for practicing oral reading if the child
enjoys them.
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D. Getting acquainted with the child:
In addition to helping a tutor collect infor-
mation about a child's interests, an inter- .
est inventory also provides a tutor with
lots of conversational material for getting
acquainted with a child. The tutor can
present questions informally as if the
child were a new neighbor he is meeting.
He asks questio s because he is interested
in knowing more about the person he has
just met. The tutor should be able to give
of himself, too, expressing his own inter-
ests and dislikes and reflecting back the
child's feelings in different words, so that
the child does not feel that he is being
interrogated. The interest inventory must
be conducted with tact and courtesy, for
the child has a right to privacy.

Handout: Simulation
Explanation to trainer about handout:

There are two types of interest inventories.
The first consists of informal questions about
the child's interests; and the other provides
some suggestions of activities and kinds of
stories from which to choose. The second was
written for the child from whom it is difficult
to get information. If you do riot get the kind of
information you want from interviewing the
child with the first inventory, try the second
one.

Activity:

Have the tutor pair with a neighbor. One is
an interview er, the other the client (man on the
street, etc.). The interviewer asks the questions
one ordinarily asks when getting acquainted;
i.e . about the families of the people being inter-
viewed, the area in which they live, and their
favorite activities. Questions in the inventory
may be used, but the interviewer should try not
to read them like a list. Take some notes on the
information you get. Take turns so that each
tutor has an opportunity to he the interviewer.

Examples of quest

1. Do you have a favorite television show?
2. What kind of stories do you like?
3. Do you like mysteries? Science fiction?



Discussion questions:

1. Were'you able to 'get any information from
your neighbor about his interests?

2. Do you think the information you received
could be used if it had come from a child?

3. If so, how might it be useful?
4. What might4e planned on the basis of this

information?

Summary
An interest inventory (see sample on p. 32)

provides a tutor with a useful device for getting

\

acquainted with the child le will tutor. The
information from the inve tory can help the
tutor locate areas of interest that will be suit-
able for reading material and,

s
for writing activi-

ties he may be asked to supervise. Reading
material can then be selected that will involve
the child in research about a subject that he
wants to explore, or a story he would enjoy. The
information can help a tutor to engage him in
writing about experiences he would lace to share
An interested child will attend to activities
planned for and with him so that he run and
will learn.

6 j
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Interest Inventory

After school I like to

My favorite television programs are

My favorite game is _ ._

The subject I like best in school is

My favorite sport is

My hobby is

What do you like to read about:
Check the column that describes how much you like the activity or story.

Stories about real animals

Mystery stories

Adventure stories

Funny stories

Comics

Science fiction

Jack and the Bean Stalk

Billy Goats Gruff

Cinderella

Drawing, painting, or coloring

Cutting and pasting

Doing puppet shows

Making model cars

Taking pictures

Sewing, cooking

O.)

DON'T LIKE A
LIKE LITTLE

LIKE A
LOT



Doing science experiments

Planting gardens inside and out

Collecting rocks, butterflies, etc.

Playing baseball

Playing cards

Playing games like bingo

Building things

N.

---

i
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Evaluation Instrument

Evaluation of the First DayUnits I, H, and III

34

1. A tutor can develop a close relation with a child by agreeing with
criticism of the child's teacher.

2. In order to establish a friendly relationship with a child, it is
important to agree to pursue whatever activity he wants during
the tutoring period.

3. Making sure that I attend every tutoring session is important to
the security of my relationship with the tutee.

4. It is an important part of the tutor's job to point out a mistake
that a child is making.

5. One important function a tutor can perform is to help a child under-
stand that he can be successful in school tasks.

6. Since I am not a teacher, my role is not a very important one to the
child that I tutor.

7. Since I am a responsible adult, I will be ab!e to escort the child
on a trip to the public library without prier permission from the
school or parent.

8. One of my most important functions i., to listen to what a child has
to say.

9. The primary task of a tutor is to pr.)vide the child with successful
learning experiences.

10. The interest inventory is a list of questions to ask the teacher.

11. The tutor should not tell the child how well he is doing, because it
may give him the wrong idea about his ability.

12. It is important that the tutor ask the child every question on the
interest inventory in the order given.

3 3

Agree Neutral Disagree

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3
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UNIT IV: SETTING INSTRUCTIONAL OBJECTIVES

Objectives
1. The tutor will have a basic understanding

of individualized instruction.
2. The tutor will write instructional objec-

tives.
3. The tutor will organize objectives for

instruction in terms of priorities and level
of difficulty.

Handouts:
1. Simulations
2. Statements of objectives

Introduction
Suggestions for introductory remarks by

trainer:
In most schools today, reading instruction is

planned for groups. As class size increases, the
attention the teacher can give to individual
problems decreases. The children who suffer
most are apt to be those with reading problems.
Many schools, however, provide individualized
reading instruction for some students part of
the time, generally by selecting students from
total groups for special or remedial instruction,
although there is no reason why this individual
kind of attention should be limited to remedial
work.

I. Individualized instruction
Individualized instruction refers to the proc-

ess used to provide specific instruction which is
appropriate for particular students. A general
definition of individualized leading instruction
Might be:
Indiridmtked reading instruction is a process
of planning and conducting dny-to -day rending
Ii ssons that are designed to inert the specific
!coining needs and characteristics of each
stndent.

F

II. Justification for individualized instuc ion
The major justification for individu dized

instruction is that it enable every -student t
achieve mastery of the learning tasks he e, ter,.
The conditions for attaining mastery are,

A. The learning task has been selo-ted , ,

appropriate for the child; i.e., Lie pos,e,ses
the prerequisites for it.

B. Appropriate learning mate) i.rls ,00
ment are provided for the child

C. Appropriate instructional methods are
employed.

D, The learner is allowed stub, ier
learn the task.

III. Advantages of individualized in 1

Past experience gleaned from edi .
grams employing individualized 1: '

indicates that individualized instil,'
advantages for both child and ttachei

A. Advantages for the child
1. The child can learn at his own

2. A one-to-one relationship exkts
the child and what he is studying

3. Diagnostic tests indicate
child needs to study in great,

4. Each child can proceed in a t ,

far as his ability will permit_
B. Advantages for the teacher

1. The teacher can zero in s: tT

skills.
2. The teacher can meet wit v.tf

accuracy the instructional needs et'
child.

3. The teacher utilizes diagnost.c
ments to a much greater degree. bot:i
present and past instruction.

4. The teacher provides a well-planned
program for each child.

5. The need for remedial instruction by
the teacher is minimized as eNeiy stu-



dent is working on appropriate ma-
terial.

6. Greater job satisfaction is realized.
IV. Individualized instruction and the reading

tutor
It is a mistake to define individualized reading

instruction simply as tutoring in reading. In
-order to achieve effective individualized reading
instruction, teacher and the tutor must satisfy
the following basic requirements:

A. As$4,ss Reading Difficulty. Determine read-
ing weaknesses and extent to which the
child has alread:. mastered reading objec-
tives.

B. Set Reading Obj( cures. Decide what learn-
ing tasks the child next should pursue in
the reading curriculum.

C. Dr ?( Inlr ll«tding Lesson. Use assessment
data to develop a lesson plan that specifies
the particular things the child has not
learned, materials to be used, the learning
setting, and instructional procedures.

D. Evaluate Student Success. Determine the
extent to which the child masters the
learning task and proceed to the next task
or recycle the child again.

V. Setting reading objectives

The purpose for setting reading objectives is
to make clear to tutors, students, and other per-
sons w hat it is that the child must learn. Every
reading- objective or ,,et of objectives the tutor
sets for the child must contain four parts:

A. Pet toritionec. What the child \Vi be able
to do after lie masters the objective.

B. Copidit,oll. Under what vonditions the child
will he able to do these things.

C. Ex rnt. The le% el of performance which
the ( liild will be able to attain after he has
completed the unit.

Objectives in a set must be
arranged in a learning hierarchy or se-
quence. so that the tasks which depend
upon prior skills are taught after those
skills have been mastered.

Reading Objectives
I. Pei foi mance

fomon( indicate,: that the child can do
the task. \\ Mich of the following objectives
expresses w h,it a lener w ill be doing.?
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(The trainer should hand out the following
objectives and discuss them with the class.)

A. The child will have an understanding of
the alphabet before he reads.

B. The child will be able to name (pro-
nounce) tae`, letters of the alphabet, A
through Z.

Statement B indicates what the child will be
able to do. The child will be able to pronounce
the letters of the alphabet, A through Z.

Statement A is not clear. It only indicates
that the child will have a good understanding
of the alphabet. It is difficult to perceive exactly
what the child is supposed to do in order to
demonstrate that he has achieved an under-
standing of the alphabet.

The important point to remember is that if
a reading objective is to be of any use for
instruction it must specify the exact behavior
which the tutor will observe when the task is
completed successfully. Otherwise, it is impos-
sible to determine when the child has mastered
the behavior.

II. Condition

It will be remembered that an objective must
specify under what condition the child will
perform. Consider the previo ye(ibjective again:
The child will be able to name (pronounce) the
letters of the alphabet, A through Z. We have
already agreed that the objective expresses
what the student will be doing. Now ask the
question. "Does the objective specify under
what conditions the child will perform?"

The answer to the above question is no. It is
not known if the child will pronounce the letters
of the alphabet from sight or memory. Similarly,
it is not known if the child N% ill pronounce upper
or lower case letters. In addition. there is no-
way to determine whether or not the child will
pronounce the letters in alphabetical order or
random order. In other words, these conditions
place different deraands upon the learner.
( These ?rile e weld lee per c.s.ed out and el ;R-

euss( d le if 11 the clan.'.)

A. Given a first -reade vocabulary list, the
)child will be able to pronounce correctly

all the words on the list.
B. The child Nvill he able to pronounce cor-

rectly 75 percent, of the beginning votabu-
Liry in his first grade reader.



Statement A is the proper objective. It spec-
ifies the word list to be used and the conditions
for mastery. Statement B, on the other hand,
is vague. It does not specify the word list at
issue. Likewise, conditions could be expressed
in better detail.

III. Extent
It will be remembered that extent refers to

the level of performance to which the child. will
be able to perform. A well-written objective
expresses the desired level of achievement.

Which of the following objectives expresses
the extent to which the child will be able to
perform?
(TO trainer should pass these objectives out
and discuss them with the class.)

A. Given the Dolch 1st of basic sight vocabu-
lary, the child w'll be able to pronounce
all the words at sight with very few
mistakes.

B. Given the Dolch list of basic sight vocabu-
lary, the child will be able to pronounce
all the words 99 percent accurately.

Statement A expresses that the child will be
able to pronounce all the words with "few"
mistakes. However, it is impossible to deter-
mine when the child has mastered the objective
because "few" is a vague term. In contrast,
statement B indicates that the child has mas-
teled the objective when he can pronounce the
words with only 1-percent error.

IV. Hierarchy
A general procedure for teaching complex

skills such as those involved in reading is to
teach them in small pieces. The pieces can then
be put\ together by the learner into the final
perforKince. Ordering objectives for instruc-
tion also enables the tutor to see all the tasks a
student must learn in order to master the final
performance. In other words the tutor needs to
understand the following:

1. A learning hierarchy represents an
arrangement of objectives which identi-
fies the prerequisite !earnings for the
child as he proceeds toward a desired
performance.
A learning hierarchy can serve as a
blueprint for instruction.

3. A learning hierarchy is developed by
starting with a desired performance

and asking, "What must the child already
know in order to perform on a given
task?"

(Note: Stress that only profess'onals should
determine hierarchies.

Handout: Exercise
Rewrite this objective: "The learner will

know the alphabet. prior to reading." (Write
on a piece of paper.)

An acceptable form for the above objective
might be: Given the presentation of the alpha-
bet in both random order and alphabetical order
(in both upper and lower case), the learner will
be able to pronounce every letter with 100 -
percent accuracy.

Handout: Statements of Reading
Objectives

Below are several performance objectives.
The task for the tutor is to organize these objec-
tives into a hierarchy.
(The trainer should pass these out and discuss
them with the class.)

The child will be able to:
1. Identify and name the primary and sec-

ondary colors.
2. Describe an object in terms of charac-

teristics such as color and two-dimen-
sional shape.

3. Identify and name common two-dimen-
sional objects.

Which of the above objectives is the most
complex behavior?

Objective 2 is the correct choice. In other
words it is necessary for the child to be able to
do objectives 1 and 3 before objective 2. It is
unlikely that a child would be able to describe
objects in terms of color and dimensional shape if
he could not identify and name those properties.

Handout: Sequence of Objectives
Here is a more complex set of objectives to be

organized for learning. Form a learning sequence
of these objectives. After instruction, the learner
will be able to:

1. Pronounce the sounds of the letters in
an unknown word.

2. Pronounce an unknown word.
3. Blend the sounds of the letters of an

unknown word.

3'I)
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4. Be able to visually scan and analyze the
letters of a word in left-to-right sequence.

The most acceptable answer is:
1. Be able to visually scan and analyze the

letters of a word in a left-to-right se-
quence.

2. Pronounce the sounds of the letters in
an unknown word.

3. Blend the sounds of the letters of an
unknown word.

4. Pronounce an unknown word.

38
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Summary
Just as the teacher gains value from forming

specific objectives for student learning, so the
tutor's function and value improves as he learns
how to deal with specific measurable behaviors
in reading. The trainer should caution the tutors
to work in those areas for which they have been
trained. The "Tutors' Resource Handbook" has
examples of specific objectives for early reading
and has 60 sample practice exercises, that will
show tutors what the children might be doing
to accomplish these objectives.



UNIT V: ASSESSING READING DIFFICULTY

Objectives
1. Given a reading level report on a par-

ticular child by the teacher, the tutor
will be able to select materials appropri-
ate for that child's instruction during
the tutoring period.

2. The tutor will be able to use a rule of
thumb guide to help a child select library
books.

3. On the report form provided, the tutor
will be able to list some words missed or
read incorrectly, and check descriptions
of behaviors that apply to a child/i'Oral
rendition of a passage.

Handouts:
1. Reading Inventory
2. Report Form
3. Simulation-1 and 2
4. Evaluation of Units IV & V

(see p. 45).

Introduction

Suggestions to the. trainer for introductory
remarks
I. Defining what we mean by reading levels

The reading materials used for instructIng
children are usually given a label as to difficulty
so that a teacher can select materials that a
child is able to read and comprehend. The label
used is a grade-level classification, with the
exception of the first two levels. preprimer and
primer. This label represents what an average
child can read in a given grade. However, since
most children are not average, it is not unusual
for children in one grade to be reading on four
to six different levels. Many people think that a
child in the third grade ought to be reading a
hook labeled 3' or 3', the two levels generally

prescribed for third grade, which correspond
to grade-month levels of 3.0 and 3.5. Often this
is not the case. Teachers try to give the child
material to use for reading instruction that is
difficult enough so that he doesn't know all the
words, and so that he will have some practice
decoding words and have an opportunity to
increase his vocabulary. Ho Weyer, the materials
he reads must be easy enough for the child to
comprehend.

H. How reading levels are determined
A. Informal reading inventory:

The teacher usually uses a test or an
informal' reading inventory to help her
decide on a level for reading instruction
for each child. Some experts say the child's
instructional level should be set at the
point where he knows 95 percent of the
vocabulary and comprehends 75 percent
of the material. Recreational material
should be easier.

B. How the tutor can find appropriate library
books: . .

Library materials al e sometimes given a
readability level by the publisher. The
librarian can probably help, a tutor find
materials that are approximately at the
level given her by the teacher. However,
the child should "try the hook on for size."
He can -pick out a page and read it to see
how. many words he knows and doesn't
know. For a book he reads with the tutor
he should know all but three to five words
per page. A book chosen for him to read
by himself should be easier.

III. Importance of reading levels
It is important for the tutor to realize that a

child should not be reading material so difficult
that it frustrates him. Reading very difficult
materials can teach a child to hate reading and
develop habits that lead to poor comprehensiOn.

3 3
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A child who develops a habit of making reading
an exercise of calling words out without under-
standing their context, many of them incorrectly,
will probably not attempt to understand easy
material in which he knows the vocabulary.

Reading levels. A reading level describes a
book or series of books and is used to indicate
the difficulty of the material. It has nothing to
do with the grade the child is in. though most
readers are written in grade level terms. In gen-
eral, these are the levels:

a) Preprimer
b) Primer
c) 1st reader
d) 21
e) 22
f) 31
g) 32
h) 4
i) 5
j) 6

Handout: Simulation One
instluctions to trainer. The simulation exer-

cise is intended as a discussion exercise. The
group might be divided into groups of four or
five tutors for discussion of how to handle the
simulated situation. Suggested answers to dis-
cussion questions are provided on a separate
sheet. These should be read after the discus-
sion session.

Instructions to the tutor. The teacher has
asked you to take your child to the library to
select a book. You remember that the child is
crazy about sports, particularly baSbball. You
also know that he likes jokes and riddles and
has a pet dog named Rags.

Questions to tutors:

1. What other information (besides inter-
ests) might you have that will help you
find an appropriate book for a child?

2. How can you find appropriate books?
3. Should you suggest books to the child

that he might like?
4. How would you go about getting the

child to "try the -book for size"?

Some answers:

1. and 2. If you know the child's reading
level yod can ask the librarian to help
you find books at the appropriate level
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for the child you are tutoring. If she
doesn't know the levels ask her to point_ 1

out easy books. Ask her outside of the
child's hearing.

3. Try to find some books that you think he
can lead, in areas of his interest if pos-
sible. Suggest several, if necessary, until
you find something that interests him.

4. Have the child read a page to see if he
can read it without missing too many
words (not more than three to five words
per page or one every other line). If he
insists on taking a book that is ,too diffi-
cult, ask him if he would like to have you
read it to him. He can follow along and
read parts of it with you. Don't force
him to take a book he doesn't want.

Handout: Report for Tutor
Second 40minute discussionassessing
reading difficulty

Use of inventory in diagnosis. In addition to
assessing the level of difficulty for reading
materials, a reading inventory may be used to
diagnose some problems a child is having with
reading. Some things that a tutor might listen
for include:

1. Listen for whether the child is reading
orally with the phrasing and expression
he might use in his speech, whether he
pauses for commas or stops for periods.
It is very impOrtant to a. child's under-
standing of what he reads that he learn
to use expression and observe punctu-
ation.

2. Another thing to look at are the words
he confuses or mispronounces. In other
words, what words does he substitute for
the ones that are in the printed material?
When a teacher uses an inventory, she
writes the substituted word above the
printed word. On the tutor's report form
it is suggested that words read incor-
rectly be listed, such as "Was" for "saw."
The child substituted "was" for "saw."
He might substitute "see" for "sit," etc.

3. On the report form there is a place to
list words not tried. These are marked
with a "P" in the inventory, meaning the
teacher "pronounced" them for the
child.

-,)



4. Questions about the paragraph read are
usually asked to see if the child under- .

stood what he read.

Handout: Simulation Two
To the trainer. Play a tape of a child reading

a paragraph. Have the tutor follow the inven-
tory while listening to the tape. Show what you
mean by word-by-word or monotone reading.
Point out substitutions and words not tried. If

desired, give the tutor a completed report form
on this child.

Following this, play another tape of"a child
which illustrates' the same kinds of problems
and have the tutor fill out a report on the child
on the basis of the tape.

Discuss 'what should be included in the report.
This might also be a good time to discuss how
the tutor should help the child with words he
does not know.
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/ Name

Tutor's Name

1. Title or paragraph
number of errors* _

learning levels

2. Title or paragraph
number of errors _
learting level

3. Title or paragraph _
number of errors
learning level _ _

Assessing Reading Difficulty

_Age of child

Grade__

0-2 errors. per 100 words = independent reading level
2-5 errors per 100 words =_ instructional leVel (books to be used in a tutoring session)
6 or more errors per 100 words = frustration (too difficult)

(Check list for errors)

1. Sight words
a. Knows most common words
b. Guesses at words

2. Corrects errors that don't make sense

3. Phonics: Sounds out unfamiliar words

4. Comprehension
a Understands word meanings
b. Can tell story in sequence
c. Gets the main idea
d. Remembers important fa 'ts in the story

5. Other comments
(For example: expression, use of punctuation, skipping words, adding words, and -other
observations) _

Yes No

41
43



Handout: Reading Inventory

By I. Craig, L. Fay, and R. Gallant ; Indiana University, Bloomington
Preprirner

A. I have a boat.
My boat is red.
It is little.
I put it in the water.
What will it do?

Primer
B. Tom had a funny pet.

It wanted to play on his big bed.
It would jump up and down.
But Mother said, "Stop that."
Then the pet ran away.
Where did it go?

Task 1

Task 1
First Reader

C. Baby Sally came to play with the boys.
She ran after her yellow toy.
"You must stay here, Sally." called Tom.
"You will get wet and cold.
Mother will be unhappy with you."
Sally stopped and looked back at Tom.
"Please get my boat," she said.
Tom could not get the boat.
They did not see the lost boat again.

21
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Task 1

D. Old Mother Hen was sitting on her nest.
"Come with me to the garden," called Mr. Rabbit. .

"No, I must keep these eggs warm," said Mother Hen.
"Would you like to go for a swim?" asked a friendly duck.
"Oh, no !" said Mother Hen.
Then Mother Hen heard a funny sound.
Noisy little yellow babies were pu3hing out of the eggs.
"Quack, quack !" said the happy babies.
"These are not my children!" said the surprised Mother Hen.

Task 1

-

22

E. It was a pleasant spring morning. Tom and Bill put on their clothes and were ready for
breakfast before Mother called. Today they wanted to make sandwiches for a picnic lunch
and climb the high hill behind the barn,.
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They were almost there when Tom saw the cave. He crawled slowly in with Bill right
behind him. All at once the boys heard a loud rumbling sound. Both turned and raced
for the mouth of the cave. They thought that a hungry bear or other angry animal was
following them.

Soon they were outside. One look at the dark sky and wet ground told them what had
happened.

Task 1

F. The little black cricket is a merry fellow. The sound he makes as he rubs one wing against
the other can be heard a mile away. As the days get colder his chirps are lower and slower.

This insect is a busy fellow also. He likes plenty to eat. He often makes a'meal out of
cloth. Your mother may chase him out of the house because he is so noisy and hungry.

But in Japan, the children keep crickets for pets. They build little wooden cages to keep
them in. The peop,.. believe that a cricket in the house is a sign of good luck.

Task 1
i

Alaska is twice as big as Texas but it has a much smaller number of people. It is a land of
many forests and few cities.

Snow covers the top of the mountains all year around, Hundreds of glaciers creep down the
moantain sides. The melting snow feeds into the ice cold rivers. Big brown bears wade in
the water, looking for a fish dinner.

Ships take gold and copper, fish, and furs out of the State. Ships bring back the engines,
heavy tools and other goods that this northern State needs. Ships also bring people like you
and me who want to see the wonders of this giant State.

Evaluation Instrument
Evaluation of Units W and r
Answer true or false:

_ _ __ Lessons.,that teach children phonics skills
must have an objective or goal, but such
an objective is not necessary for teaching
comprehension skills.

___ _ An objective should be specific so that we
can choose activities that will teach a child
to perform a skill. .

_ ____ A child' in tie second grade should read a
book labeled 2' or 2 '.

_ It is unimportant whether a child uses
expression as he reads, since most of his
reading will be silent anyway.

If a child misses at least I0 words on a
page of a book. we know the book is prob-
ably about the right level for him to read.

An informal reading inventory is a list of

reading skills to be included in a reading
program.

Summary
The tutor must understand that reading

levels, though written as numbered grade levels,
can vary a great deal. Most children do not con-
form exactly to standardized norms. Frequently,
reading levels are determined by having a child
read a series of graded paragraphs and finding
the level that is easy enough for the child to
understand but challenging enough to help him
increase his vocabulary and other skills as he
reads. The tutor slwuld realize thatit is impor-
tant not to give the child materials to react that
are so difficult as to be frustrating fo him. A
tutor can also begin to look for specific needs
that a child may have in his oral reading, such
as lack of phrasing and expression or words he
does not know or mispronounces. Those obser-
votions can be valuable to The teacher. Identifi-
cation of the child's difficulties is the first step
in remediation of them.

i 3
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UNIT VI: THE LESSON PLAN

Objectives
The tutor will be able to:

1. Name three main categories of reading
skills.

2. List at least two subskills included in
each of the main categories.

3. Describe three to four major compo-
nents of a lesson plan.

4. Follow a lesson plan in a practice activity.

Handouts:
1. Outline of reading skills
2. Lesson plan
3. Simulationsquestions and answers

Introduction

The trainer should advise the tutor of the
major categorlies of reading skills that he is
likely. to work with in the classroom. An out-
line of skills is provided and the trainer may
want to duplicate the list for the tutors.

Outline of reading skills ( for the tutor)

I. Learning to recognize words
A. Phonics (phonetic analysis)

1. identifying sounds; rhyming words ;
identifying likeness and differences

2. identifying letters
3. matching letter and sound
4. pronouncing words by letter sounds

B. Sight words: learning to recognize fre-
quently used and/or nonphonetic words
by sight.

C. Analysis of structure
1. plural forms
2. verb endings
3. contractions
4. suffixes and prefixes

4 4

5. possessives
6. syllables

D. Using context: identifying words or mean-
ings from use in sentences

H. Comprehension
A. Literal

1. using phrasing and intonation
2. answering questions about details; sup-

plying specific information
3. telling what happened in sequence
4. getting the main idea of a selection

B. Interpretation
1. giving meaning of passage
2. predicting from what has been read
3. understanding characters, attitudes, and

feelings
C. Distinguishing facts from fantasy or

opinion
D. Learning vocabulary meanings

III. Applying reading skills
A. Learning to use dictionaries, encyclopedias
B. Learning to use a library
C. Learning about tables, index, etc. in books

and reference material
D. Learning to use maps, charts, or graphs
E. Outlining, classifying, and organizing

material
F. Learning to skim for answers

Planning lessons

I. Reading skills
A. Recognizing words:

As a child learns to read, he has many things
to find out that adults who read take for granted.
He learns that we read from left to right and
from top to bottom. He will discover that there
are groups of letters on a page with little spaces
between that we call words. Those words are
made up of letters he may never have seen
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before he came to school. lie knows how to say
those words and how to use them to talk to us
but must learn to associate their printed symbols
with the sounds he already knows. Some worth;
he learns by sight, associating them with an
object or an action, perhaps; and some he learns
to decipher by associating letters with sounds
he uses in speed:.

B. Comprehending what he reads:
Of course the child must learn to understand

what he reads. Usually we teach beginning
readers the fundamentals of phrase and sen-
tence comprehension, getting the main idea of
a paragraph, and telling the sequence of events
in a story. Later the child learns to delve a little
deeper in interpreting what he reads and eval-
uating it. Finally, he learns to use his reading
in various ways to study about our world or
even our universe.

C. Using reading:
While the child learns to read, ideally he will

also learn to enjoy reading, so that reading can
be a tool that will serve his need for appreciat-
ing beauty and humor as well as for understand-
ing other people and the world in which he lives.

II. Selecting an objective
From the list of skills that seem to be neces-

sary for learning to read, the teacher selects
those she will teach a student or students in
her class. She has probably done some diagnos-
tic work, either formally or informally with the
child, and has some ideas about what skills she
thinks he needs to develop. Some sequence is
usually followed; i.e., teachers usually teach the
child to recognize letters before they try to pre-
sent corresponding sounds. For each lesson the
tutor will decide what it is she wants the child
to know when she has finished teaching him.
An objective is a description of what it is that
the teacher expects a child to be able to do when
she has finished teaching the lesson. Selecting
an objective is the first step in planning.

III. Planning the lesson
After the teacher has selected her objective

she will try to identify an activity that she think,,
will enable the child to perform the skill that the
objective describes. There are probably several
activities that would serve the same purpose.
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IV. Evaluating the lesson

After the lesson has been taught, the teacher
will want to know whether the child learned
the skill. Did she accomplish the objective? If
not, why not?

V. Lesson plans for tutors
The lesson plan that will be used for tutors'

practice in training sessions will be far more
detailed than the teacher will probably be able
to write. However, it is hoped that the detail
will help the tutor understand the components
of a lesson.

They are:
A.
B.

C.
D.

E.
F.

The objective
Present ability of student
Materials
Procedureactivity
I. introduction
2. practice activity
Reinforcement
Evaluation

[Note to the trainer.]
The s+mnlotimt d.reicise has been planned to

acquaint the tutor with the components of a
lesson. A lesson plan is included along with
some questions for the tutor to answer. Some
time should be given for tutors to study the
lesson plan individually and then to discuss the
questioiN in small groups. An answer sheet is
included which is used for comparison with the
group answers after discussion.

Handout: SimulationQuestions
Directions to Nye tutor

Study the lesson plan and answer these
questions.

1. What is it the lesson attempts to teach?
2. Wl;at doe,.: the child have to know to he

able to do the exorcise?
3 Do you understand how to prepare the

material?
1. What is it you are supposed to say to

the child before you do the activity?
5. Where can you find other activities to

teach this skill
6. What do we mean by reinforcement?
7. Why do we evaluate the le,,son?



Lesson Plan
Goalteacher's purpose:

Beginning word-analysis skills.
To teach the child to listen for sounds that

are similar in words that rhyme.
Goal for the student:

After listening to a word, the student will state
a rhyming word (the same sound pattern).
Present ability of the student:

This kind of activity is intended for a child
who is just beginning to read or has no word
attack ski113.

Material (rhyming bingo):
Rule two sheets of 9" x 12" tag board into

nine squares each. Draw a picture in each
square of the first sheet.

For each picture on the first shee' , draw a
rhyming picture on the second sheet. Cut pic-
tures on the second sheet into separate cards.
(If you make two sets, two people can play,
tutor and child)

(q)
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Teaching the lesson

Introduction:

You know what a poem is, don't you? Here
is a silly poem:

Fuzzy wuzzy was a bear
Fuzzy wuzzy had no hair
Fuzzy wuzzy wasn't fuzzy was he?

Some of the words in this poem rhyme. That
means they sound a lot alike. Bear and hair
sound alike, and fuzzy and wuzzy do too, don't
they? Do you know another word that sounds
like bear and hair? Chairfaircarewear
dare. In this game we are to match words that
rhyme. There are pictures. Each picture card
rhymes with a picture on the big card. Look
at the big card. Can you find a small card with
a picture that rhymes with one on the big one?
Practice activity:

Complete the bingo game. Small cards placed
in center of table, draw a card and try to match
it with an object that rhymes. Fill up the card.

Other activities for same purpose mignt include:

1. Guessing game: "I'm thinking of a word
that rhymes with got and it is small and
round. (Answerdot)

2. Writing silly jingles:
A fat cat sat on a mat.
The mat was flat
and that's that.
The big black bug
lived in a jug.
He had no rug
but a silly mug.

Reinforcement:

Give praise for attempts to do the activity and
for doing part of it correctly. A prize or special
privilege can be given as well. For example, the
tutor can use a ticket for a field trip planned for
later such as planetarium, puppet show, movie,
etc. Buttons, cracker jack prizes, lollipops, etc.
car: be given as rewards if desired.

Note: Reusing the materials:

The same sheets can be used for sight vocab-
ulary games. The word can be written on the
small card to match with the picture. Or it can
be used to match with beginning consonant
sounds. Put a letter or a word that begins with
the same sound on the small cards.

i ti
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Evaluating the lesson:

Wa.; the child able to hear
rhyming words?

Is more practice needed?
Were directions adequate?
Was the child interested?

Handout: SimulationAnswers
Question 1: The objective or goal tells you what

the tutor attempts to teach in this lesson.
Question 2: The child will need to be able to

hear and to recognize the pictures to do this.
Question 3: Directions given under materials.
Question 4: The introduction provides you with

an explanation that the child needs before
doing the activity.

Question 5: Two suggestions are given (under
oth( r activities).

Question 6: Reinforcement means praising the
child and telling him when he i,. )rrect.

Question 7: We evaluate a lesson so that we
know whether the activity was appropriate
for the childtoo easytoo hard; interesting
or not; and to decide whether the child needs
more instruction on the skill being taught.

Discussion
Discuss simulation exercise as a group. An-

swer questions tutors may have about the les-
son plan.
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Summary
The goals of the lessons the tutor will teach

will involve developing the subsklls in the three
main categories that were discussed at the begin-
ning of this unit: word recognition, comprehen-
sion, and study skills (applying reading skills).

In addition, some lessons may be planned
prior to actual reading instruction. These are
called "reading readiness" activities. Some are
intended primarily to interest the child in read-
ing so that he will be motivated to read for
pleasure.

Particularly for the novice, planning lessons
will make them much more effective and help
the tutor to feel comfortable in the teaching
situation, since he knows how he will proceed.
The teacher probably won't write out lesson
plans like this for the tutor, but if a tutor under-
stands what the components of a lesson are, he
will have some idea how to proceed from the
teacher's suggestions. The main component:; are:

1. A goal or objective (what do you expect
the child to be able to do when you have
finished)

2. Materials
Introduction of concept in the lesson

4. Practice activity
5. Evaluation



UNIT VII: EVALUATION OF STUDENT SUCCESS

Objectives
, 1. The tutor will learn to use an evaluation

instrument to assess his success in teach-
ing a given lesson.
The tutor will be able to name some
principles of tutor behavior that contri-
bute to the student's successful learning
experiences.

3. The tutor will recognize instances in
which the student needs to be reinforced.

4. The tutor will learn to use a report form
to evaluate the student's success in a
lesson.

Handouts:

1. Simulation: Lesson Plan
2. Simulation

a. questions for evaluating students
b. questions for evaluating the tutor
c. simulated answers

3. Report form (sample)

Introduction

Erolttotion. Constant evaluation or assessment
of both tutor and student performance is vital to
the success of the tutoring enterprise. This unit
will give the tutor criteria for checking up on
how effectively both participants are working.
I. Principles of good tutor behavior

What can the tutor do that will contribute
most to the success of the student?

-A. Planning
1. The tutor should understand what the

goals for the lesson he is attempting to
teach are. What is it that the child
should be able to do as a result of this
lesson ?

1 3

2. The tutor should have all the materia/s
that he will use in teaching with him.
If he does not, he will interrupt the con-
tinuity of the lesson, distracting himself
and the student from the accomplish-
ment of the goals of the lessen.

3. The tutor should understand the con-
cept the lesson attempts to teach so that
he can provide a clear explanation with
illustrations for the student.

4. The tutor should understand the pro-
cedure used in the practice activity so
that he can explain clearly to the stu-
dent what he is to do.

B. Interest
The tutor's interest and enthusiasm are con-

tagious. The student probably will be attentive
if the tutor acts interested in what he is doing,
and the student probably will be bored if the
tutor is. The tutor should try to make the ses-
sions fun for both himself and the student.

C. Reinforcement

1. The student needs to be told that he is
correct when lie gives the right answers.
Ile should also he pm ;sof for a good
job and for working hard.

3. The tutor should not criticize or 'berate
the student for his mistakes. The stu-
dent must learn that it is part of the
game of learning to make mistakes.
Otherwise he will be afraid to give any
answers for fear they may be wrong.

The simulation activity consists of a sample
lesson. That is, student responses are given
along with tutor directions. Trainees are to read
and evaluate the tutor's behaviors according to
questions given, as weil as to assess student
responses. Tutors should be given time to read
the lesson with responses and answer questions
evaluating student and tutor behaviors. Dis-
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cussion of the evaluation can be done in small
group, as a total group, or both if time
permits.

The report form that is included with this
unit is intended to be a sample that may be
used in a school by the tutor and is not for use
in the simulation.

Handout: Simulation

Purposes of Simulation. (1) To evaluate the
tutor's behavior in the lesson; and (2) to evalu-
ate the student's behavior in learning

The simulated lesson plan

Objective. Given a word orally that begins
with a single consonant sound, the student will
be able to identify the letter that corresponds
with that beginning sound.

Introduction. "Have ,you ever seen Indian
writing? The Indians had pictures or symbols
that represented words. This one was for man

; this for house . Some of these were
pictures that looked like what the word described,
some were not. Our symbols don't represent
whole words. They represent only part of a
word. We have several symbols in a word which
we callcan you guess ?yes. Letters. We have
already learned about some sounds. They are
the sounds we make for the letters d, b, p, s.
Today we are going to learn about a new one.
It is the letter h. I am going to say some words
that begin with h. See if you can hear the sound.
Hot, ham, horse, hat, hog. What does the sound
remind you of? You could blow out a candle
with it, couldn't you? Can you think of another

a-F 9
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word that begins with 'h,' Georgie." (George
says "thank you.")

Tutor"No, Georgie you weren't listening
to me. Thank you begins with th.

"Sayhand (handhen en) )
"Can you think of nother? (George

"hear"?)
Tutor"That's better. Of course."

Practice activity

Materials. Card ruled into nine spaces with a
letter in each space, cover cards, or beans to be
placed in spaces, and a list of words for tutor.

Procedure. The tutor reads a list of words.
Student covers the letter with which the word
begins. Three in a row constitute bingo or lotto
as this game is called. (You can also make the
object of the game to cover all the letters.)

List
hide hard
heart car
sand sink
dog cat
baby dim
band hit
hot hike

(George covers all the b's and h's, before the
tutor reads any words that begin with b.)

Variations. 1. Guessing game could be played
"I'm thinking of a word and it starts with H
it's something we do in Boy Scouts, etc."
2. A picture c rd can be used. Child matches

beginning soups of a word read with begin-
nings of pictur word (or uses letters to match
pictures).



Handout: Evaluating the Lesson

Student evaluation

1. Was the child able to perform the task required in the lesson ?
2. If he wasn't able to do the task, why not
3. Are there some things he needed to know before he did this lesson that he didn't know? If so

what are they? _____ ______

4. Was the child willing to try to do the exercise?
5. Was it interesting to him? If not, what do you think he might like better?

Tutor self-evaluation

1. Did I plan well for the lesson and understand the goal?
2. Did I introduce the lesson so that the child understood the concept that the lesson

attempts to teach?
3. Was I enthusiastic enough to get the child interested in performing the task ?
4. Did I explain what the child was to do in the practice activity so that he under-

stood it?
5. Did I have all the materials I needed to teach the lesson?
6. Did I tell the child he did well when he was correct?
7. Did I encourage him if he was having difficulty?
8. Was the lesson successful in terms of the behavioral objectives for this unit?

Yes No

Answers for simulation exercise:
Evaluating student Yes No
1. Performed task x
2. Why not?
3. Either the child didn't hear the sound or he doesn't know the letters (probably the latter).

Since he seemed to understand the concept in the introductory part of the lesson, he may not
recognize the difference between letters b and hwhich do look quite a bit alike.

4. Did the child try? Yes
5. Was it interesting to him? Yes

Evaluating tutor
1. Planning goal x
2. Introduction x
3. Enthusiasm x
4. Explanation of practice activity ?
5. Materials x
6. Reinforcement x
7. Did I encourage him ? x
8. Was the lesson successful ? x
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Sample Report Form for Tutor Session

(to be used in actual tutoring situations)

1. Introduction

Where my directions adequate?

Reaction: one sentence

2. Practice activity

Successes Failures

child

tutor

date

3. Followup or (evaluation)
Did the child have prerequisite skills? (Did he know what he needed to
do the practice activity?)

'fis more practice needed?

Discussion questions

Did your evaluation help you to uecide how
to improve the next lesson?

Did it give you some ideas for planning with
the teacher?

Summary
The tutor should understand that the evalua-

tion of a lesson is as important a part of a les-
son as are the goals and activities. Evaluation
does not mean looking only at who.t the student
did, but also at the tutor's activities to see
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what can be done to improve the next lesson.
Then, too, an evaluation of the student's reac-
tions to the lesson is necessary for planning
future lessons. If there are skills that the stu-
dent lacks that should have preceded this les-
son, the teacher should know about them. In
addition, if you feel the child needs more prac-
tice on activities similar to or the same as the
activities in the lesson, the tutor and teacher
could agree to continue similar activities the
next tutoring session. A report form may be
useful for recording or communicating infor-
mation about student performance.

J1.t.) i.



UNIT VIII: READING INSTRUCTION PRACTICE

Objectives
Part One:

1. The tutor will be able to list at least
two activities that can be used to teach
basic sight words.

2. The tutor will associate the term "basic
sight word list" with a list of most com-
monly used words.

3. The tutor will be able to list at least two
methods of association commonly used to
help children remember sight words.

Handouts:
1. Simulation
2. Evaluation of Units VI, VII, and VIII

Introduction

Notes for the trainer.
I. Review the reading skills mention in Unit VI.

The three main categories of reading skills
are word recognition skills, comprehension, and
application or study skills.

II. Sight words:
A. Definition: The frequently read words that

are recognized on sight are often referred
to as "sight" words. Proficient readers
have learned to recognize all but occasion-
ally unfamiliary technical terms by sight.
For example, you yourself rarely "sound
out" a word.

B. Teaching sight wordsrationale: Most
beginning reading programs attempt to
teach children to read some of the most
common words on sight from the begin-
ning. If a child attempted to analyze the
sounds in every word he read, he would
probably not understand what he read.

What's more he would probably also be
bored with reading. Another reason for
teaching some sight words is that many of
our words are not spelled as they sound,
since our spoken language changes more
rapidly than the written form. Many of
the words in which spelling doesn't corre-
spond with pronunciation are the ones
which are most often used.

C. The Dolch List: Dr. E. M. Dolch's word
list is called a "basic sight word list". Dr.
Dolch compiled the list from reading mate-
rials. He tabulated the frequency of the
words used in a number of books and
other materials and selected the 220 most
frequently used words. This is referred to
as Dolch's Basic Vocabulary List. These
words constitute a basic vocabularly that
should be recognized on sight so that a
child's reading can begin to become fluent.
(This list is found in the appendix of the
"Tutors' Resource Handbook.")

D. Some common techniques for teaching
sight words :

1. Meaning
Children learn to recognize sight words
by associating the word with the mean-
ing. Consequently, we usually introduce
a new sight word in a sentence. Occa-
sionally we play charades with them in
combination with an action word by
having the child act out the word.

2. Picture association
Associating words with pictures is
related to meaning assoc.ation. Some-
times we use word cards with pictures
to help the child remember words.
These are shown to the child as flash
cards. Variations of this include work
sheets in which the child draws a pic-
turn to represent a word. Another game

\lb
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i3 a coverup bingo-type card where the
child matches a picture with a word.
Picture puzzles are another activity
that can be used.

Caiu kaki Im.ev
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3. Sound association
We have the child say the word to help
him remember it.

4. Configuration
' Sometimes a child remembers a word
by looking at the shape of it. So we
draw a line around the word to empha-
size the shape.

always
5. Motor association, or word copying

Children may be helped to remember
words by having them copy a word.
Then the tutor erases it to see if they
can remember it.

6. Kinesthetic association
For children who seem to have a lot
of difficulty remembering words, we
sometimes have the child write the
word in crayon, then feel the texture
with his finger. Felt, sandpaper, clay,
fingerpaint, and sand are sometimes
used in the same way.

There are many means to the same
end. These six methods of teaching
sight words show how important it is
to involve,as many of the child's senses
as possible in the learning process.

Some children learn best by listening,
others by looking, writing or feeling,
or by some combination of these. ,(If
one method doesn,'t work, another
should be tried.)

Handout: Simulation
This lesson is intended for practice teaching

either in role playing with a tutor acting as
the student, or with a child.

Sinialation lesson: Teaching sight north

Objective:

Given one of the five sight words listed in
today's lesson, the student will recognize and
pronounce it after 30-seconds exposure.
Words:
only

right
their
when
they

Muterwls:
5 cards with new words printed on
them
5 blank cards (some extras)
marker or felt-tip pen
poem about a Bear
pencil or crayon

For the tutor
Introducing the words:

"Today we are going to learn some new
words and play a new word game. I have the
words printed on these cards." Show the cards
and pronounce the words. Have the child say
the words. "Here is a poem that has all the
words in it. Let me read it for you. It's called
'B' is for Bear".

I like
Bears
And Lions
All right
And
Especially
In their
Cages
But
I-like bears
And lions
The most
When
The are only
Just on
Pages
(From Sky BlueD.C. Heath and Co.,

Publishers.)



"Let's see if you have sharp eyes: Read the
poem with me now and see if you can find the
new words on these cards. When youfind them,
draw a circle around them." (Read poem
together and stop for child to circle the five
words.)

"We need pairs of cards to play this concen-
tration game together. So we'll play a little
memory game while you make cards just like
the ones I made. I will show you the card for
just a few seconds. Then. I will hide it while
you see if you can print the word on an empty
card from memory." Show the card. Pronounce
the word. Then hide it. The child writes the
word. Then check it with the card to see if he
wrote it correctly.
Practice activity:

Shuffle the 10 cards and place them in 2 rows
face down off the table. Players take turns
turning up a pair of cards to try to get a match.
As lie turns the cards over, he pronounces the
words. If the player makes a match lie has a
trick. If not, lie turns the cards back face down
in the same position. Player with the most pairs
wins. Either the tutor or the child may keep the
cards. They may be added to other sets of similar
sight word cards the child makes in future les-
sons and the game may be played with a bigger
deck, if the child appears to enjoy it.
Variations:

Other word games can be made, such as a
race track with words around the track. Dice
or a spinner can be used for moves. First one
around the track wins. Commercial bingo games
are available from Garrard Press ith all the
Do HI sight words in several sets.
Evaluation:

If the child didn't learn all the words, some
of the other methods suggested may be added,
It would be a good idea to check at the next
tutoring session to see whether the student
remembers them.

Discussion questions

Ask the tutors to id( WI( y problems they may
have had with the lesson.

1. Were the goals met? (it' actually teach-
ing)
Were directions understood?

3. Do you think it is important to think
about what you're going to do before you
do it?

1. Was the student interested?
5. Did you remember to praise the student?
6. If the lesson wasn't successful, do you

know why?
7. If the lesson was successful, do you

know why?

Peers can provide evaluation in role playing
situations.

Summary
One of the important word recognition skills

is learning to recognize common avoids by
sight. The Well list pros ides a good basic list
of words for teat hing the poor reader to recog.:
nize some w orris instantly There are several
different methods used to help a child remem-
ber words. These include asso,lation

1. meaning .clues
2. pictures
3. shape of the word.
1. pronounciaft
5. copying or feelin:r the word in textured

form (motor 0! kintsthetic association)

Activities to teach sight v orris can often
include games which are more fun than drill

ith word carols: Ganges help capture and hold
the child's attention while he learns desired
skills.

[Note to the trainer: Evaluation forms are pro-
% vided for you as feedback in order for you to see

liow the lessons, are being received by tutors. If
you feel flizd tutors may be intimidated by some
factual questionslike the ones following Units
IV. V.-and VIyou might suggest that tutors
not put their names on evaluation sheets. Names
are not needed for your purposes.]
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EVALUATION OF UNITS VI,. VII, and VIII

Cross out the.one.that does not belong:
1. The three main categories of a lesson plan

a. word recognition
b. comprehenSion skills
c. picture association
d. study skills (using reading)

2. Some ways of recognizing words are:
a. memory of sight words
b. saying words aloud
c. sounding out (using phonics)

3. Important parts of any lesson plan are:
work books

h. goals or objectives
c. practice activity
d. introduction

4. Behaviors by tutors that will contribute
to successful learning experiences for the
students are:

)

a. understanding goals-
b. interest and enthusiasm
c. willingness to cooperate with the student
d. praising successes by the student

5. The Do lch sight word list is a:
a. list of frequently used words
b. a list of words in braille for blind

.c. a basic word list to 1 :11? .1 sight
6. Activities that may be r teach sight

words could include:
a. matching words and pictures
b. playing bingo with words
c. having students learn sound of letter

.ne methods to help children remember
words include:
a. copying words
b. getting the meaning in a sentence
c. eating fish
d. pronouncing words
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REPEAT OF UNIT VIII

Objectives
[The trainer may find it desirable to conduct a
second practice session on Instruction.]

Reading Instruction Practice
1. The tutor will be able to list at least

three common endings which change
word meaning.

2. The tutor will be able to list at least two
activities for helping a child tl recog-
nize a word containing such an eliding.

3. The tutor will be able to teach one les-
son, designed to teach a child to recog-
nize these endings.

Introduction

One of the important subskills involved in
recognizing words is that of knowing inflec
tional endings. An inflectional ending is an
ending which changes the grammatical form of
the root word. Grammatical forms mvy involve
number, tense, mood, case, etc. Some common
endings are: -s, -es (plurals), -ed, -mg, -er, -est.
The child who is not thoroughly familiar with
word endings and how they are used may not
recognize the word "boys"even when he knows

the word "boy"; nor will he know "walked"
though he does know "walk."

The process of recognizing a word containing
such an ending involves looking at the word,
separating the "root" word for its endir g (vis-
ual analysis), and putting it back together.
Knowing the parts the word enables the
ruder to recognize the entire word. "Ifoot"
or "stem" is a term which described the word
base which is modified by adding inflectional
endings. These endings do not always sound the
same. For instance, some plurals are pronounced
like "z" and some "-ed's" are pronounced like
"t". In some dialects these endings are dropped
altogether or altered, such as "runnin'," etc.
We prefer to teach a child to recognize the word
with the ending, but not to alter his pronuncia-
tion of it. A child. in grade school is not con-
cerned with changing his speech patterns, and
N'e would prefer not to be critical of the child's
speech since we are interested in providing
successful learnin& experiences.

Here -are some word structure elements com-
monly taught. As a child analyzes a word, lie is
taught to identify first the largest parts of the
NN'ord that he recognizes. These are some of the
parts he should identify:

NN'ord, in a
compound word

fire man
snox
some thing

SE/Mr/des
lit tie

stir prise

Stem or
I Hot

din

it do ;Ode

Inflectional
en iing.

(14)g-

ed

walk ing
small er
small est

IlrefiXeS
III. '0141\

If' turn

Suffixes
help less
hard, Iv

Qontriic-
nuns John's hat
didn't
won't

Possessives

Simulation Lesson
Objective:

Given a known root ti ord combined with a

common int' ectional ending, the student will
recognize and pronounce the word.

Introduction to the lesson:
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lon3 :est

Place these sentences on the blackboard or a
sheet of paper for the child to read.

painting Jack the dog house.
painted Mr. Jones will his

house.
paint Mary is _ a picture.
Taking one sentence at a time ask the child

to help you select the one that sheuld complete
the sentence. Ask him if he has used these
words before.

What h. 11 added to "paint" to make
"painted"?

What to make "painting"?
Do these exercises together the same way:

1. stop The bus is _ for the
train.

stopped The bus at each
street.

stopping ..look and listen be-
fore v u cross the street.

2. jump Jack _ over the
candlestick.

jumped The cow. will over
moon.

jumping The grasshopper is
for joy.

.3. help " _ ," cried the
drowning mati!

helped The boys _ .him out
of the water.

helping Thanks for _ _, said
the man.

Practice activity
Materials:
Cards w ith the following words insets of four:

call calls called calling

.1 mop ; i.e., call calls called calling
help

walk walk walks walked walking

call
stop
plant
pull
lift
paint
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A gal-ne like authors can be played with the
cards. Cards are dealt five to each player. The
remaining cards are left face down on table.
Players take turns drawing from the draw pile
and discarding at each turn. Players may put
down groups of three or four words with same
stem, pronouncing- them as played. A player
may play a single card if it completes his book
or his opponents' book. First player to go out
,(play all his cards) wins the game. Other activ-
ities include using word wheelsmade with two
tirgles of construction paper or tag board fas-
tened with i brad. The root word is placed in
the middle ending on outer circle.
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Evaluation
The best evaluation of this kind of exercise

is to give the child a passage to read that con-
tains the inflectional endings in order to see if
he is able to use this skill in context. For exam-
ple, "Little Billy Goat Gruff started over the
bridge. Who is that walking on my bridge!
said the troll."

0
Discussion questions

Discussion should invoive evaluation of the
lesson:

1. Was the tutor enthusiastic?
2. Did he have goals well in mind?
3. 'Were the materials prepared and ready?
4. Did he praise the student for his work?
5. Was the lesson successful in terms of meet-

ing the goal?

ar

6. If not, do you know %vhy ? Did studer have
prerequisite skills?

7. Should more practice on this s1:111 be
provided?

SummaryBy Trainer
Analysis of words for word recognit,on in-

volves identifying first the largest parts of the
words that the student knows, and then putting
the parts together. This may involve identifying
syllables, or it may involve the identification of
a whole word to which another word has been
added, as in "mail box," or a whole word that
has an inflectional ending, prefix or suffix. Teach-
ing inflectional endings is sometimes passed over
sine: the teacher more or less takes for granted
that a simple skill like this will be automatic.
This is not so in most cases. Many word identifi-
cation problems can be traced to lack of skills in
visual analysis of these common word parts.

4r,
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UNIT IX: PREREADING ACTIVITIES

Objectives
1. The tutor %vill have an understanding of

what "reading readiness" means.
2. The tutor will have an understanding of

what the prereading skills are and how
to teacifthem.

Handouts:
I. List of prereading skills
2. Simulations 1 and 2

Introduaion
Suggestions for introductory remarks by the

trainer:
The first thing that a tutor needs to know

about reading readiness is that learning to read
is a difficult task. The child needs a number of
skills and attitudes before he learns to read.
During the first stages of reading instruction,
it is necessary to determine the extent to which
the child has mastered or acquired these skills
and attitudes. Put in other words, is the child
ready to learn to read? Generally, most children
must be channeled through a series of language
and reading readiness objectives before they
are ready for reading instruction.
I. Misconception- :about reading- readiness

Regarding- reading teadine --,. educators take
viried positions. It should be pointed out, how-
ever, that cutrent evidence refutes many of the
arguments for postponing reading instruction
because the child is not "ready" to learn to
read. For example:

A. No precise chronological age assures suc-
cess in learning to read.

B. No nirittal age( or IQ assures success in
learning to read.

C. There is no basis for demanding that a
child have a "phonics" background'before
he learns to lead.

D. There is no evidence assuring that the
acquisition of a certain number of sight
words is necessary before reading instruc-
tion begins.

II. Prereading activities
Reading readiness and reading are continuous

processes. There is no point at which one ends
and the other begins. Every child is ready to
learn or acquire some part of the reading skill.
The tutor's jolt is to diagnose the skills the child
has alieady acquired and to set the appropriate
reading readiness or reading objects for the
child.

Handout: Prereading Skills
Items III through VIII are representative of

the skills and attitudes which eventually lead
to reading. This listing is not definitive. More-
over, many of the skills are only associated
with readiness for reading. Many of them may
not be necessary.

[This list should be passed out and discussed
with the class.]
III. Visual discrimination

A. The child is able to see simple likenesses
and differences in shapes, colors and
objects.
1. Knows differences

Knows likenesses
:3. Discriminates between differences and

likenesses
B. The child distinguishes letters from all

other forms.
C. The child distinguishes words from all

other fu/
D. The child distinguishes among words in

the following ways:
1. First letters
2. Last letters
3. Letter order
4. Whole words

IV. Auditory discrimination



A. The child distinguishes familiar sounds.
B. The child distinguishes letter sounds.

1. Beginning of words
2. Ending of words

V. Directions

A. The child is able to follow simple direc-
tions.
1. Directed to him, "Tommy, go to the

closet and get three pencils."
2. Directed to a group of which he is a

part, "Class, open your books to page
nine."

B. The child is able to follow a series of
directions invotying two or more steps.
1. Individual: "Line, get the blue book and

take it to Mrs. Jones' room."
2. Group: "All the boys go to the school

office, get the juice and cookies from
Mrs. Anderson, and bring them back
here."

C. The child is able to retain directions over
a long period of time.

VI. Being read to
A. The child comes readily to reading class.
B. The child listens to stories with and with-

out pictures.
C. The child asks to be read to.
D. The child listens to stories of varied

lengths.
E. The child uses a hook to retell a story.7,_

VII. 'Iandling books
A. The child knows a hook is to read.
B child knows he should not tear the

pages or cribble in the book, even though
he mac acideffiallv rip .1 p.040

(' 1,++h 0,1)ot

a bo,,k
1; The child kno{,} here the. ending of a

hook is.
F. The child knows where the title of a book

is.
G. The child turns the pages of a book cor-

rectly (right-to-left and one at a time).
II. The child knows where the top of a book is.
I. The, child knows where the bottom of a

book is.
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J. The child knows that a imp of print is
read left-to-right.

K. The child observes the relationship be-
tween pictures and print.

VIII. Attempts to read
A. The child responds to the pictures in a

book.
B. The child is able to "read" (tell) stories

from pictures in a book.
1. Familiar book
2. Unfamiliar book

C. The child "pretends" to read from a book.
D. The child learns letters.

1. Sound (upper and lower case)
2. Names (upper and lower case)

E. The child learng words.
F. The child asks for help in reading.
G. The child reads whenever asked to.
H. The child resists interruptions during

reading actfrities.
I. The child helps others read.

In addition, the child's learning is facilitated
if he demonstrates satisfactory functioning in
the physical, mental, social, and language areas,
and if he has had a satisfactory experience
background.

Some characteristics which the tutor might
use as guides in observing children prior to
reading instruction follow:
IX. Physical functioning

A. Has adequate vision
B. Has adequate hearing
C. Has adequate vitality and energy
D. Has good general health
E. Has adequate motor coordination
F. Shows consi: tent IN:v of one hand ,ind

not ( flantrcd f)on:

C. Sh()%1-1 ;Willi V If I n11 -4.1\e

D. Shows ability to remember
E. Shows ability to reason
F. Shows adequate attention span
G. Shows curiosity and interest
H. Shows interest in books and learning to

read

XI. Social functioning
A. Gets along with other children
B. ('an adapt to group activities



C. Responds well to group controls
D. Participates actively in group projects
E. Is satisfied with reasonable amount of

attention
F. Can perform usual classroom routines

XII. Emotional functioning
A. Is emotionally well-controlled for age
B. Is relatively free of nervous habits
C. Shows sufficient personal independence
D. Usually works with confidence
E. Usually seems happy
F. Shows relative freedom from hyperactivity

XIII. Language and speech
A.
B.

C.
D.

XIV.

A.

B.

C.

Speaks clearly
Has English-speaking background
Has adequate vocabulary
Expresses his ideas adequately

Experience background

Has had many opportunities to go places,
see things, discuss
Has had many experiences with pictures,
books, stone.
Has had many experiences in expressional
activitiespainting, clay, or dramatics,
etc.

D. Has had kindergarten experience
(To the tutor: In the event that you note lack

of significant mastery in many of these areas, a
conference with the child's teacher is essential.
You should make a list of such areas of need,
perhaps using the categories in this list, and
discu.s Own], one by one, with the teacher. The
two of nu will he able to plan a strategy for
supplying additional work in prereading skills.)

Handout: Simulation One
1'.1,, the follow ing acts dies out to the class.

Thom have each member develop an activity
and teach it to the rest of the class.

1. RI, ;of 'no jt (»it pie! e.g: YOU Show a pic-
ture Of In object and the class gives all the
words they can that rhyme with it (Auditory -
discrimination.)

2. Siimbo/N: The class is to match symbols.
These are such things as blue stars, red circles,
purple hexagons. yellow squares, green trian-
gle:, and orange cre,cent,. (Visual discrimina-
tion.)

3. Lett( r goomo: The class is given sheets pre-
paed with .port rows of lower case and capital

letters. The class is then instructed to put a cir-
cle around the big letters, or the small letters.

ExampleAAaa aaaA AA
CCCcc eeC CcC

4. Finding missing parts: Your materials are
old readers, magazines, or newspapers. Cut
parts of pictures off and ha ire the children name
the missing parts. Example tut off the tail of
an animal. (Visual discrimtrration.)

5. Tapping game: Children listen while you
tap out a series on the desk or blackboard
and then try to repeat it if they are called on.
(Auditory discrimination and memory.)

6. Sounds round about: Have a class close
their eyes and listen to the sounds and remem-
ber them. After 30 seconds or so the children
may report someone coughing, a child on the
playground, a truck going by, etc. Encourage
them to remember as many sounds as possible
and try to locate them.

7. Guessing opposite and seeing relationships:
With a small group you may say such things as:

Candy is sweet but pickles are
Ali airplane is fast but a horse is _ _

The sky is above, the ground is
8. Storytelling: Round RobinThe children

sit around in a circle. The teacher starts off by
saying something like this: "Once there was a
little boy." Individual children are called on,
each to make up a sentence until a story is
completed. (Concept building.)

9. Seeing and drawing: Draw a large symbol
on the blackboard. Choose something which is
reproduced easily. Let the children look at it
for about 10 seconds; then cover or erase the
symbol. AFk the children to reproduce it as
accurately as possible. (Visual discrimination.)

10. Guessing game: Line up a -crie- of
objnt., pictures, (' toy, tnt ti,,` \

children to !ook 114 n

tell them to close their .es wh:le ,.11 or a
child removes onefd the objects. Then a,k the
children to try to guess what is missing. You
can use the same gameibut move the objects
around in different order and have the children
put them back in proper left to right order.
(Visual discrimination.)

11. Supplying endings: You may read three
or four lines of a story unknown to the chil-
dren, who then supply endings to the story.
These may he your own original stories or they
may actually be stories you will read at a later

V
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time. (Develop language abilities, habits of
working in a group, and interpretive skills.)

12. Po/iceman curd lost child: One child is
chosen to be the policeman. The teacher or a
mature child describes someone in the group
who is "lost" and the policeman "finds" him.
The found child then becomes the policeman.
(Interpretation and deduction.)
,13. Puzzbs: Ordinary dime-store cardboard

puzzles may he used to develop teadiness. Puz-
zle pieces may be marked with numbers. letters
of the alphabet, or simple words and the place
where the piece belongs should be marked the
same. Children enjoy matching these. (Match-
ing and fine muscle coordination.)

H. Trip to the store: One child begins by
saying he went to the store (any kind of store)
to buy something, such as cake. The next child
repeats the sentence and adds another item, "I
went to the store and bought cake and bread."
The next child repeats what has already been
said and adds another item. Children vary in
their ability to recall, but many are able to
repeat six or eight items from memory.

13. Find the missing color: Crayons, paints,
or paper of various colors are placed in a row.
Children study them. One child covers his eyes
while one color is removed. The child uncovers
his eyes and tells the missing color. Difficulty
may be increased by removing more than one
color if the children know their colors and are
rather mature.

1(1. Place several small familiar objects on a
table and cover-them with a cloth or piece of
paper. Remove the cover. exposing the objects
for a few s,iconds. Replace the cover and ask
the children to name as many objects as they
can recall. Gradually increase the number of
objects exposed.

17. Expose a simple p.tttent for a few sec -

onds. remove it and have the children draw it
from memory.

1$. Expose a picture containing a number of
items. Remove it and have children tell as
many things as they remember seeing.

19. Describe some object and have the chil-
dren guess what it is. "I am thinking of some-
thing little and white with long ears and a
Anal tall and pink eyes," for example. Encour-
age children to try to visualize the object %011ie
it is being desrined. Describe the clothes and
appearance of some child until the children can

fis

guess who is being described.
20. Clopping game: Have one child leave the

group and give another child some object like a
doll's shoe. The child can sit on the object, thus
keeping it out of sight. When the first child
returns to the group, children indicate whether
he is "hot" by loud clapping or "cold" by soft
clapping. The child guesses who has the shoe.

21. Use a drum, triangle, bells, a glass, two
pieces of paper and have children become famil-
iar with different noises. Then have a child face
away and see if he can recognize the differ-
ent sounds.

22. Teach the children the rhythm of various
activities, such as: jumping, skipping, hopping,
walking, running. Have them guess what a
child is doing from the sound they hear. One
child could perform v.' ;le the others have their
eyes closed.

23. Have the children listen for words that
rhyme. They can at times he asked to supply
the missing void in a poem or jingle as:

Little Jack Horner
Sat in a

21. Let them guess riddles. such as. "I'm
thinking of something that sounds like Room.'
(or, ''sounds like fall.") (broom or ball)

23. Ask the children to think of words
that begin with certain sounds: such a*
(mother) or "f" (fish).

26. Children enjoy catching the teacher in
a mistake, like:

Little Mks Mullet
Sat on a stool.

Handout: Simulation Two
Pa, out the following finger-play acts ities

and hce menthe's of the class engage the rest
of the class In the act h ity.
[N.B. Trainer must know how games are
played.]

1. Here's a ball,
And here's a ball,
And a great big ball I see.
Shall we count them? Ai e you ready?
One, T., 0, Three.

2. Sometimes I am tall,
Sometimes I am small,
Sometimes I am very, very tall,
Sometimes I am very, very small.
Sometimes small, sometimes tall.
Guess how I am now.



3. Father and mother and children three,
Living in a house we see,
All as busy as bees,
For they are the finger family.
Father plays the violin,
Mother plays the flute,
Little Billy plays the horn,
Toot, Toot, Toot.

4. Five little squirrels sat in a tree.
Said the first little squirrel,
"What do I see?"
Said the second little squirrel,
"I see a gun."
Said the third little squirrel,
"Let's hide in the shade!"
Said the fifth little squirrel,
"I'm not afraid !"
When bang! Went the gun
And how those squirrels did run!

5. Here's a nest for Robin Redbreast,
Here's a hive for the Busy Bee,
Here is a hole for Jack Rabbit,
And here is a house for me.

6. Leaves are floating softly down,

6.i

They make a carpet on the ground.
They swish, the wind comes whistling by
And sends them dancing to the sky.

7. Two little dicky birds sitting on a wall,
One named Peter and the other named
Paul.
Fly away, Peter,
Fly away, Paul.
Come back Peter,
Come back Paul.

8. Let's roll our hands,
And roll our hands,
And give our hands a clap.
And roll our hands,
And roll our hands,
And fold them in our laps.

Summary
The primary consideration here is that the

tutor realize that some children.may need many
skills to help them read. Before they can inter-
pret the symbols that they see on paper, they
often need practice in the prerequisite skills,
called readiness skills.
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UNIT X: LANGUAGE-EXPERIENCE ACTIVITIES

Objectives
1. The tutor Nill be able to name at least

three activities used to teach reading
with experience stories.
The tutor will be able to teach at least
one lesson using the language-experience
approach to reading.

Handouts:

1. Simulation: lesson plan
2. Evaluation

Introduction
Learning to read through the child's own

experiences.
A. Rationale
The language-experience approach to reading

attempts to bring reading and other communica-
tion skills together in instruction. It makes
possible the use of the child's own experience
background in his reading development. These
experiences are an important part of a success-
ful reading program.

B. Advantages of learning to read through
language-experience activities
1. Every child comes to school with a

spoken language that he has learned
for the purpose- Of communication.

4.Xt (Mt HIP Ch 1 id ( already
te ; In pi, Hof! form

\\ NA. i,t, « ,01 I St .11114 /M.

int% ir« ne,4101 .k t he v. (-,1.,
11V can read them back.)

4. The material the child :vrites will be in
his language, not "book talk," which is
at best artificial, and may even be
another dialect.

5. The child will understand the concepts
contained in the material he has com-
posed. In other words, he will have the
background experience necessary to un-
derstand the material, which is often
not true of the material in basal reader

6

t!

series.
6. The child experiences the thrill of see-

ing his own words in print.
7. The child can learn to symbolize each

sound as he writes rather than assign-
ing a sound to a symbol.

8. He learns that reading is understand-
ing and interpreting the ideas of the
author.

9. He learns that reading is not saying
words, but rather expressing a thought.
Reading is not only working through a
sentence with word analysis, but rather
relating a passage to express an idea.

C. Some examples of language-experience ac-
tivities

Some of the kinds of activities a child does
with his experiences may include:

1. Painting a picture of something he saw
or fantasized and writing a story about it.
The story could be only one sentence,
either written or dictated by the child.

2. Taking pictures :with a camera and writ-
ing about them.

3. Cutting pictures from magazines to write
about.

1. Writing about a collection of leaves,
stones. seeds, butterflies, etc.
DraNmg a ,eves of pictures to form a
tele. ision -lioar. a movie, a comic strip.

6 tritaig (hre(tions for making a model,
playing a game, or cooking.

7. Writing jokes and riddles.
8. Desulbing an event like a basketball

game.
9. Writing letters to friends.

IT,:ing an experience story chart for word
identification.

Of course. all of these things should be read by
the child or the class. They may be made into
books or displays that others can read, too.
Children :will en joy having the tutor write sim-
ple messages that are for him to read, as well.
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Handout: Simulation
Lesson plan

(For practice by the tutoreither with another
tutor or with a child.)
Objective:

1. The child will be able to recall and list in
sequence the events of a story read to him
by the tutor after the story is completed.

2. The child will be able to read the descrip-
tions of pictures of events he has written
and match them with the pictures.
Material.s:
A book with ;tort'
Paper for drawing (3 sheets)
Strips for narration
Pencil and marker
Paste
Tape
Crayons

Introduction by the tutor:
The tutor reads a Atory to the child. For a

young child, third grade or under These' Billy
Goat.: Gruff or The Little Bed Hen are suitable.
For a slightly older one, Jack and the Beanstalk
(4th), Ali Baba and the Forty Thieves (5th-6th),
and the like. would be more appropriate. After
the story is read, ask the child to tell you the
story as it happened. Help him if he forgets
Then ask him to sketch four or five pictures to
represent the story in sequence. The pictures
can be painted or colored later if there isn't
time during the tutoring session. After tne child
has sketched the pictures. haxe him describe
what happened in the scene he has pictured.
Then the tutor writes :t short des( ript:on on a
strip--one or two sentences tai !,,,'Bite'

Pr ictice activity:
The child takes the strips he has dictated to

the tutor. reads the narration and matches
with one of the illustrations he has drawn. The
pictures are taped together to form .t movie or
television show. Ile should read it agon in
sequence after it is put together Later 1w can
read the story he wrote it to his (lass
Vanat ions:

The same kind of format tan he used for
story based on a child's experience o f,o,',1,v
;tort'. For example. he may picture events
;,, .4,11001 day or a typical Saturdtv. the
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opment of a butterfly or a pollywog, r - eh:
involved in :t science experiment.

AA the child becomes more proficient tn
ing he could write .t play or puppet silv This
can he dictated into, a tape recorder for yeu to
transcribe later if the writing d'ot's you both
down too much.

Eraluation of the lesson
Was the child able to recall events to sequence?

Does he need more practice?
Could he describe the events coherently in

sentence form?
DM he know the vocabularly he used

-enough to read it? With what common word:
did you need to help him? List them.

Discussion questions
(For the trainer to use in grout) ;isciisslor..

Question: are addressed to tutors.)
1. Did you find a language-expera_nce itivity

difficult to teach'
2. Did you feel you accomplished the

tives of the lesson .'
3. Did the student seem to ernl ,. the ati:it

in the lesson?
1. Did you evaluate the activity"
5. Did the student seem to feel Fe Lol done

well? Doi you tell him that 11? iti '
6. What are some possible difficulties in u-,rg

language-experience actin ities

Summary
Use of the .:1111, experiences. and or k wing

Is his reading material helps solve -herroblorn
of differences in language; ft,r
ariation between con% ersittional an 1 rt

book language arid language difficulties dt.it .0
differences n di,ilects. Use of the child's expe-
rience stones assures that the t 0,01-1g-
material vomit's; tcord; or concepts .t -

understands Antal er advantage to A !' 'Ing
about experiences is that the chi if nr,,eliet-
other cot-in-11unit Ming skills while 1. ikotilM-. 2"
t,) read One of the drawbacks mal. 1,0
tiltr( mat- he it lot of written rno t1,1
doesn't know smet' ti't' ntiteri.ti he .. t - -

not limited in I. waltularlv its a basal reader -

reacher, Alio use languagt -experience
do not limit (hi:dril to retlini..- oni% ti ir own
stories. A child wi!I in' t ri d ,omrt ng".z

that other author- %t rite in a(' 4,,t Ain to re:
his own k nt tf iii -t

U')



UNIT XI: QUESTIONING TECHNIQUES

Objectives
1. The tutor will be able to choose from a

list of questions in a basal reader the
type of question that calls for a factual
response.

Q. The tutor will be able to choose from a
list of questions in a reader those that
ask the student to interpret or to react
to materials.

3. The tutor will be able to choose from a
list of questions those that stimulate
divergent answers.

Handouts:

1. Outline of question types
2. Practice exercise

Introduction
Teachers have traditionally used questions to

find out what the student has learned in reading
in order to determine whether the student has
understood what he has read. Many good teach-
ers are aware that the kind of questions asked of
the student determine to a great extent the
depth of his understanding. Some questions
inspire students to develop habits of thinking
for themselves, evaluating material and learn-
ing to apply what they read to their own experi-
ences. Others call for mere memory of the facts
contained in an article or a book.

Questions may be asked before the child
begins to read to give him a purpose for read-
ing. They can also be asked while he is reading
to help him focus his attention on important
details or even to help him identify an unfamil-
iar word. For example, the child reads "The
pretty " The tutor might ask,
"The pretty what? What is pretty that begins
with h?" Sometimes we give a child a question
after he has read a selection and ask him to
fiad the sentence that answers this question.

Sometimes we ask questions that call for the
student to apply what he has learned. (i.e.,
Carbon monoxide fumes are injurious to our
lungs. What does this mean to us?) Occasion-
ally we might ask a student whether a story or
article represents truth or fantasy. Is it real or
imaginary? Does it represent facts or -opin-
ions? Questions can guide a child's reading-and
stimulate him to think not only about what he
is reading but beyond the page as well.

QUESTIONS CALL FOR
A. MEMORY AND FACTUAL RECALL

1. Grasp of ideas
2. Can be asked before, during or after

reading
B. REACTION TO MATERIAL

1. Interpretation
2. Explanation
3. Comparison

c; PRODUCTION OF IDEAS
1. Formation of hypotheses
2. Prediction of events

D. EVALUATION

Examples
1. Who went on the picnic?
2. Where was the picnic?
3. What did the boys do when it started to rain?
4. When did the boys go home?
1. Can you explain why Jacks' mother was

angry when he got home?
2. Compare Jack's reaction to Fred's when they

realized they were lost.
,3. Why didn't the boys light matches to see

where they were in the dark?
1. How do you think Jack felt the next day?
2. What other possible routes might the boys

have taken when they realized they were lost?
3. What might have happened if the farmer

hadn't seen their signal?
1. Was th;s story realistic?
2. Do you think it was a true story, or did the

author make it up?

U0
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(The questions in categories B, C, & D
are broad questions. They are usually
asked after reading.)

Simulation

The simulation for this unit has two parts.
The first is an exercise in classifying questions
in two broad categories. These are factual ques-
tions and questions that call for the reader to
react, to produce his own ideas or to evaluate
and apply concepts gained from his reading.
Copies of readers, et cetera, containing ques-
tions are needed for this exercise.

The second part of the simulation involves
practice in asking narrow and broad questions
and gives the tutor an opportunity to experi-
ence the feeling of restriction that narrow
questions cfni give the responder.

Part 1
To the tutor. Examine questions from teach-

ers' editions of basal readers or from other
reading exercises. Classify them according to
narrow or broad categories. (Some children's
texts are needed for this exercise.)

Narrow questions
Who, what, where, when
Broad questions
Why, explain, compare, how do you think, etc.

For "oat purposes are narrow questions used?
How are broad ones used?

Part 2: Practice Exercise
Directions to trainer far questioning practice
session

Divide the class of trainees into teams of
three. Each person will perform the functions
of questioner, responder and server in turn.
The participants may choose any subject they
wish in the event that the suggested topics are
not of interest to them. The function of the
observer is to try to keep the questioner asking
questions at the level called for by the direc-
tions for each round.
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U:

A. Round 1
1. 5 minutes
2. Questions from group A: narrow and

factual
3. Suggested topic: planning menus for a

family of 5
B. Round 2

1. Change roles within team
2. 5 minutes
3. Questioner begins with narrow group

A questions and switches to broader
ones

4. Suggested topic: the first landing on
the moon

C. Round 3
1. Change roles wititin team
2. 5 minutes
3. Begin with broad, group D questions

and work down to narrow, group A
questions

Discussion questions

1. What kinds of answers did you get from
your responder in round one?

2. How did the answers you received in round
two change? How did the responder feel?

3. How did the responder feel in the last
round as the questions became narrower?

Summary

The questioning exercise should have given
the tutor a feeling for the effect that different
techniques have on the students' thinking. Broad
questions which call for the student to react to
materials and to produce some ideas of his own
related to his reading require a greater involve-
ment of the student in the teading than do
factual questions. These are the "who," "what,"
"where" questions which are most often asked,
but which do not stimulate students to think for
themselves, nor give learners an opportunity to
express their own ideas. Factual questions a.-e
occasionally useful but should not be use.
exclusively. Stimulating questions usually make
for a stimulated learner.



UNIT XII: READING IN THE CONTENT AREAS

Objectives

1. The tutor will be able to list at least
four special skills needed for reading in
subject areas.
The tutor will be prepared to instruct
a student in at least one study skill.

3. The tutor can list the steps involved in
planning or teaching a lesson.

Handouts:

1. Sample exercises
2. Simulation

harodurtion
I. Purposes for reading.

We read different sorts of material for dif-
ferent purposes. These purposes require us to
apply different reading skills to the kinds of
material we choose. We generally pick up a
novel for recreational reading, and we approach
it in a different manner than we would a news
editorial or a science text. Reading the science
text demands close attention to factual detail
and a high degree of comprehension of spe-
cialized vocabulary. The novel will not include
words like photosynthesis. phenylalanine, and
deoxyribonucleic acid, but a biology student
must have instant grasp of these polysyllables
The newspaper, on the other hand, requires
selective skimming. Productive use of the tele-
phone book needs yet another sort of skill, that
of isolating the area of interest and discarding
information that is not needed.

II. Special skills needed for subject areas.
Just as we use many reading skills in our

daily living, so the child must learn special
skills in order to do his subject assignments, or
some research on a topic that is part of his
schoolwork. Each kind of material has its own
body of copircpts and a egmbidury of its own,
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just as cooking or biology or the sports section
of the newspaper does.

In addition to the specialized vocabularies
and concepts that are unique to a specific sub-
ject area, there are special study skills that can
be used in many areas. For instance, the student
must learn to use indexes, to locate topics, to use
card catalogues. All require the studein to kn ...

how to find something listed in alphabetical
order. After finding an article a student might
skim it to get a general idea of it. or to answer
specific questiqns. He may want to list the facts
in the article. Perhaps he should organize the
facts under general headings to form an outline.
Locating information, evaluating and organiz-
ing it, and following directions are study skills
necessary to all the content areas.

Handout: Sample Exercises in
Content Areas

These sample exercises illustrate exercises
designed to develop special study skills needed
by a student in his work in subject areas.

Studying about Washington, D.C.

A. Using the dictionarylearning vocabu-
lary

The following is a list of words you may
need to know. See.if you can find them in your
dictionary.

building
office
capital
dome
Court
Senate

Questions to guide you in using the diction-ary
]. What will you need to look for first?
'2. What second?
3. How can a "key word" help you?

Complete these sentences with one of the
words in the above list:

6 d

75



1. Washington, D.C., is the _
of the United States.

2. The Capitol building has a lighted

3. The men who serve in the
write laws for our country.

4. The Supreme interprets the
laws of our land.

B. Learning to use maps
Look at a map of the United States

. 1. Find Washington, D.C. Find your city
on the map.

2. What direction would you travel to get
to Washington?

3. Will you cross any rivers? What are
their names?

4. How far is it from where you live to
Washington?

5. What State is the farthest away from
' ashington, D.C.?

6. Would you need to cross any mountains
to gets from Washington, D.C., to that
State'

7. Wouyd you need to cross any large hodi
of water? If so. Nat?

8. What can yoti see from looking at the
location-of Washington, D.C., on the map
that might give you some clues as to why
it was chosen for a capital city?

C. Locating information
How could you find the following inforr at:on

in an encyclopedia?
1. What topic would you look for?
2. Which volume will you select?
3. How can key words help vii

Questions `to be answered from the encyclo-
pedia=

1. Why is our capital named Washington?
2. 'What_are the members of the Supreme

Court called?
3. Why (lc we need both the Senate and

the Hou ake laws?
4. Who was ou second president?

Note: For lopting specific facts we usually ask
"who-or-what" type questions. Numbers 2 and 1
are examples of ich "who-or-what" questions.

The other questions require the student to do
some selecting and orgi. ng of information.

I). Following directions
Make a map of your neighborhood and locate

the school on your map (Remember the top
represents North: the bottom, South ; the left,

7(3

Nest; and the right, East.) Locate your friend's
house and the nearest shopping area. Make a
legend for your map.

Legend: my house
stores
Tommy's house
school

Put in the street, and the rivers, if any.
Locate lakes anror ocean.
HelpsWhat do the directions ask you to

do?
What will you do first? next?

Perhaps it would ly,lp to number the steps.
When you are finished, check to see if you
have left out anything.

Handout: Simulation

Plan a lesson on one study skill in a particular
subject area. These could include learning to
locate information in dictionaries. encyclopedias
or other reference materials, learning special
vocabulary, followirg directions, organizing in-
formation, answering specific questions, read-
ing maps, charts. or graphs.

Suggestions for activities:

1. Planning a trip by using road maps,
getting information on travel times. etc.
Finding information about space ex-
ploration

3. Studying about banks: checking ac-
counts, savings, loans. etc.

1. Organizing information for a "fight pol-
lution" campaign. including preserving
wildlife

5. Telephone skills: using the directory,
making emergency calls, finding area
codes. etc.

6. Making house plans
7. Studying newspapers
8. Listing steps in a science experiment
9. Alphabetizing a list of titles or authors

[N.B.: B( sure to state your goal. Ilow will you
introduce the topic? What activity will the child
perform? How will you know if the child has
achieved his k ial?]

Discussion quest. s

Discussion might include checking over the
lesson plan to see if it contains all the elements
that it should. Here are some questions to
guide evaluation.
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1. Is the goal stated in such a way that I

know what the student should he able to
do after the lesson is completed?

9. Have I listed materials?
3. Are directions for activity understood?
1. is there some kind of introduction or ex-

planation of the skill before the practice?
5. How will I know if the child achieved

his goal?

Summary

Special skills are required of children when
they are using their reading to complete assign-
ments in the content areas Each subject has its
own unique vocabulary and concepts. Study
skdk such as learning to locate information in
dictionaries, encyclopedias, and other reference

-materials, to evaluate and organize information,
to read maps and graphs, and to follow direc-
tions can be developed that will enable the child
to be a more successful student.

Tutor selperaluation
How do I know if I hove succeeded?
Checklist for tutor performance.
Checklist for learner performance.

Evaluation should be part of every meeting
with the learner, Do you and the child feel suc-

cessful'' Are your techniques working? Are you
achieving specific skills and attitude changes?
You ought to ask those questions each time and
your work'. \ have a greater sense of direction
and undoubta,lly he more successful.

Do you oropare for the next meeting by ask-
ing- yourself \\ hat ou need to do in order to
move your student toward his objective? If
you are not making any progress, or are not
getting along with the learner, do you discuss
it with the program director or with the child's
teacher so they can advise you or give you
another assignment?

The important person is the learner. You
want to have him develop a positive attitude
about reading and you want to help him gain
the skills he needs to read well. Whether or not
you are succeeding depends on whether or not
you are meeting specific objectives for the
learner. GiN en a dozen words that he has to
learn by breaking them into syllables, is he able
to perform the task when he is finished with the
lesson? Given your objective for him that he
should show some enthusiism for a short story,
is there any eN alence that lie is interested and
willing to try another short story?

Sample eNaluation checklists are shown on
pages 53. 7.1, 78, and 79 to guide you in assess-
ing your work as a tutor of reading.
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Evaluation of the Learner

This checksheet will serve as an evaluation of one lesson and a guide to planning for t 5e next one.

Child's name _

Date _ Time

1. Objective: (The purpose of this meeting was)_ _

:2. Student reaction: (How did he respond?)

Rate1-4 (low to high)

1. showed dislike

2. did not respond

3. responded without emotion

4. responded enthusiastically

to purpose of lesson

_ to books and materials (describe) _ _

to procedures (describe)

Tutor

3. To what extent was the purpose (skill or attitude) achieved? What can he now do?

.

4. How can the next lesson he designed to improve his attitude or skill?

78
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Weekly Evaluation of Tutor Performance

I-.

e Rate 1-4 (Low to high: 1 = low posith e feeling ; 4 ----: high positive feeling)
Preparation

___ There was a (were) specific objective (s)for the lesson.

_ There was a clear plan on haw to carry out the lesson.

__Materials *ere there and ready for use.

_ ____ A variety of activities kept lesson.moving.

_ _ I praised and encouraged the learner often.

]made notes on learner's responses.
I

I showed erithusiasm for our work.

_ ___ _ I gave the learnef a sense of his progress toward leis goal.

I have a clearer sense' of the next steps to take._ Total points, (As a record of progress
items from week to week.)
.; .

What is success?
0

Successoin tutoring must be a summary of
all the areas listed in this self-evaluation unit.
You do not have to score high in every cate-
gory each time you tutor a child. That is not

i

you may54 want to compare totals and individual

likely to happen. The greatest weight, however,
must be given to those questions concerning
evidence of change in the learner. You may
plan well, but if the learner does not resPond,
then something else has to be done to acOeve
the success that you are after.
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UNIT I: OVERVIEW OF VOLUNTEER TUTORING PROGRAM

This unit, an overvieW of the volunteer tutor-
ing program should:

1. Help the teacher see the need for a vol-
unteer tutoring program.

2. Review for the teacher the problems a
culturally disadvantaged child brings to
the learning situation.

3. Acquaint the teacher with the purposes
or goals of a volunteer tutoring program.

4. Illustrate for the teacher some of the
ways a volunteer tutor can be used to
accomplish these goals and thus be of
assistance to the teacher.

5. Familiarize the teacher with the spe-
cifics of the tutor-training program so
the teacher will know what to except of
the tutor.

6. Provide the teacher wi4 me examples
of what tutors can 1 ,-,,pected to do
with the teacher's guidance.

Section 1: Purposes of and Need for
Tutoring Program

Reading is perhaps one'of the most important
skills a person can acquire in today's highly
literate society. Daily contact with street signs,
package labels, newspapers and magazines, and
telephone directories are a part of almost every
human life. Any person who applies for a job
must fill out an application blank that he must
first be able to read. Yet, there are many people
who cannot read as well as they should be able
to read.

Estimates of severe reading problems in our
schools range from a low of 10 to 20 percent
of the pupils in middle-class suburban schools
to a high of over 60 percent of the culturally
disadvantaged population in inner-city schools.
Not only are many of these children reading
below grade level. but probably over half of these
children are reading below their ability levels.

Who are some of these children who are har-
ing diffirulty learn;ng to read? Many fall under
the heading of the culturally disadvantaged.

While this term generally refers to the poor
black or white children from the ghetto areas
of our larger cities, it also includes the poor
children who live in other areas as wellthe
hills of Appalachia, for example. Most of these
children bring to school some of the following
characteristics:

1. A limited background of experience.
2. Limited language development, a foreign

language, or a different dialect.
3. A poor self-image, a sense of failure.
4. A distrust of teachers and school per-

sonnel.
5. Intellectual capabilities that may not be

measurable on typical verbal tests or on
tests which rely on many environmen-
tal factors.

The culturally disadvantaged child has had
a number of limited or specialized experiences,
but these experiences may not have been the
kind that help the child achieve in school. Ire
may not have had enough of the kinds of direc-
tion or assistance that help a child learn. He
may not have been introduced to a world of
books or reading materials of any sort. His
parents or older brothers and sisters may not
have provided him with the intellectual stimu-
lation children need in their early years. Chil-
dren need to be talked to, they need to have
things explained to them, they need to have
their questions answered, they need to be asked
questions so they will have to think, they need
to be read to, and they need to be exposed to
great amounts of oral language. Only with this
kind of stimulation can the child develop good
oral language himself. Oral language develop-
ment, listening and speaking is essential to
success in reading.

When the disadvantaged child enters school,
he may be considered backward because of his
lack of language development or because of
dialectical differences or for other cultural dif-
ferences. His cultural differences may not be
considered when instruction begins, and the
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child gets even farther behind. lie needs special
kinds of learning activities to build up his
experience background, to increase his oral
language facility, and to change his attitudes
toward himself and school. In this way and
others the child's intellectual capacities can be
stimulated and released for maximum academic
achievement.

The disadvantaged child may be very bright.
but no one will know what his intellectual capa-
bilities are until they can be tested. Most intelli-
gence tests require some degree of fluency in
oral language usage, some reading ability, and
a rather middle-class experience background or
environment.

If 6 to 18 or more children in a class of 30
have reading problems which require individ-
ualized attention. the classroom teacher is not
able to give it. There are not enough hours in
the school day for the classroom teacher to
individualize instruction to such an extent. Even
when the school has a reading specialist. only
some of the pupils who need help get it.

School administrators do not have the funds
to hire additional teachers or reading specialists
to eliminate the problems. Thus, the idea of
using volunteers in the schools came into being.
Just as learning to write requires first instruc-
tion and then practice, learning to read also
requires instruction and practice. In the volun-
teer tutoring program, the teacher provide: the
reading instruction and the tutor supplements
the teacher by providing the child with individ-
ualized attention and practice.

How successful is a volunteer tutoring pro-
gram? There is very little research which
clearly and unquestioningly demonstrates the
success of the tutoring programs in reading.
Few programs have teAed actual reading per-
formance of the tutees at the beginning and
the end of such programs to collect data which
illustrate the success of the programs. And.
in most cases. the real successes have been
reported in terms of changing the tutored child's
attitude. These programs are still new, but their
successes, though not always statistically calcul-
able, are spreading across the country.

Review of Section 1

The following statements are a brief review
of some of the ideas in section 1. Decide whether

gi

you think the statements are true or false, then
give reasons for your answer. This can be done
either orally or in a written format.

T F 1. Reading is not a necessary skill
for a boy who plans to quit
school at age 16 and do manuai
labor. Why or why not?

T F 2. Reading is not a necessary skill
for a girl who plans to get
married and remain in the
home. Why or why not?

T F 3. Children who don't talk well
when they enter school are
stupid. Why or why not?

T F 4. A teacher who doesn't indi-
vidualize instruction for every
child who needs it is a bad
teacher. Why or why not?

Section 2: Goals of Volunteer Tutoring
Program

The goals of the volunteer tutoring program
in reading are primarily these:

1. To provide more individualized attention
for students who are underachievers in
reading.

2. To try to erase the child's self-image
of failure.

3. To increase the child's oral language
facility.

4. To build the child's interest in reading.
5. To provide reinforcement for learning

that occurs in the classroom.
6. To help the child see that learning can

be fun.
7. To try to overcome mild reading disabil-

ities before they become too severe.

Providing the child with individualized atten-
tion is probably the single most important
ingredient of any tutoring program. If an adult
can establish good rapport with a child who is
having difficulty in reading, he can do much
to make that child believe in himself. The tutor
provides the child with an adult to talk to, a
friend who is interested in the school. This may
indicate to the child that school is not as bad
as it seems at times.

Some children at very early ages begin to think
of themselves as failures. Perhaps their parents
have lead them to believe that they can't do
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anything right, and when these children enter
school, teachers and other children may add to
these feelings without really intending to do so.
Very often, the tutor will be able to change the
student's image of himself as a failure by giv-
ing him opportunities to succeed. The tutor pro-
vides the child with books that lie con r cad,
with games that he eon play. with opportunities
to talk about the things that he knows. A child
who believes that lie con do something is much
more willing to tackle new things, and his
chances for success are greater if lie believes
in himself. This is not to say that anyone can
do anything he believes he can. If a person's
expectations are unreal lie may still fail. But
the tutoring program is designed to capitalize
on the child's capabilities.

A child whose oral language is characterized
by a small vocabulary, dialect differences or a
foreign language, a small number of understood
concepts, and a lack of standard grammar,
needs to come in contact with a great deal of
oral - Language experiences. The tutor can read
to this child. talk to him, question him. In short.
the tutor can try to provide the intellectual
stimulation the child needed but didn't get in
his early childhood years.

Many children are not interested in learning
to read partly because they don't st e the con-
nection between learning to read and their
future life. Perhaps the child from the ghetto
doesn't see any relationship between himself
and the children pictured in his readers who
live in houses (he may live in a tenement).
The ghetto child often doesn't see any relation-
ship between himself and the children in the
reader who have a mother who stays home all
day and a father who goes off to work each
day (his mother very often may have to work
because he has no father). He doesn't see any
itlationship between his family and a family
in the reader who has pets and birthday parties.
The tutor will attempt to build the child's inter-
est in reading by helping him select books about
subjects that interest him, experiences that lie
knows about, or by letting the chill dictate his
own experience stories to read.

The tutor will be able to use a number of
games and instructional materials to reinforce
learning that occurs in the classroom. A child
who is having trouble with beginning consonant

blends, for example, may play the game Ends
'N Blends with his tutor.

Games for skill building can be fun. Children,
hopefully, will find that learning can be fun
through other media besides games. Learning is
fun when the child can be successful. Learning
can be fun when the tutor takes the child to the
library to see a film or hear a story. Learning
can be fun when someone cares.

If a child's reading problems can be spotted
early enough and something can be done about
them, perhaps the child will progress through
school without further difficulty. Typically chil-
dren who have problems in reading are ham-
pered even more at higher grade levels. If there
is no time for the child to correct his difficulties
or catch up, he only gets further behind. By
working with children in the primary grades
it is hoped that their problems will be solved
before they become too severe. Good reading
kills are necessary in the intermediate grades
for ere, y subjectnot just reading.

Review of Section 2

Problem to solre. The following questions are
to be used as a basis for discussions between the
teacher and the teacher trainer.

I. Should a tutor spend most of his time
talking with the child the first few
sessions or should "work" begin imme-
diately?

2. Does the tutor take over the teacher's
job of instructing the child in academic
subjects (reading)? Why? Why not?

3. How can the tutor help the child think
that he can succeed? If a tutor helps a
child realize success, what effect will
this have on the child trying new learn-
ing tasks?
Are classroom textbooks always rele-
vant to the real life of the child? Why?
Why not?

/5. Are games useful for helping children
learn?

Jf

Section 3: The Volunteer Tutor and
His Training

Who is the volunteer? The volunteer tutor is
a member of the community who is interested
enough in education and children to donate his
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time and energies to helping a child or children
with reading. The tutor may be a housewife
who has some extra time now that her children
;we all in school or who is willing to find some-
one to keep her younger child or children while
she spends her time in such a worthwhile
endeavor She may have children who attend this
particular school. She may be an older woman
who has grandchildren, or she may never have
had children of her own.

The volunteer tutor may be a college student
who sees such a program as a way for him to
be of service to the community in which he
lives. Ile may see such a program as a definite
learning experience for himselt as well.

The volunteer tutor could be a man who works
afternoons and or evenings. Ile may have chil-
dren who attend this. particular school or he
may just be willing to spend some of his free
time working with children.

The volunteer tutor may be a retired teacher
or businessmansomeone with time on his
hands and a need for being of service. Or the
volunteer could be a high school student who
is willing to give up his free periods during
school (or after school) to help others.

Whoever the tutor is, he is not a teacher.
The classroom teacher is still responsible for the
major content of the schoolday. The tutor is
available to aid the teacher by working with
specific children. talking to them, listening to
them, being, a friend to them, helping them prac-
tice skills they have learned in the classroom.

Just as each child is different, so also will each
tutor be different. Each tutor will have his or
her ow n special experience background. his or
her own special interests. and his or her own
skill; or abilities. Some tutors will learn quickly
and will need less guidance as time goes on;
others will learn more slowly and will need
more help for a while. Most of the volunteers
will have only their training sessions and the
teacher to rely upon for guidance.

was inroIrrd to thr actor's tiotiong,
The tutor who volunteered for this program
has spent 20 hours learning what it means to
be a tutor, learning about working with chil-
dren, and learning about sonie reading instruc-
tion practices. Ile or she has been given sonic
in,ights into the differences between tutoring
and teaching.

1. The necessity for establishing good rapport

Sr.

with the student has been stressed. The tutor
has been encouraged to let the child talk, to
listen to the child, to ask questions of the child
that will require more than a yes or no response
so that the tutor can discover as much as possi-
ble about the child and at the same time help
the child develop better oral skills. The tutor
has been taught to display confidence in the
child's ability to learn and to demonstrate pa-
tience, acceptance of the child, and flexibility in
each day's activities. The tutor also shows
respect for the teacher and the school, and exhib-
its behavior suitable for a child to imitate.

2. The tutor has been briefed in the-use of an
interest inventory to discover the child's inter-7,.
ests. Typical questions that might be used to-I
identify the child's interests include the follow-
ing:

What do you like to do in your spare time?
Do you have an allowance?
Have you ever earned money? How?
What do you do with your money?
What are your favorite television pro-
grams?
What do you like best about these pro-
grams?
Have you ever been to a farm?
Have ycu ever been to a ball game?
Do you have a pet? If so, what is it?
Do you like school? Why or why not?
Do you like to have someone read to you?
Do you have a library card?

Another type of informal interest inventory
that I'ould be used might be the open-end sen-
tence type. The tutor begins a sentence and lets
a child finish it. Sample open-end sentences for
this migflt include:

My idea of a good time is
Most brothers and sisters
If I had $5 to spend I would
If I had three wishes, I would
The best part of school is
I would like to be

3. The tutor has had some experience with
the components of a daily lesson plan. He knows
that goals should be set for each session ; that
appropriate games. books, or other activities
are to be selected for achieving specific goals;
and that each day's activities should be evalu-
ated in terms of whether these goals were
achieved.



4. The tutor has some kno,,ledge of how to
work with the teacher in assessing the child's
weaknesses in reading. Tie tutor has been
instructed how to use an informal reading
inventory. That is, he will be able to use graded
readers (but not those the child has used before),
ranging from 6 months to a year lower and from
6 months to a year higher than the grade score
the child achieved on his most recent school-
reading test. (If tests are not available, the
teacher might judge the child's reading levels,
and these ranges could still be used by the tutor.)
Further, informal reading inventory selections
of 100 words will be chosen from each of the
books. For any grade level (2.0 for example),
materials will be selected about 20 pages from
the beginning of the first book at that grade.

ly, for halfway through a grade (2.5),
materials will be selected near the beginning of
the book for that level. The child is asked to
read passages from each of these books and the
tutor will ask some questions about the selec-
tion io check the child's understanding of the
passages.

If the child makes 2 to 5 oral reading errors
per 100 words, this level is the child's instruc-
tional reading level. That is, with guidance the
child should be able to read books at this level.
He will be able to read well enough to under-
stand, and yet he will be able to learn some
new words.

If the child is able to read the materials with
no more than one or two errors, that level of
material can be construed as his independent
reading level. Material at this level could be
read by the child silently for his own pleasure.

If, for some reason, the tutor begins with the
lowest level book selected, and the child makes
five errors right away, there has probably been
a mistake somewhere and the child should not
be asked to continue. Selections should then be
made at lower grade levels. (The level at which
the child makes (i or more errors in selections
of 100 words is called the frustration level for
the obvious reason that reading at such a level
is frustrating to the child.)

In addition, while the child is reading orally,
the tutor should be able to notice whether the
child reads word by word, whether the child
uses any particular sounding out techniques
when he comes to an unfamiliar word, or
whether the child makes frequent mistakes by

confusing certain words. The tutor should also
be able to note the Nvords the child misses and
what the child says in place of a particular
word. For example, if the word is church, the

tutor should be able to note that the child said

shursh, This type of notation should enable the
teacher or the reading specialist to pinpoint
some of the child's specific weaknesses and
indicate the areas of instruction that need fur-
ther work.

5. The tutor w all have some knowledge of
reading readiness and how it is related to begin-
ning instruction. Ile will see that children need
a variety of experiences, opportunities to listen
to adults talk to them and read to them, oppor-
tunities to talk and use words, and opportunities
to discriminate between sounds and objects
before they are ready to read. He will also
understand that some concepts are taught be-
fore others and that the child's readiness to
go to more difficult levels of learning must be

evaluated.
6. The tutor will have a handbook of 60 read-

ing skills that are commonly taught in the first
three grades. Along with some of the skills will
be a behavioral objective, a sample lesson or an
illustration of a teaching technique for that
particular skill, and an assessment item of that
technique so the tutor can determine whether
the skill has been achieved by the student.

7. The tutor will have some acquaintance with
language-experience approaches- -that is, using
the hild's own language for specific activities.
The tutor might show the child a picture and
ask the child to describe the story he sees in
the picture. The tutor would write down the
child's story as the child dictates it. Liter the
child would read his own story.

8. Tutors will also be briefed in some simple
questioning techniques. Asking questions that
require more than a simple yes or no answer
is a skill that is especially needed when trying
to increase a child's oral language ability. Also,
asking questions to check comprehension or to
check for specific skills requires some training.
Tutors will be trained in these areas.

9. Tutors will also be instructed in helping
the child use reading skills in content subjects.
Using reading skills in working with charts or
maps, finding the main idea, and finding the
answers to specific questions are some of the
topics with which they will he able to work.

Id
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10. The tutor will have sonic training in help-
ing a child select a library book. Helping a child
select a library book that he can read is quite
different from helping a child select a library
book that someone else will read to him The
tutor will have to have some km ledge of the
child's reading ability and then will have to he
able to recognize a book that matches the child's
reading level. The tutor will also have some
instruction in the library system in order to
locate books that deal with topics of interest
to the child. However, the tutor can also rely
on the librarian for some help in this area.

11. The tutor has also been informed of some
ways to evaluate both his own success as a
tutor and the child's success in achieving read-
ing skills. Evaluation is ongoing. The tutor must
assess each day's activities. If the child does not
enjoy a particular activity, perhaps it should be
discontinued. '.f the child cannot read a particu-
lar story that the tutor thought he could read,
perhaps the tutor will read it to the child. Fol-
lowup activities, reinforcement activities. and
continuity rely on adequate records and daily
evaluations.

What, therefore, coo he expected of the tutor?
With adequate guidance from the classroom
teacher, the tutor can be expected to do a num-
ber of things. While the tutor has had sonic
training in planning a daily lesson. his experi-
ence has been limited, and he will need to rely
on the classroom teacher for quite a hit of help
initially. However, here are some things that
might be expected of the tutor in specific
situations.

Carol is a first grader who doesn't know all
of the beginning consonant sounds. Perhaps the
tutor could work with Carol in developing a
scrapbook of pictures of items. the names of
which begin with the same sound as one of the
consonant sounds Carol doesn't know. As Carol
selects the pictures from magazines the tutor
would ask Carol to tell what Carol thinks the
item is. If Carol selects it picture of something
that ,inc,' not begin with tin- proper sound being
worked on. the tutor might ask her to think
about it and then put it on another page already
completed, or save it for a later time when they
will work on the other page.

Jane is a third grader \Olt) read: her reader
pretty well, but she seldom is able to answer
comprehension questions ,iller reading any
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selection. The tutor might use a comic strip
like Peanuts or Mendie, one in which the action
is not continued from day to day. cut the strip
up into segments, and ask Jane to put the sec-
tions in order. This would encourage Jane to
pay attention to details as she reads.

Jack is a second grader who doesn't read
very well, but he also doesn't talk much in the
classroom. When he does talk, his vocabulary
seems quite limited both in the number of words
he is able to use and in grammatical correctness.
The tutor might spend quite a bit of time read-
ing short stories or a book to Jack. Perhaps Jack
could be encouraged to talk about something
that especially interests him. Reading to Jack
will provide him with a better knowledge of
grammar and new vocabulary at the same time,
but Jack will also have to be encouraged to talk
to use the new words he hears.

The interest inventory could be used as a
jumping-off place for work with Jack. Jack
indicated in an early conversation with the
tutor that his favorite television show is Family
Affair, and that he has a cat named Tinkerhell.
The tutor could ask Jack questions about the
television show such as:

What are the names of the children on
Family Affair?
What does Mr. French do?
Why do you like to watch Family Affair?
What episode did you especially like be-
cause it was funny?

Jack will eventually relate one or more entire
episodes, what happened, and why he thought a
particular episode was funny. He might dictate
an entire story to the tutor and she could help
him read it later. Or Jack might be encouraged
to make up a story of his own about Buffy and
Jodie of Family Affair.

Jack might also dictate some stories about
his cat Tinkerbell. How did Jack get his cat?
Why did he call it Tinkerhell? What does his
cat do all day? Who feeds Tinkerbell? What
does the cat eat? These leading questions could
he used to help Jack develop his own language-
experience story about his cat.

Review of Section 3
(Men. s for discussion

1. Because the tutor has been given some
information on the use of an interest



inventory, is it safe to assume that he
can use it effectively?

2. Discuss the advantages and disadvan-
tages of an informal reading inventory.
Of what use could it be to a tutor?

3. How much direction will a tutor need

6 o

to work with a child in the area of
reading readiness?

4. What is meant by a language-experience
approach to teaching reading? Give an
example of how a language-experience
approach might be used in tutoring.
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UNIT Ii: SOME 'WAYS TO
IMPLEMENT A TUTORING PROGRAM

The objectives of Unit H are:
1. To acquaint the teacher with different

ways to implement a tutoring program.
2. To indicate some advantages and dis-

advantages of eaf_:, of the plans,
3. To familiarize the teacher with some of

the problems involved in setting up a
tutoring program.

4. To enable the teacher to view an entire
range of factors which should be con-
sidered when setting up a tutoring
program.

5. To provide the teacher with some back-
ground information so that the teacher
will be able to critically evaluate plans
for his or her own school system.

6. To provide the teacher with an oppor-
tunity, through simulation, to plan a
tutoring program for a group of chil-
dren.

Introduction
There are different ways to implement a

tutoring program, and there are advantages
and disadvantages in implementing and pro-
gram. Decisions must be made as to which plan
is most feasible for a particular school and
which plan is most practical for a school. In all
such decisions, the factors which must be con-
sidered include the teachers involved, the
tutors, the children, the available instructional
materials, the space available, administrative
policies, and the community of other people
who are involved in the program.

Three plans for typical tutoring_programs are
discussed in this unit. Revisions of these plans,
or some combination of the plans, or an entirely
different plan might fit a particular school sys-
tem better.

Plan I
One tutor or several may be assigned to work

with a particular classroom teacher. The teacher
then is responsible for working directly with
the tutor or tutors, discovering the capabilities
and interests of the tutor, agreeing with the
tutor upon a mutually satisfactory time sched-
ule, assigning the tutor a specific child or group
of children to work with, locating materials
or helping the tutor locate materials for use,
freeing space in the classroom for the tutor
and child to work, and providing space for

their materials.
This plan places a great deal of responsibility

upon the classroom teacher. However, it does
permit a close teacher-tutor relationship. The
teacher will have an opportunity to see what
particular skills the tutor is working on, and
the tutor will be able to see what the child
has been studying and relate tutoring sessions
to classroom activities,

The teacher and tutor may have more oppor-
tunities to confer with each other while the
reasons for conferences are fresh in their minds.
Such a close working relationship may also
make for greater flexibility. One tutor may be

able to come to the classroom only once a week
for an hour or so or for half a flay. This tutor
might be used for working with different chil-
dren each weekchildren who may only need a
little help in one particular area. Or this tutor
might read to a child or group of children.

Other tutors would probably come for short
periods of time 2 or 3 times a week. These tutors
would be more useful for the one-to-one ongoing,
reinforcing type of relationship necessary for

ind;vidualized instruction. (For tutoring to
accomplish much, sessions should be about 20-10
minutes long and should take place at least
twice a week to provide any carryover.)

The disadvantages of Plan 1 include the pos-
sible strain that may be put on the school's
supply of materials. If every teacher has to have
materials in the classroom for the tutors to use,
there may not be enough materials to go around.

o i
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If some central location can be designated for
locating materials, tutors will have to get them
before each session and return them immedi-
ately after each session. Some system may have
to be arranged for a tutor to reserve a particu-
lar book or game for a particular time to avoid
last-minute changes in lesson plans because
someone else got to the material first.

Space, in the classroom may be at a premium,
and it may be hard to find room for more than
one tutor to work at one time. This may also
pose a scheduling problem for the teacher. If
several tutors are coming, each at a different
time, the teacher will have the task of planning
instruction sq that each student doesn't con-
stantly miss a particular subject.

The student may be distracted if he sees some-
thing going on in the classroom that he really
hates to miss. (He may not like leaving the room
during a particular activity either, but he may
be able to forget about it if the tutoring session
is interesting enough and he doesn't have the
activity as a constant reminder.)

Plan 2
Tutors work with individual children two or

more times a week in a central location in the
school; e.g., the school library, the school
cafeteria, or an empty classroom, if possible.
Scheduling tutors and children at mutually sat-
isfactory times is again necessary. In many
schools, school policy might require that a read-
ing supervisor or a certified teacher be present
in the library or in whatever central location is
selected for tutoring. In other schools, this may
not be necessary. However, it is always wise to
check the school's policy.

Plan 2 might work like this: Tutors A, B, C,
D, and E might tutor children a, b, c, d, and e on
Tuesdays and Thursdays from 9 to 9:30 a.m.
They might also tutor children p, q, r, s, and
t from 9:40 to 10:10 a.m. on those same days.
Tutors F, G, H, and I might tutor a similar
double set of children on Wednesdays and Fri-

I
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days at the same morning hours ; and tutors
J, K, L, M, and N might tutor on Monday and
Wednesday afternoons from 1 :10 to 1 :40 and
from 1 :50 to 2:20. one supervisor, a teacher or
a reading specialist, might be present at all of
these times; or different teachers might be pres-
ent at various assigned times. See suggested
schedule for Plan 2 on p. 93.)

Many variations of this type of schedule
could be arranged. Tutors might meet with their
assigned children 3 times a week. Each
tutor might work with only one child for longer
time periods 2 or 3 times a week. If tutors
work with a double set of children, they need
at least 10 minutes between sessions to change
materials and organize their next lesson plan
for implementation.

If possible, all the children being tutored
from one classroom should be tutored at the
same time. That is, children from Mrs. Smith's
room might be tutored during the 9-9:30 a.m.
time slot on Tuesday and Thursday. If Mrs.
Smith has more children to be tutored than the
number of tutors for that time Mot, perhaps the
children from her room might be shifted into
two time slots. Mrs. Smith will be better able
to schedule her regular classroom activities if
the tutored children left her room for one or
two time slots, rather than six children leave
one at a time for each tutoring period listed on
the schedule.

There are several advantages in Plan 2. One
advantage includes the opportunity for all mate-
rials to be centrally located. This way, fewer
copies or sets of certain materials are needed.
Tutors can see when another tutor has finished
with a particular game or book and can use the
same game during a different part of the same
tutoring session. Tutors may also observe other
tutors using something they haven't tried and
may therefore learn from each other.

If a reading specialist or teacher is at hand,
tutors have someone to turn to immediately
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tutoring sessions to classvoom activities. If
supervisors are required in the central location,
teachers may have to give up their free times
during the day to be supervisors.

Plan 3
Tutu' , work w ith ndix lual cluldrent oc

groups of children in a central location
school hours. This type of program also has its
advantages and disadvantages. It might permit
a larger number of men to volunteer for tutor-
ing after work hours. It also provides a central
location for materials, an opportunity for tutors
to learn from each other, and on -tie -spot train-
ing if a supervisor can be present. Some teach-
ers might be more available for supervising or
even for tutoring.

The disadvantages include the problem of
finding a suitable location. Would school policy
permit the use of the si hool building after
school hours? If not, is there a church facility
or community centei available that would have
tables and chairs suitable for children and
pleasant surroundings in which to work?

If a central location- is found, is it close
enough to the students' homes so that they could
walk home? Or will parents have to provide
their children's transportation one or both
ways? Would the parents of these children who
need help be willing to provide transportation?

Children who have been in school all day
ma' be too tired to put forth any extra effort
to achieve results after school hours. They may
resent having to give up play time. Other chil-
dren, however, may welcome the opportunity
to have a place to go after school, and they may
therefore enjoy the experience.

Summary
The three plans discussed have advantages

and disadvantages. More advantanges or dis-
advantages may be viewed from the standpoint
of any particular school. The pros and cons
have to he weighed; individual school policy
will have to be considered; and adjustments in
any of the plans may have to he made to fit your
particular school situation. Teachers, tutors,
children, school administrators, commtinity offi-
cials if involved, parents, instructional niate-
rials, and space all deserce some consideration
in any decisions.

Review of Unit H

Discussion questions

1. Review Plan 1: One tuiur or several may
be assigned to work with a particular
classroom teacher, What advantages do
you see in this plan? What problems do
you see in such a plan? Do not limit your
answers to the materials found in the
text. Think about your own school sys-
tem. What might the advantages of Plan
1 be for your school? What problems
would Plan I present for your school?
Review Plan 2: Tutors work with indi-
idual children two or more times a

week in a central location in the school.
Again, what advantages does such a
plan present for your school? What
would be some problems with Plan 2 in
your school?

A SimuhttIon ActiritySeherbarnll Tutcis and
Childreti

,You have been given the responsibility of
scheduling tutors and students for your school.
Fifteen tutors have been trained and are ready
to work. Twenty-four children have been rec-
ommended for the program, What do you need
to know before you can make up such a
schedule?

1. Who are the children?
2. What room or space is available when

the children are available"
3. What facilities are available in these

rooms? Desks or tables?
1. When can fie tutors conic for tutoring?
5. What are the schedules for recess, music,

gym class, etc.?
6. Which tutors are willing to tutor two

children at two different times?
7. Ilow long will the tutoring sessions he?

How many times a week?

[Trainer: After these points have been dis-
cussed provide the following information.]

1. The cafeteria-multipurpose room is not
being used on Mondays or on Fridays
after 1 p.m.
Conference Room C is generally not
used and is available for one tutor and
one child at a time.
The library can be used any 3 hours of
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the week (but only for a total of 3 hours)
and there are spaces for only four tutors
and four children at a time.
Tutors 1, 3, and 5 are available
any mornings.
Tutors '`6, '7, 8, *9, and 10 are avail-
able any afternoons ( hoNN ever, Tutor 9
can't come any Thursday).
Tutors 111, 12, 13, *14, and 15 are
available for these times:

Tutor 11 can come from 9-11 Mondays
and Thursdays or 1-3 Tuesdays and
Fridays
Tutor *12 can come Tuesday, Wednes-
day, and Thursday mornings
Tutor 13 can come Tuesday, Wednes-
day, and Friday afternoons
Tutor 14 can come Monday, Wednes-
day, and Friday afternoons

I

Tutor 15 can come Monday, Wednes-
day, and Thursday afternoons

(The asterisks indicate the tutors who
are willing and who have enough confi-
dence andor ability to work with more
than one child.)

3. To simplify the task we will omit the
children's schedules except to note that
primary children have recess every
morning from 10:10 to 10:30 and every
afternoon from 2 to 2115. (Eliminate
these times from your schedule.) Stu-
dent 3 also works with the speech
therapist Tuesdays and Thursdays from
9:30 to 10 a.m.

4. Each tutoring session lasts' 30 minutes
and no tutor will tutor more than one
child at a time. You decide how many
times a week each tutor will come.
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UNIT III: THE CLASSROOM TEACHER'S PUBLIC RELATIONS
ROLE IN THE VOLUNTEER TUTORING PROGRAM

5. The children to be tutored include:

Room 1A: Nelson Room 1B: Sally
Susan 't im.
David Bruce
Ann
Clara ..

Room 2A: Tommy Room 9B: Clark
Janie \ Hank
Betsy Melba
Billy Brad
Carl ....

Room 3A: Alice Room 311: Heather.
John Bobby
Cheri Kate
Nicole

Set up a tutoring schedule for these tutors and
children in the rooms designated. Consider the
four main parts of the program: tutor, time.
place, and children. Block out on a Monday
through Friday schedule.

Sample Schedule

Time and Place

Tutors

Tuesday

Thursday

Children

Monday

Wednesday

Friday

In any plan where volunteer tutors are used,
the classroom teacher has several very impor-
tant roles. The teacher's roles are primarily in
the areas of public relations and administra-
tion or management. The public relations role
of the teacher is threefold. The teacher is re-
sponsible for maintaining a good relationship

.11

between himself and the tutor, between i the
student and others, and between the student's
parents and the school. i

Section 1: The Teacher-Tutor Relationship

Objectives for this section are:
1. To discuss w it,b the teacher the im-

portance of a good relationship between
the teacher and the tutor.
To provide the teacher with some sug-
gestions for establishing and maintain-
ing a good relationship with the tutor.

3. To enable the teacher to-understand the
needs of the tutor and how these needs
may be met.

Flor a good relationship to deNelop between
the teacher and the tutor, the teacher must first
get to know the tutors, W ho are the tutors?
What are their occupations, their special in-

terests, their special abilities? 1)o they prefer
working with girls or with boys? Some of this
information and more may be needed for future
reference. A tutor information form should be
filled out by each tutor. (See sample on p. 98.)b

In working with tutors, the teacher must
recognize the tutors as individuals who have
specific capabilities, talents, and needs.

1. Toms need I nouragi meta. They often
may feel very insecure in their new role as a
tutor. They may have doubts about their abili-
ties to relate to the child or children assigned
to them.-They will be frightened and nervous
just as a teacher is frightened and nervous the
first day of school when everything and every-
one is new. Encourage them to relax. Try to
put the tutors at ease,

2. Tutors need to be te( at ed with respect.
They are giving their time because they are
interested in the educational process. They need

to be respected for their willingness 'to 'help,
and for their special abilities.

9.

i
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Tutor Information Form

Mr.
Name: Mrs.

Miss

Address :

Phone Number:

Highest Level of Education :

If you have children, list their names, ages, and grade levels :

Date: _

If you have a preferred assignment, please list whether you prefer working with, boys or girls and
a preferred grade level :

ti

When (days and times) are you available to serve regularly each week? Please indicate number of
days, specific days, number of hours, and whether mornings or afternoons :

What are ,your special interests or hobbies ?

Do you speak another language in addition to English ? If so, what?

Do you have any special abilities that might be useful in the classroom ? If so, what are they'
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3. T uto I s need to feel wanted al lit cded.
Teachers need to let the tutors know that they
are wanted because' of the help they provide,
and that there are certain things they can do
thatthe classroom teachers doesn't have enough
time to do.

4. T i, tot s Hoed hr It, aro! (I,/ «1 loo. E% en

though the tutor-training program was quite
extensive, tutors still need a lot of help and
some of them will need more help than others.
Let tutors know that you are available to help,
that the teacher Will help the tutors locate
materials, and that the teachers will seek addi-
tional help for the tutors if it is necessary.

5. Tutors to / d to k000 what is exit/ dell of
then/. If teachers intend to help tutors a great
dea the beginning and then expect them to
cart n later, the tutor should be told this.
Don't let the tutor wonder whether he should
wait for teacher direction or whether he should
use his own initiative.

6. Totots M ( (1 [Hoist and I nernit QUI in( Of.

When the\ tutor's shorts are successful, the
teacher sliilel le' him know. Let the tutor
know that yOu noticed that a student finally
knows the difference between short e and short
i sounds. Let the tutor know that another stu-
dent took a library book home for the first
time this year after the student's interest in
shells was aroused during a tutoring session.
Praise from the teacher ari71 actuarsuccess in
the tutoring session are often the only rewards
the tutor will hare. . ,

There are other needs, the tiit4n may have
as tinies goes along. In one particular volurper
tutoring project. the tutors were all 'parent
of chnldren who attended the school. The read-
ing specialist who was in charge of the* orien-
tation sessions n 4iced that several childrer
%vho had been recommended for tutoring were
the children of some of the people who had
volunteered to tutor. Realizing what tremendous
guilt feelingst some parents might have when
they learn that their t n children need to be
tutored. the specialist attempted .4o reassure
them. Reassurance attempts wertt something
like this: "Some of us may find our own children
enrolled in the tutoring program. We should
not feel guilty about this. As parents, we often
ha% 0 difficulty helping our own children with
schoolworkpartly because our expectations
for our own children are so high and partly

because we lose patience with our own children
rather quickly. Sometimes we don't know exact-
ly how to help our own children and this frus-
tration enters in too. It is much easier to be
patient with someone else's child."

The specialist went on to relate her own per-
sonal experience of ti ymg to work v ith her
first grader who was having trouble with reau-
ing. She admitted that with all her training,
she had a very difficult time being objective.
being patient, and being encouraging v ithout
pushing the child. By being aware of a possible
problem situation, this specialist was able to
forestall some of the guilt feelings and feelings
of inadequacy that might have developed among
the tutors. If a teacher is aware of situations
like this, some issues may be resolved before
they really become problems.

The volunteer tutor, whose teachers are re-
spectful and encouraging will be-able to do a
better job. He will be more willing to volunteer
again and may enjoy his work so _much that he
will encourage friends to, volunteer in the fu-
ture. Most important is that a good, cooperative
relationship exists between the tutor and the
teacher so that the child will benefit.

Statements for discussion

These statements can be put on overhead
slides and used for class discussion:

I, Which one of these statements might
the t-acher use to put the tutor at ease?
a. Johnny is a real problem child.
b. Johnny loves to play baseball, and

I know you hve been one of the
faithful spectators at the sixth
grado,s after-school games. Perhaps
you two can discuss baseball.

c. ,Tutoring s ill be easy; just be thank-
ful you aren't a Lacher.

2. Vhie-h one of these actions would show
the tutor you are interested in having
his or her help?
a. You assign the t &or the task of

grading math papers.
/b. You prepare a list of possible ma

torials you need for the room and
you ask the tutor to try to find them.

c. You glt e the tutor a folder you've
prepared about the tutee listing
some of his weaknesses, his inter-
ests. and .some suggestions of ma-
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ternds (and where to find them) the
tutor nught use, :old you suggest
that the tutor ,e you with any

may have during thequestion, he
lunch hour.

3. \VIM h of these plan w 111 he the most
help to the tutor at the Its giniiing of

the tutoring essinns"
a Here are my suggestions for your

first two or three meetings with the
child i have indicated several dif-
ferent thing, you might do to get
acquainted After you lime met

ith the child we will discuss future
plans and specific areas in which
the child needs work.

h. Her are some ,4ugge,:tions for your
first two or three :sessions with the
child.

c Ilene is some information about the
child t'aiod luck'

\\ Inch of these (asual introductions to
the principal w ill make the tutor le el

hest?
a. Hello. :1IL. Jones. My aide and I are

on our w av to the library.
b. Oh. Jones. this is Betty Smith.
c. Oh, Mr Jones, tins my friend and

helper, :11 is. Smith. Betty ha,: volun-
teer'e'd to tutor some of (,ur child .en
who need extra help in reading

pr ()biddy he seeing her here
frequently

Section 2: Relationships !nvolving the
Child Who Is Tutored

The primary obiectie of section 2 is to
re\ i,. Itil the 'kVA( 11V1 the importan(e of his
or her rule III 1)1*()\ 1(111Ig tlitahle t littlate III

\\111(11 the (111h1 \\ 111 be able to learn.
\\at about the child 'ho V 111 he tuhried?

How 1. It to he heated? Cmisillt` tlir (hold
and he feels w lien :\II.;" ri)ne the tilt"re;
t)Ille to the clas,nooni to puk up the student
for the tutoring seion.

(''ten instance, ''f callim: attention to the
child ,1110 dov.iigrailing pr'o),r irr t -01 no or
itceidetitallY if the leacher ilfieri't thin!,
her %iit iiffil t .tefilliv bem e11.11 fl

Inie ion. to ( on-iider are:
1 Well the t hilt! .thotlt the tub,' mg- ping,i am.

that II, 11,1 been se,ected If) \\ 01 I: \\ ilh .1 spef sal

person (b name, please) at a certain time. in
the classroom or w here\ cr. Arrange a special
signal \c nth him .o that he cc ill he ready cc hen
it is time. Be poitiAe ul }our attitude toward
the program. Don't, howeer, make promises
that might not he kept. The (hild will receie
additional help w ith his leading that lie will

obably en} i iv; it may or may not cure all
his pi ohlene:,

2 It' other children ask (bout what is going
on in the classroom or in the central location
where Intoning takes place, he truthful and
again positie Help them s.e that the tutoring-
program is a good thing and not something
about which they will want to tease the ( hold
selected for tutoring.

3. Explain to the child that the tutoring
session can he enjoyable and helpful, and is not
a purishment. Arrange the (hild's sc hedule so
that he does not miss !cues:, on Ins favorite
actnitv. Naturally the child some-
thing it' he is tutored din ing school hours. but
cat e must betaken so the (hild will not feel that
he H hying punished Occasionally it may he
necyssary to cancel a egulanly cheduled tutor -
og for something- that may not seem

too important to anyone except the child. For
example, let us suppose that the ( hild has been
working, with a group on a special project col-
lecting and identif mg seashells. Today, a spe-
cial resource person k coming, to discuss with
the class something about identifying sea-
shells. and the (1111d is quite excited. That per-
son can come only during. the time the cnild 1,4
supposed to he tutored. In this case, it is abso-
lutely impeati that the tiltOrIng e11111 he
can( vied or postponed (whn he\ Pr is nei,ssary
and depending upon the tutor's time schedule).
Judgments must he made eery dav about what
activities are best for the add

1. Be ;dent for ant change in attitudes i.tt
the partof (htitl or for anv improvements
In his leading, skills l'rriso 111111 as Well the
Moir But delt,7 (I() it !1) the class if it will
emharra th" (hold Let him know privately.
t11,11 you ale pleased %, It 11 III, progre

In all these
i s the clima

ivs and more the tea( tier pro-
or good \\-in king elat ionship

het c( cell the Into) and the student, between the
ode anid the teacher, and het \\ Cell the stu-

dent mi 1 hi, !,eels. \\ill remain inn-
tant throughout the entiie progiant.



Section 3: The School-Parent
Relationship

The classroom teacher is also the person most
responsible for the school parent relationship.
Very few parents have dealings with the school
prim !pal. and (wen fewer lia%e dealing, w ith
school administrators. Their only contact with
the school is made through the classroom
teacher.

Before a volunteer tutor can work with a
child, school policy may dictate that the parents
first give permission. The parents will look to
the teacher for the w hys and wherefores of
such a program. In order to convince the pat-
ents tha* such a program is worthwhile. the
teacher will have to see it as worthw hole. Par-
ents will not be fooled by false enthusiasm. TI e
teacher may have to explain to the p.rents how
the program w ill work, and she may have to
justify her reasons for selecting their child for
the program

d

Dear Parent.

A permission slip, such as the one show /I here.
might he used in a \ oluntetir tutoring prog,Ta:n.
In sonic schools, it may lie necessary for the
teacher to take this form to the child', home in
order to get it signed In other schools. children
might he entrusted w ith delbering the form. or
the mails might be used (Me -thool had each
teacher call the part nts of the children who
were to be tutored from her classiuom. The
teacher was thus able to get verbal perms ,um
and answer the parent's questions at the same
time. The n the child took the form home and
returned it to the school to be plated in his
permanent record file.

School policy may also require that parents
give the principal permission to release infor-
mation from the child's personal record tile to
the tutor when necessary (test scores. etc.).
Justilication fur this I% ill also be requited by
some parents,

If a Plan 3 type of tutoring program (see
Part C. Unit II. p. 1) is to be implemented. par-

(Name of School)
Tutoring Program in Reading

, has suggested that your child
t4.:Le1 name

might benefit from some extra attention in the area of reading. We hope
that you will cooperate with. and take an interest in, this new program
sponsored by School. If you have any questions please call the
teacher or Mr. Program Supervisor (Phone No.).

has my permission to be part of
flaw,

School's tutoring program in reading. I understand that to or The
will meet regularly during school hours with a tutor who has been
especially trained to help with reading.

1',11. or,

Please reture this form to the classroom teat her. Thank you.

;JO
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ents may have to provide transportation for
their child to and or from tutoring sessions.
if a tutor wishes to take the child on a field trip
of some sort (to a public library or elsewhere),
the parent may also have to give permission.

Parent cooperation will be needed in a num-
ber of ways for a volunteer tutoring program
to succeed. The teacher will be the major agent
for eliciting such cooperation.

Review of Sections 2 and 3

Respond to these statementsTrue or False.
Then give reasons for your answer.

I,' 1. The child who will be tutored
needs to know when he is to
be tutored, by whom he is to be
tutored, and where.
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T F 2. Be sure you tell the child that
he will be able to read like
everyone else at the end of the
semester.

T F 3. Tutoring sessions should never
be missed by the child.

T F 4. Parents need to be kept in-
formed about what is going on
at school.

T F 5. Parent permission may be
needed before the child can be
tutored.

T F 6. Parent permission may be
needed before the child's perma-
nent record file can be opened
to the tutor (or any part of the
file).



UNIT IV: THE CLASSROOM TEACHER'S ADMINISTRATIVE OR
MANAGERIAL ROLE IN THE VOLUNTEER TUTORING PROGRAM

At the end of sections 1 and 2 in this unit
the teacher should be able to:

I. Establish criteria for selecting children
who need tutoring.
Set children for the tutoring pro-
gram.

3. Assign the child to a tutor.
I. Provide the tutor with some informa-

tion about the child's background of
experie'nces, skills, interests, and prob-
lems that may affect the tutoring
situation.

2.

Classroom teachers will make many admin-
istrative and managerial decisions, either singly
or collectively, in any tutoring program. In
some programs a group of teachers will form
a committee which will make all the decisions
about organization and implementation. In
some schools o reading specialist may be in
charge of such a program, but classroom
teachers will still offer advice and make rec-
ommendations,. In other programs, teachers,
parents, and outside experts might form an ad-
ministrative committee to organize and imple-
ment a program.

Regardless of how the program is set up,
the individual classroom teacher will decide
which children to recommend for tutoring.
If there are enough tutors, all of the children
recommended will be tutored. If there are not
enough tutors, the teacher or a group of teachers
will have to decide which children should be
tutored first.

Section 1: Selecting Children for Tutoring

There are many children in every classroom
who could benefit from some individualized
instruction and attention. What kind. of criteria
can a teacher use to select children for a
tutoring program? in general. children in the
following categories might profit from tutoring

(notice that many of these require subjective
Judgments) :

I. A child who is one semester, or more,
behind in general reading ability.
A child who lacks a few specific skills
in readingskills which are needed if
he is to progress in other subjects.

3. A child who has a limited background
of experiences and who has difficulty
communicating.

I. A child who lacks several important
skills which limit his entire reading
growth.

5. A child who lacks several skills, but
whose poor attitude and past failures
interfere with his learning to progress.

Children with severe reading disabilities
and severe emotional problems should probably
be assigned to a reading specialist. If there is
no reading specialist in the school system, such
a child may have to be included in the tutoring
program on the theory that some help will be
better than none. However, care must be taken
when assigning such a child to a tutor. It might
also be possible for the teacher to work with
such a child when tutors are in the classroom.

If achievement tests are given periodically,
it is fairly easy to spot the child who is one or
?pore semesters behind in general reading abil-
ity. If his entire reading picture is behind
(vocabulary, comprehension, etc.), he may be
considered to lack general maturity in reading.
Individual instruction beginning at his level
may be all he needs to catch up to the rest of
the class. That is not to say that he will catch
up overnight, but good results should come
from extra help.

The child who lacks a few specific skills in
readingskills which are needed in other sub -
ject matter areasmay also be able to overcome
his problems with a little extra help. He gener-
ally gets along well enough in reading but isn't

fr 9.
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always able to use his reading abilities in other
content areas. He may need practice in reading
for various purposes.

Children with limited backgrounds of ex-
periences and who have difficulty communicat-
ing may include children with several different
types of communication problems. The child
may have a dialect problem, which prevents his
teacher and classmates from understanding
him. He may speak another language; or he
may not have had the proper amount of lan-
guage stimulation all children need at a very
early age. Perhaps his parents do not talk to
him much; perhaps they never read to him;
perhaps there are so many children in his
family that the parents do not have the time for
any one child. The Government's Head Start
Program and the National Educational Tele-
vision's Sesame Street are helping to provide
preschool children with better experience back-
grounds, but not all children are reached by
these programs.

Some children lack several important skills
or overuse some skills so much that their entire
reading growth is hampered. An example of
this type of child might be the child who learned
phonics to the exclusion of all other skills. This
child may attempt to sound out every word
he meets. He may have a very limited sight
vocabulary, and he seldom uses context clues.
Until he develops an adequate sight vocabulary
and learns to develop other word attack skills,
he will not be able to achieve in all subject areas.

Some children may not lack reading skills,
but their poor attitudes toward reading. toward
school, or toward themselves may interfere
with their learning more. This child may hate
school; he may see no relationship between
learning to read and his future. Ile may decide
that even if there were a relationship between
reading and a successful future he need not
bother learning to read better because he can't
succeed in school anyway. He's always been a
failure and he always will be, or so he might
think. Convincing this child otherwise is not an
easy task, but the tutor working alone w'th
this child has the opportunity to do so.

There may be additional children in the class-
room who need individual instruction. Any
child who is not reading as well as could be
expected is a possible selection for the tutoring
program. Select the children who need help and
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rank them according to the ones who need the
most help now.

If a committee of persons is going to assign
the children to tutors and work out the sched-
uling program, it may be necessary for teachers
to fill out pupil background information forms
for the children they are recommending. These
forms could later be given to the tutors and
would provide them w th some ideas about
the children they will tutor. (See sample form
on p. 105.)

Section 2: Making Tutor-Child
Assignments

Once the children have been selected for
tutoring another look must be taken at the
tutors. The tutor information form (see p. 98)
will be helpful in matching a tutor to a child, but
more information about the tutor is needed.
Individual or group interviews with the tutors
to make subjective judgments about the tutors'
abilities and interests might be necessary.

Individual teachers or a committee of teach-.
ers may decide that all children ranked by
the teachers as needing the most help will h
tutored. Or they may decide in some instances
that a particular tutor is so unsure of her own
abilities that she needs to work with a child
whose problems are not so severe. Decisions of
this sort are hard to make especially without
much information to go on ; however, some
subjective judgnients will be necessary.

If one tutor speaks Spanish and one child is
having reading difficulties partly because his
native language is Spanish, this tutor and child
may be a natural pair.

A boy who has no father might get along
particularly well if tutored by a man. However,
since there may not be enough men in the tutor-
ing prcgram to go around, women who like
sports might 1-e matched with boys who like
sports.

Review of Sections 1 and 2

Areas of discusuon

1. What are some criteria for selecting
children to be tutored?
What are sonic things to take into con-
sideration when assigning children to
tutors?



Child's name

Age

Parent's name

Address

Occupation of father and 'or mother

Pupil Background Information

Grade

Names and ages of other children in family

Date

Phone No.

What approximate grade level would you suggest for beginning tutoring materials with this chiid 9
(Keep in mind that the tutor can advance to higher level materials.)

List any specific reading skills this child lacks that have been noticed in the c lassroom.

Does the child have any physical problem which may interfere with his reading ability,? Explain

Does the child have any other problems that may interfere with his reading ability (emotional,
environmental, language, etc.)? Explain.

List any special interests this child has which may help his tutor establish rapport more quickly.

Do you have any othe! .I.omments concerning this child that might be of use to his tutor?

Teacher's Signature _

Room No.

3 What are some of the things a tutor
needs to know about the child?

Section 3t Orienting Tutors

At the end of this section, the teacher should
he aide to:

ReM iew the tutors' knowledge and skills
attained during the training program.

2. Orient tutors to the school calendar and
to school policies.

3. Help tutors plan daily lessons.

4. Explain the use of instructional mate-
rials.

In the previous section, individual or group
interviews with tutors were indic ated. These
could be done in a number of ways. If tutors
are assigned to work with eac h teacher tht
classroom, the teacher should meet with ail the
tutors assigned to her. If a Plan 2 program (see
Part C, Unit II, p. 92) is to be implemensed
supervisors or a committee of teachers might
meet with the tutors in small groups. More than
one meeting might be necessary for reviewing
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the tutors' training and for erienting tutors to
the school.

These initial Intel nu\ ex lex\ and orienta-
tion meetings ith the tutor, might cox er a
number of concern,

1 Teat hers and thtor, ul supet tsttr, and
tuba s would Irate an opportunity to get ;le-
lithillItVd before :atrial tutoring begins.

2. The teachers or super% isors might evalu-
ate the Intoning that the tutor lime had, Dis-
cussions centering around the thing, the tutors
learned during the training sessions might be
initiated. The tutors might be questioned ithout
the importance of reading readiness. and the
meaning of language-experience approaches.
Teachers and super\ isors alike must keep in
mind. however, that the tutors will remember
more about these various things after they
'mut had some actual experience using them.
They may 18 Ira all of these terms
mean ,oni they may' not, but they should not be
mdged too harshly until the have had some
experience.

3. The teacher,: or super% isors should empha-
size that the rapport that may he established
between the tutor and the chill is much more
important than the tutor's knowledge of the
training material. No learning of any kind can
take place until the tutor and the child interact
\Vali each other. If the tutor ac«tpts the child
as a person and it' he listens to the child, he
may help the child de\ Plop better attitudes
toward lea' ning and help the add progress
even without walking on many specific skills,

one tutor worked ".itlt a fourth-grade boy
XVI[o 11,11tPetled to he the 1 ith t h ild in a family
of 12 children. .tte only 5 or 1; halt' horn-
sessit ais ill the tutor, the boy had changed so
nlu h in the classiottm that the teacher praised
the tutor for his accomplishments. The boy,
according' to the teacher, was doing much better
in certain skill areas of reading. The tutor
admitted_ to the teachet that he Irani dune no
\\ uric \\ ith the child in those particular areas.
Together, the teacher and tutor do( filed that
the Itct was doing better in class because he

ha\ mg an emu\ ahle and eamogful one-
t,t-one relationship with an ,clult that lie hadn't
ret eived at home or it school. His iittatide
towai (1- school had t hanged because someone
cared about him; It 11 a dltfl'I'ent ;attitude lie

was able to make progress xvithout much
instruction,

Not every child w ill be able to progress w ith
Just attention ithout instruction, bet many
children who get the tin attention of im inter-
ested intuit in a tutoring session will he more
receptixe to instruction in the classroom.

I Now is the time to inform the tutor about
how this program XN, ill operate. Explain in detail
the times tutoring will out ur, how often, which
day, of the week, \vhere, the location of mate-
rials, and specific procedures for the tutor to
follow if he cannot come one day. Emphasize
the importance of the tutor being dependable.
If, for sonic reason. the tutor does not think
Ile \\nil be able to stick %%nth the program, it
would be better to lose :t tutor now than to let
such a tutor begin working with a child and
then quit. C'hildren get some pretty fantastic
ideas in their heath when someone begins some-
thing and doesn't follow through. A child might
think the tutor quit coming because the tutor
didn't like him This is the type of attitude that
it tutoring program attempts to prevent.

It' scheduling has not already been done, it
could be done now. Indicate who is available
for the tutor to contact for help, when that per -

sea is available, and %%There (phone number).
If the teacher is to assist all tutors who work
1,1 the classroom with her, she night indicate
a day %Olen tutors c ould come to the classroom
for conferences after school, or she might indi-
cate an area in the classroom for notes to be
left when the tutor need, help Open tommum-
cation will greatly help the operation of such
a in ogram.

') Explain the school t alenda and school
policies that apply to the tutors. Some school,
require tuberculin skin tests before ;t tutor can

ork 1;1i c hild at sc hool Other sc lauds may
ha\e additional health regulations; find out \N,
'hey ate and alert the tutors. School, lime
policies Iegaiding field trips and dist mime too.
A tutor may ha \e to clear a field trip \\ ith the
principal and get pormi..loa slip from a par_
cot before tiehl tI ill t.tn be taken. Let the tutor
know ;Wont stic II regulations so the tutor doesn't
disappoint a child hist becati.e she didn't know
the regulation...,

ii When assignment,, have peen made, tell the
tutor the name of the chill be IA ill I t hitch mg.
Pio\ ide the tutor w ith a folder of pertinent



information about the CAI, emphasize the
confidentiality of the information ; and stress
that all conferences take place outside the hear-
ing of the tutored child, or any other child in
the school.

7. Show the tutor w hat material. are aton-
able for him to use. If neces.ary help the tutor
find a book's level of difficulty. Some books
have the grade level written on the binding--
front, back, or end. Other books list the re;tcling
level at the beginning of the glossary. Some
Books will not be graded, and the teacher may_
have to help the tutor estimate w Nether the
child will Be able to read them.

If game are available, show the tutor how
to play them Then explain to the tutor ways
the games can be used for specific skill develop-
ment and other ways the games could Be plaed
for other !imposes.

E'iots 'n Minis may be at adable. The game
onsi.t. of a board on \\ hitch various word
families appear:

red
Wit n

rnr II lc

Players spin a dial, and the number indicated
bv the spinner t( Its the player how many end.
and blends he tray draw. If he get the follow-
ing five: In r .sh d we lie can play the word
r (Hy He could have pia% ed know or show but
he can only play one beginning with one end
to form at Word Ile get. one plat ied (lot for
the word he mule. The gamic With
each placer pining, collecting ends and blend,
(if Hie player 11:1, more than II) ;it one time In.
nui.t put One back for ea( i one thaw n I, and
tl ving to form words. There ;11 I' de,,j1,11 arlk
on the board too, hen 1\\o Ittlik :ire di ;0\ n
which form the t hal\ e, of the deign the
plater collect, two red pointer., It t, thus po.,1-
hle to ore .e% el al points witIonit foi ming
V ord.

This game could in u.ed for pa( tire in %,1r1i_
ith ord fanolle,:. It woo ,1 not hat e to he

plaited as a (onlpetitite game. The c1,iill iind
tutor could tee the end and blend, to woo k
partienlar ord .10

Or the child :111(1 tutor might work %yitli blend.
or digraphs such as:

eh II

Off
v

S. Instruct the tutor in the use of the daily
lesson plans, daily record sheet., or (Lulu tutor-
ing reconk. These record,: are impoitant for
refreshing the tutor's memory when he need. to
confer with the teacher, for the teacher or
supervisor to occa.mnally look over to pro\ ide
the tutor with additional help. and for the tutor
to provide the teacher w ith information about
what has liven done with a particular child tt hen
the teacher need such information. These rec-
ords are, also helpful for parent «mferences.
These reordkeeping forms include both formal,
informal, and sketchy types. (See sample forms
A, B, and (' on pp. I0S, 1 10, and I ,

The (laity reettrd Nheei

Form A on page 108 i, a rather formal plan
for recodkeeping. It is also a rather inclusive
form.

a. The lesson slmuld begin tt ith a If
of the pre)11)11,4 ,,11111.-; act I \

Plus matt' be iti.t a retnimler or a
(itte:,1 ion about what %t o< don,.

a 4101 worked on at the last -,0--.1(.11.

,ion or it actual

The ph,n for a ,4) ond swoon
might include re% lett ing whether the
child r(nembr, the 1111(11.- name hind
Cl') ietving tt hal \\ (11co...01 Awn the

intere.k.
b. 1:«1,11,11...5 the ,econd pail of t hi,

If --qui plan The tutor di,111', the
,iibiect niatter that % ill In ii,e(I for that

Il%) Al)rk, that may
be encountered, or intro(Ilice the oii,.ept
of this les,00 The second might
acquaint the child %%Oh ,tor% about
a (log the ( hild ha, a dog named

,lir 1,1,) on

rittCli It nui4 or may not be men-
tioned to the child The poi pose of the
,e(ond se,,ion might be to Intel e..t the
child in boo'n, and to di-411)11' 'Mill.'
thing iii)(ifit hi, )rail
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d. The gt oc,a1 pro post of the lesson or a
series of lessons should be stated here
Again the child may or may not be
informed. The general purpose may be
to increase the child's experience back-
ground and oral language facility:

e. The spc el tic mat mals which the tutor
plans to use must be listed. Games, word
cards, and homemade materials should
all be listed. If during the actual lesson
something is not used, it should be
crossed out. If something else is used
as a substitute, it should be added.
Pencil and paper may be needed for an
experience story at the second session.

f. Any book or story read by the child
or adult should be listed under cading
selection by story title, author, book
title, publisher, and page numbers. At
the second session, the tutor might read
"The Puppy Who Wanted a Boy" by
Catherine Woolery, pages 20-26, in Ti cat
Shop; edited by Eleanor M. Johnson,
Leland B. Jacobs and Jo Jasper Turner,
(('olumbus, Ohio: Charles E.
Books, Inc 1966).
Piomit,r s include the'sequence of the
lesson and or any

g.
special approaches

used. For lesson two the tutor plans to
read the story, discuss the story with
the child, and encourage the child to
dictate a story about his dog, Rags.

h. Under ( call/atom the tutor should list
any progress the child might have
made, any approach or material that
was especially etrectiNe with the child,
and any errors or problems noted dur-
ing the session. All notations made
during the tutoring session should be
made here and analysed immediately
after the session. During and after the
second-session, the tutor might tell how
the child reacted to the story, whether he
liked it, and whether he found it amus-
ing or not. Then the story dictated by
the child should be included in the file.

The dad), It'. on plan

Form B on page 110 is similar to form A, but
not quite so specific. Again the tutor must list
objectives; materials used: the proct.dure.;

with emphasis on the introduction of the con-
cept and the practice activity) ; reinforcement,
which could include another type of activity,
reward, or a review or reinforcement of a pre-
vious learning; and an evaluation of the child's
performance, the approach used, and the mate-
rials used.

The dally tutoring, record

Form C on page 111 is the most sketchy type
of daily record. it lists only materials usi-
notes made during the tutoring session, the
child's reactions, and the tutor's reactions and
comments. This form can be just as informative
as the other forms if the tutor is taught to use
it correctly.

The information under materials used must
be complete with titles and page numbers. Notes
made can include the exact procedures used.
the child's errors in oral reading, and any other
relevant information. ENaluations can be made
under both headings of child's reactions and
tutor's reactions and comments.

The daily tutoring record allows the tutor
more flexibility for recording and can he used
during the session. It may be sketchy, but it can
be 'very informative. The important point to
remember in using any form for planning and
recordkeeping is that every lesson or tutoring
session must have some structure and accurate
records of materials used, and child responses
must be kept for reference. These forms do not
have to be neat---fust accurate and inclusive.

Invite the tutor to the classroom to ob-
serve the child in the classroom setting before
tutoring sessions begin. In this way, the tutor
can become acquainted with the teacher's meth-
ods. the materials that are readily available to
the child in his classroom, actual classroom in-
struction, and how the child acts in his class-
room setting. The tutor might be pros ided a
structured observation form (see p. 113) to
guide this visit Inform the tutor that not all
the items on the structured observation form
may be applicable on the specific day he ob-
serves.

10. After the tutor has isded the classroom,
talk with him about the child or children with
whom he will be working. Since the first session
will be important from the standpoint of the
tutor and the child getting acquainted and get-
ting to like each o,J11 er, stress ways the tutor can
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4
establish rapport with the child. The best way,
of course, is to let the child talkthe tutor could
ask questions such as those on the interest
inventory (Part B, Unit III, p. 32) and
listen to the child's responses. However, if the
child has trouble communicating, the tutor may

Student

Tutor

Objective:

Materials:

Procedure:

Introduction:

Practice Activity:

Reinforcement :

Evaluation :

I lu

find it difficult to keep the child talking for the
entire session. He may need to have a game in
mind to fall back on when conversation grows
weak. This first meeting between tutor and child
should establish a jumping-oft place for future
sessions.

Form B
Daily Lesson Plan

_ _ Date

t



Daily Tutoring Record
Form C

Child's name

Tutor's name _Date

Materials used:

Notes made during tutoring session:

Child's reactions:

Tutor's reactions and comments:

a .l0

1-

III



Review of Section 3

The following exercise is designed to be used
as a bask for discussion between the teachers
and the teacher-trainer. It includes some do's
and dod'ts for teachers working with tutors.
Please check each statement. ('heck whether it
is something the teacher should do or something
the teacher should not do.

DO DON'T

1. Get acquainted w ith your tutors.'
2. Question the tutor about his train-

ing to see how much he remem-
bers

3. Be sure the tutor is very knowl-
edgeable about reading practices
and spends little time on ways to
establish rapport with the child.

. Have the tutor ignore the school
(alendar w hoi planning a field
trip.

5. Let the tutor take the child to the
h'orary without his parents'

penni,sion slip; his parents won't
care.
Ask the school nurse to arrange
for health checks for the tutors, ac-
cording to school policy.

7. When a tutor become, ill and has
to quit the tutoring program, tell
the child only that the tutor quit

8 When at child is ill for several
days, don't bother to call the
tutor, he need, to come to -4.114101
anyway.
show the tutor where he can tied
materials for the tutoring. pro -
grant.

10. Encourage the tutor to leave you
alone and not to bother you with
yne,t loos.

11. Sugge,t some time, hen you call
be reached by the tutor for con-
ferem

V'. Empha,ize the worthlessness of
keeping runoff, by ignoring them.

13. Talk to the auto about Johnny
while Johnny Is present so Johnny
w ill know w hat hi, problems are.

9
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Section 4: Ongoing Work With the Tutor

At the end of this section, the teacher should
be willing to

1. Assist the tutor, with .assistance when-
t'N er necessary.

2. Help the tutor diagnose the child's
reading levels.

3. Review with the tutor the parts of the
tutor-training program which apply to
the tutor's work with the child.

4. Help the tutor evaluate his own per-
formance with the child in the tutoring
session.

5. Help the tutor evaluate the child's
progress at the end of a semester or at
the end of the tutoring. program.

1. Help the tutor get started. Suggest activi-
ties for the first session, or two, that will help
put both the tutor and child t ease. Be available
to give the tutor further assistance ith lesson
plans as the program progresses. Try to ar-
range monthly or bimonthly conferences with
tutors.

2. Help the tutor diagnose the child's reading
levels. Future lesson plans will depend some-
what upon discovering the child's independent
reading level and his instructional reading level
as well as discovering some of his specific
weaknesses. After the tutor has used an infor-
mal reading in% entory (see Part 8, Unit V,
pp. 3-15) and has made notations concerning
the types of errors the child has made, look over
his notes with him and see what some of the
child's reading problems an.. Then help the tutor
plan lessons for Ilex eloping specific reading
skills. Fur example, the child may have missed
several beginning consonant blends. Help the
tutor plan some lessons ing practice

ith blends.
3. After tutors haze met with the children

six or eight times, meet with them and reNiew
some of the things that wore included in their
training. Now that they have nut with the
children, the tutors have a better understanding
of which areas of their training xill apply to
them. They can review w hat they have learned
during their training period and apply it to their
particular student. The 'teacher should make
eery effort to show the tutor the relationship
between hat he learned during his training
and how it applies to the children he is tutoring..
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Structured Observation Form

Tutor's Name __ Date

Time of Observation_ _ _ Room No.

Names of child or children observed

What activities were occurring when you observed?

How did the student participate in these activities?

What kind of reading habits did this child exhibit?

What seemed to be the child's relationships with other children in the
classroom?

What kinds of work habits did this child exhibit?

How did he make use of his free time?

What did you notice about this child's oral language ability?

I)id the child volunteer any information during class discussion? If so,
how did his information relate to the discussion?

Just as the tutor encourages the child to talk
by asking questions, so also should the teacher
ask the tutor leading questions now.

.1. Help the tutor evaluate his own perfor-
mance after the first few sessions As part of his
training, he received a self-evaluation checklist.
You may want to use that checklist to help him
evaluate the first few meetings he had with the
student. In addition, the tutor can review the
success of his lesson by answering the follow-
ing questions:

a. I)id I plan well for the lesson?
b. Did I introduce the lesson so the child

understood the ideas I wanted him to
understand ".

c. Was I enthusiastic?

d. Did I explain enough so the child could
do the practice activity?

e. Did I have all the materials I needed to
teach the lesson?
I)id I tell the child when he was correct?
Did I encourage him when he was hav-
ing difficulty?

h. If the lesson went well, can I suggest
some reasons why It (lid go well?

i. If the child didn't perform well, do I
know why?

5. Help the tutor evaluate the child's per-
formance at the end of the tutoring period. A
sample form of a tutors final evaluation report
form is show n on page 111.

f.

g.



Tutor's Final Evaluation Report

Student's Name Grade __

Tutor's Name Date

How many sessions did you actually meet with the student?

How has the student responded to the tutoring sessions and to you as a personal friend?

Have you noticed a change of attitude on the part of the student toward the tutoring sessions
or toward reading?

What skills have you been working on with this student?

What materials have you used with this student?

What are your impressions of the problems facing your student?

What do you see as the strengths of this student?

Have you had any special problems with this student?

What change, if any, have you noticed in the student's reading ability or in the student's
ability to use specific skills?

What recommendations would you make concerning future work with this student?

Two other general supplies which can be used.
to save some consumable items include sheets
of clear acetate, heavy transparent paper which
can be used over a page in a crossword puzzle
book or in a workbook, and a grease pencil. The
student can use the grease pencil on the acetate
to work the crossword puzzle, and the pencil
marks may be rubbed off the paper with a tissue
or even with the nand. These materials must
be available in the classroom if that is where
the tutor will work, or in a central location
where tutors will be able to get to them when
the materials are needed.

1 1 1

Books and games are only some of the mate-
rials that can be used in a tutoring program.
However, all these things cost money which
may or may not be available. Therefore, some
activities will be suggested that could be used
by the tutor or by the classroom teacher. These
activities will aid instruction, but they will not
depend upon a cash outlay for materials. Many
more such activities could be created by the
teacher or the tutor and put to equally good use.

Comic ships could be cut from newspapers
and used for a variety of activities. Select those
comic strips which complete their story for that
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Working with volunteer tutors is not an easy
task. it will require some extra time and work
on the part of the teacher, but hop'efully the end
result will justify the means. The effectiveness
of the volunteers, will depend largely upon the
skill with which the classroom teacher will be
able to guide them.

Review of Section 4
Some questions for discussion:

1. In what areas might the tutor need ex-
tra help from the teacher?

2. Why is it a good idea to review the
tutor's training after the tutor has been
tutoring for a while?

3. What will the tutor learn from evalu-
ating his own performance?

4. What kinds of questions need to be
asked to evaluate the student's progress
or performance at the en; of the tutor-
ing program?

section 5: Evaluating the Tutor's
Performance

The major objective of this section is to pro-
vide the teacher with guidelines to follow in
evaluating the performance of the tutor.

There are several aspects involved in evalu-
ating the tutor's performance. These include
evaluating the tutor's ability to establish rap-
port with the child, evaluating the tutor's abil-
ity to diagnose the vial's areas of weakness,
evaluating the tutor's ability to plan sessions to
achieve certain goals, and evaluating the child's
progress or change in attitude since tutoring
began. Many factors enter, into an evaluation
of the tutor's performance. Perhaps again the
teacher needs some guidelines in evaluating the
tutor's performance.

A sample of the tutor's evaluation form, which
should be filled out by the teacher or supervisor,
is shown on page 116.

Review of Section 5
For discussion

What kinds of questions need to be answered
when evaluating the performance of the tutors?

Section 6: Locating Instructional
- Materials

At the end of this unit the teacher should :
1. Be familiar with sons of the high-in-

terest, low-level book series that are
\livailable for developing reading skills.

2. Know what kinds of basic supplies the
tutors will need.

3. Be aware of several materials that are
available for specific skill development.

4 Have some idea of how games and
homemade materials could be used in a
reading program.

5. Know where to turn for donations of
funds with which to purchase materials
or for donations of the materials them-
selves.

6. Be able to explain the purposes of some
of the materials, what skills can be
taught with the materials, and some
precautions to take in using some of the
materials.

Many of the children who are recommended
for a volunteer tutoring program are children
who have not succeeded in learning to read
the standardized textbooks that are avail-
able in the classroom. Thus, other instructional
materials_may be necessary for such a program
to succeed. Where are these other materials
going to come from and what are they?

First of all, many types of materials can be
used that are readily available in the school.
These include the library books that are avail-
able for children to use, paper and' pencils that
are available for children to write their own
stories (or to dictate them to the tutor), and
paper and paints, with which children in the
classroom could make homemade materials.

Basic'general supplies, consumable items. and
working tools needed for an ongoing tutoring
program include:

Chalk and chalkboards
Construction paper (9 x 12 and 12 x 18 in
assorted colors)
Crayons. colored pencils, dry markers
Erasers
Manila drawing paper (9 x 12)
Manuscript writing paper
Masking tape
Marking pens
Paste
Pencils
Scissors
Taghoard (12 x 18)
Stapler and staple.;
Transparent tape
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Tutor's Evaluation Form

Name of Tutor__

Name of Teacher _ _Date

Please rate the performance of the tutor in the following areas as Excellent, Good, Needs
Improvement, or Poor.

The tutor has been able to work with the teacher.

The tutor has been regular in attendance.

The tutor has been able to establish rapport with the assigned student (s).

The tutor provided an apprfpriate mod,A for the student in his behavior, speech, and dress.

. The tutor was able to carry out instructions well.

The tutor was able to keep good daily records.

The tutor was able to work without much direction from the teacher.

The tutor at all times maintained a professional relationship with the student, teacher, and
the school staff.
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The tutor was able to bring about a change in the child's attitude and,'or reading ability.

The tutor was able to apply his own initiative in making plans for the student.

The tutor was able to change or adapt the lesson plans to the needs of the student when adap-
tations seemed necessary.

The tutor seemed to enjoy working in the tutoring situation.



day (Marche, Nancy, Peanuts. etc.), not those
which have continued stories. The student could
read a comic strip (most have very kw words),
the tutor could cut the strip into sections, and
then ask the student to put the sections in order.

Ilum fc/crisian con/arc/cas and ask the child
to guess the words. Words to a favorite tele-
vision commercial could be written down and
read by the student later, as a type of language-
experence approac,h.

ri,pida songs could he used in the same way.
Words to the student's favorite song could be
written for him to readanother language-ex-
periene approach.

Picture cards could be made by the tutor' or
student. One card could have a picture and a
word on it, and the child could match this card
with another card that has only the word print-
ed on it. The more sophisticated child could
match a word card with a picture card (no
word under the picture).

Sciaphaaks could be made from a number of
things and for a number of reasons. One child
could cut articles from newspapers or maga-
zines about a particular topic that interests him.
it might read these articles, or the tutor could
read them to him if the words are too difficult.
How ever, the child might learn some of the key
words which ha% e the most meaning for him.

Maps could be made by the student. Ile could
make a map of the area he knows best ; for in-
stance, the area between his home and the
school. The important things in his neighbor-
hood should be put on the map. If the tutor and
the child go on sonic kind of a field trip, the
child could map out the trip,

Hip dictator! s are also quite popular with
children. If the child uses a lot of "hip" talk
or a special language, let him make a "hip"
dationary. Every time he uses one of his rich
colorful words, put it on a card, ask him what
it means, look in the dictionary for words which
might mean the same thing, and record the
English definition for his word as well as some
of its synonyms Children love to use new word'
that no one else will he able to understand.

gani(s may also be played with the
l hill, and he will learn new words without
nnht effort. One t pe of word includes
cholising categories such as flowers, or four -
legged animals, or baseball players. Each person
names as many words as he can for the rate-

gqry. This game can be played orally, or the
words could be written dOwn.

Another game.might be one ip which the first
person gives a word such as kangaroo and the
next player must think of a word that begins
with the last letter in that word. He might think
of okay. Some help may have to be given to
young children who don't know what the last
letter of your word is, but children love to try
to stump adults v.;th words that end in x.

"I'm thinking of a word that begins with the
same sound as the word bell." In. this game ad-
ditional clues are given until the player gets
the answer. "It is something we use in school."
When the child guesses book, then he thinks of
a word.

Tutors and teachers can think of .other games
which help to develop various skills. Children
often know some games of these types too. Thus,
not all instructional materials need to cost
money. But what about the ones that do cost
money?

Where can flu school get additional Instruc-
tional materials?

1. One of the best ways to 'discover what
kinds of materials appeal to fife chil-
dren would be to borrow some materials
on a trial basis. If a particular hook,
game, or series of books has great in-
terest, it may be worth purchasing. Ma-
terials might be borrowed from the pub-
lic library, from school administration
curriculum libraries, from university
reading center libraries, and from pri-
vate homes. Visits to some of these
places would be tewarding just because
teachers or tutors might see what kinds
of materials are available.

2. Community sources might be investi-
gated for donations of materials. Local
service organizations, the school PTA,
civic organizations, social organizations,
and local government agencies could be
approached for donations of funds or
specific materials.

Locating instructional materials for a suc-
cessful tutoring program may take some time,
but the results will he worth it. Don't overlook
any possibilities. Once these materials have been
found, consider the possibilities of explaining to
a tutor how she can use them. What are the pur-
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poses of the materials? What skills can be
taught by using these materials? What are some
precautions a tutor should take when using
these materiajA? ,

Review of Section 6

Respond to these questions with Yes or No.
Then explain why you responded as you did.

1. Tutors need some basic general sup-
plies such as pencils, crayons, paper,
etc.

2. Boys would probably not enjoy reading
The- Checkered Flag Series.

3. Most children would prefer using their
readers for oral reading in the tutor-
ing session.

4. Games Or developing- reading skills
are usually too expensive for the school
to purchase.

5, Comic strips have no place in the class-
.

room.
6. Television commercials can b used for

reading material.
7. Homemade materials ar usually so

poorly done that they cannot be used
for any really constructive purpose.

8. If the school cannot afford to purchase
materials for storing program, the
whole program might as well be for-
gotten.

9. Borrowing materials is a good. way to
find out whether some are worth
purchasing.

10. Some materials can be overused.
11. Anybody can use the materials listed

in this section, but some extra knowl-
edge about how to use them best may
be required.

Section 7: Providing Space

At the end of this brief section, the teacher
will have some idea of how he might partition
or sections of the classroom for tutors and
students to use, and where he might look for
6ther spact1 in the school which could be used
fol a tutoring program.
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If the tutor or a group of tutors will work in
the classroom, the teacher will need to manage
their spatial needs. Perhaps it would be possible

'to use movable bookcases to partition off a small
portion of the room for tutoring. The bookcase
could be used to store the tutors' materials, and
the floor space could be used as a classroom by
moving the bookcase or bookcases or by leaving
the area for other students to use during the
day for individual study or small group work.

Occasionally a tutor may need more privacy
than is possible in the classroom. Hallways have
been used before, but the tutor and student
must not be seen by everyone who passes
through the hallways.

Conference rooms may be available' in the
school, and these could be used occasionally by
the tutors. However, most conference rooms are
used frequently by the school staff, and some
form of signup may have to be instigated if
there is no such policy. The school library, cafe-
teria, auditorium, and an unused classroom
should also be considered in planning space for
tutors and their students.

Review of Section 7

Questions for discussion

1. How might you provide space in your
classroom for one or more tutors to
work? Do not limit your vnswers to the
suggestions in the text.

2. What rooms or parts of rooms in your
school might be considered for housing
tutors and their students? Again, think
about your particular school. You may
think of an area that no one else has
thought of using.

Conclusion

Tutoring programs are still new, and not all
the problems have been solved. Each school`
that has a tutoring program must adapt the
program to its own basic-needs and purposes.
With real cooperation between all persons
involved in a tutoring program and with posi-
tive attitudes and goals, our children will benefit
greatly.
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RIGHT-TO-READ HANDBOOKS*

FOR

VOLUNTEER TUTOR-TRAINING PROGRAMS

1. Tutors' Resource Handbook (DHEW Publication No
(0E) 74-00101) GPO Stock No 1780-01333.,
Price.$2 15.

2 Tutor-Trainers' Resource Handbook (DHEW Publication
No. (OE) 74-00102). GPO Stqck No 1780-01334.
Price $1 90.

3 Tutoring Resource Handbook for Teachers (DHEW,
Publication No. (OE) 74-00103). GPO Stock
No 1780-01332. Price 75 cents

Publications may be obtained from Superintendent of Documents, U S.
Government Printing Office, Washington, D.0 20402 Order by GPO Stock
Number and include payment.


